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ChapterOne 
Introduction 
Humans are living in a complex, interdependent, global society. Violence by youth 
is at an all-time high, the school system is failing to educate students (especially in urban 
areas)~ and all of this is compounded by major economic and social forces that are 
significantly altering the fabric of our lives. According to Keith (1994) these forces 
include: tt ••• the impact of technology and the globalization of the economy on social 
relations and the structure of work (Broyn. 1991; Mingrone, 1983; Offee & Heinz. 1992; 
Wilson. 1987); the depletion of non-renewable resources and the ecological crisis; the 
mounting pace ofpopUlation movements across national boundaries. especially from the 
'poorer' to the 'richer' countries (Schaefer. 1990); differential mtes of population growth 
favoring so-called people of color (pallas, et. al., 1989); the economic and political shifts 
attendant to post-cold war transformations; and the visible social tensions accompanying all 
of these, which find expression in part, in a growing intolerance of diversity and violence 
towards those defmed as 'Others' "(313). With all this chaos. how do we develop socially 
responsible citizens for the future? The current research in community service-learning 
might provide some answers. 
Community Service-Learning and Higher Education 
Community service-learning programs are often touted as helping college students 
develop a sense ofcitizenship. civic andlor social responsibility (Levine~ 1980; Ehrlich. 
1995; Nozaki~ 1993; Delve, Mintz and Stewart; 1990). Because of this assumption there 
have been several studies conducted in order to determine if students that participate in 
community service-learning programs actually increase their levels of social responsibility 
(Rauner. 1995; Jordan, 1994; Myers-Lipton, 1994; Traut, 1988; Giles and Eyler, 1994; 
Serow, 1991; Cagenello. 1993; Kollross, 1997; Oayton-Pedersen. Stephens and Kean. 
1994; Astin, 1995; and Huizinga, 1991). The findings from these studies are mixed; 
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however, there are some common themes: students involved with community service­
learning tend to score higher on levels of social responsibility; it is difficult for students to 
defme what social responsibility actually means; and there is little to no long term 
assessment of this issue. 
Community service-learning has a long established history within the United States 
beginning in the 1930s with the Civilian Conservation Corps (CCC). to the Peace Corp and 
Volunteers in Service to America (VISTA) in the 19605, to the National Community 
Service Act of 1990, and the fonnation of the Corporation for National Service in 1993. 
Each of these programs was designed in order to encourage the youth and others to serve 
their local community, communities across the country. and abroad (Kollross, 1997). 
The National Community Service Act of 1990 authorized over $275 million in each 
of the three years to support and expand programs that provide Americans with community 
service opportunities. The Corporation fOl' National Service was formed as a result of this 
bill. From this. Learn and Serve America Program money was initiated for colleges and 
universities to develop and expand community service programs into the curriculum. As a 
result of these grant monies faculty across the United States continued. or in some cases 
started. introducing service-learning into their curricula in order to enhance the students' 
sense of social responsibility. 
In his book,When Dreams andHeroes Die, ArtLevine (1980) recommended that 
social responsibility through public service has to become a higher priority in ourfour year 
colleges and universities. May, 1996, hypothesized that "social responsibility has been a 
red flag waved by those who are opposed to the unbridled pursuit of self interest and profit 
by businesses, hospitals, law firms., government agencies and universities as well as by 
their individual members" (83). May went on to state that "in its most popular form. social 
responsibility merely refers to the idea that one needs to take into account more than oneself 
whenmakiug decisions that affect the larger society" (86). 
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There are some researchers who would argue that the decline in social responsibility 
could be altered through community-service learning efforts within institutions ofhigher 
education for several reasons. 
FU'St, the majority of these institutions were founded upon a mission of 
service to their surrounding communities and to the greater society that 
supports them. Second. students need to be prepared for active citizenship 
and public-related leadership in a democratic society. Third, institutions of 
higher education have a tremendous amount ofphysical and intellectual 
resources that can support service related programs. Fourth, college 
students have provided the momentum that has pushed service to the fore­
front (National and Community Service, 1994: I). 
The latter can be illustrated by two national organizations that were founded in 1984. by 
students: Campus OutreachOpportunity League (COOL) a "national non-profit 
organization that promotes and supports student involvementin community service and 
social change by helping students and administrators strengthen campus-based community 
service programs" (COOL. 1996: 1), and BreakAway, a clearinghouse for institutions 
interested in planning community service projects during spring breaks. 
Simultaneous with the university students creating national community service 
networks. the University presidents created Campus Compact in 1985, as a coalition of 
oversoo institutions - almost one-sixth ofall the colleges and universities in the United 
States - "who believe that institutions ofhigher education hold a primary responsibility to 
fo~er students' sense of civic responsibility and to contribute to the welfare of their 
communities" (Nozaki, 1993: 2). TheCompact serves as a nation-wide effort to "cultivate 
discourse and support for issues of public service; develop resource materials, grant 
programs, workshops and institutes; and support a network of state and specialized offices 
to provide targeted programs for campuses" (Nozaki. 1993: 2). 
Smith (1994) conducted a qualitative study in order to provide some links between 
community service-learning and citizenship. Her study integrated two levels: the national 
and institutional levels. The National Community Service Act of 1990, along with Campus 
Compact, were the national policies that claim "civic participation through community 
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service is clearly the primary intended student outcome of the policy makers" (Smith. 1994: 
38). However. when she interviewed college administrators, faculty. and students at a 
medium-sized. very selective .. Catholic liberal arts college. none of these individuals made 
the link between participating in community and civic responsibility. 
The University ofSouthern California's Community Service-Learning 
The University of Southern California (USC). as the largest. private. urban, 
research university on the West Coast. wanted to enhance its commitment to the community 
SUlTOunding the University Park Campus. Even though this campus is located near the 
economic epicenter ofLos Angeles~ much of the immediate surrounding community is 
often described as poor, urban. and crime-ridden. 
In 1994. President Sample unveiled the university's strategic plan. The four 
initiatives of the plan included: (1) undergraduate education; (2) interdisciplinary research 
and education; (3) programs building on the resources of Southem California and Los 
Angeles; and (4) internationalization. One of the strategies listed within the undergraduate 
education initiative was to "take the lead inworking with the city and the community to 
dramatically improve the neighborhoods surrounding the two campuses of USC, thereby 
making the university more attractive and receptive to students from around the country and 
the world" (Sample, 1994: 6). This "community" strategy was in response to the 1992 Los 
Angeles riots. 
From this strategic plan, President Sample created the "Family of Five" schools in 
order to strengthen campu.s-community relations. This group consisted of representatives 
from the university. and the five schools located around the perimeter ofUSC. along with 
program directors, local police officers .. librarians. museum staffand other resource people 
in the community. During the monthly meetings these representatives discussed how to 
work together to enhance the health, safety and well-being offamilies in our 
neighborhoods. 
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In 1994. USC developed the Volunteer Collaborative (VC) (Appendix 1) that 
coordinates service through the sharing of information and joint planning. The VC is an 
infonnal structure that allows faculty, staff and student leaders of service programs to come 
together and explore ways of promoting the quality and quantity of community service. 
The members of the VC represent academic affairs, the Joint Educational Project (JEP), 
student affairs. student senate. residential life. Greek life. the USC Volunteer Center 
(UVC). alumni affairs, and the Office of Civic and Community Relations. Representatives 
serving on the Volunteer Collaborative report to Vice Presidents of Academic Affairs. 
Student Affairs and Extemal Affairs. Making use of this model, USC has been able to 
coordinate efforts and accomplished many things because of our decentralized model e.g., 
Mter School Enrichment Programs, Friends and Neighbor's Community Service Day, and 
various Literacy Programs. 
Each spring several representatives from the VC completed the annual Campus 
Compact Members' Survey. USC undergraduate student service statistics revealed that 
(1) 323 projects were accomplished during the 1997 academic year with the majority (211) 

occurring in the local community; (2) approximately 63.000 individuals from the 

community were impacted by these programs; (3) 56% of the total undergraduate student 

population bad participated in some type of community service project; and (4) women 

were more likely to be involved in community service projects lha.n men. 

Alternative Spring Break (ASB) 

The USC Volunteer Center, attached to the Division of Student Mfairs.. provided 
three types of community service-learning programs: (1) one-time short term; (2) long­
term; and (3) immersion experiences for students. 
Examples of USC Volunteer Center's one-time short term projects include students 
looking through the computerized community service database to design their own 
volunteer effort; CAST (Community Action Short-Term Team) which is typically a four 
hour commitment on a Saturday; or Friends and Neighbors a one-day commUDity service 
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blitz. at the beginning of each semester. for new students to literally walk into the 
community and perfonn some type of volunteer work alongside a community member. 
Examples ofUSC VolunteerCenter's long-term programs include VolunteerCorp in which 
the student volunteers two hours per day for eight to ten weeks in one particular non-profit 
agency and the USC Uteracy Project is designed for faculty and staff to read to elementary 
school children for at least one hour each week. 
Examples ofUSC Volunteer Center's immersion program is Alternative Spring 
Break (ASB). Students travel to a specific location in order to provide some type of 
volunteer work for a particular area during their spring break. Students affiliated with the 
UVC are responsible for coordinating all aspects of this program which included: 
publicizing the trip. selecting the participants and advisors, organizing the transportation, 
food, equipment and work sites, and planning the educational sessions and the reflective 
components. There is an application process. a small fee. and two or three orientation 
sessions. 
The ASB program was established at the University ofSouthem California in 
1991. The first trip was to a Navajo Nation in Bluff, Utah, where about 30 students and 
two staff members attended. In both 1992 and 1993 other ASB's were organized in Los 
Angeles; however, it was difficult to recruit students to participate in these programs 
beciuse they "wanted to get out ofIA" for their spring break. In 1995, the fust 
"environmental" ASB occurred and was located in Tucson.Arizona, because the student 
coordinator was originally from that area. In 1996. the decision was made to develop a 
long-standing relationship (similar to the relati onship with the Navajo's) with Death Valley, 
California (since ithadjust been named a National Park), as the environmental trip. In 
1998. a homeless/spirituality ASB trip was initiated with the primary focus on migrant 
workers in Salinas. California. and the last day the USC students spend the day at the 
Dome Village in LosAngeles. 
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The Navajo Nation ASB has a long standing relationship, since 1991, with the 
Aneth Chapter ofNavajos in Bluff. Utah. This relationship has been critical in developing 
a certain amount of trust and respect between the Navajo people and the representatives 
from USC. Because of this trust, several components have been added to the trip each 
year, e.g•• individual Navajo Nation families allowed the participants to sleep in their 
hogans while another individual organized and led a Sweat Lodge experience for those 
individuals that wanted to participate in order to provide the participants with a deeper 
understanding of the Navajo culture. 
For the Navajo trip approximately SO students, representing a wide variety of 
geographic, ethnic and cultural backgrounds and personal and educational experiences, 
participated along with four or five staffmembers. Approximately one month before the 
trip the student coordinator and a designated staff person meet with Nelson (the Navajo 
project contact) in order to detennine the priority ofwork. needing to be accomplished. The 
studentst Navajo Nation ASB experience begins by driving in vans from Los Angeles to 
Utah (approximately fourteen hours). [A description of 1997 and 1998 Navajo Nation 
ASB experiences are presented in Appendix 2.] The individuals within each van became 
work. teams performing such things as: helping at a boarding school. painting houses and 
other facilities. and planting trees. The participants live in a community centerwith a 
kitchen and very few bathrooms. Each evening there were educational and reflective 
sessions which included: an expert on the environmental conditions of the area, a Navajo 
explaining the philosophy of their way of life, a Pow-Wow. and then a traditional 
camplIre. 
TheASB programcreates links among participating students from year to year 
providing some continuity and much spirit. In sharing her experience a student from the 
1997 Navajo NationASB trip described her experience to a student in the next year's 
program as follows: "on her first day there, swarms ofchildren gathered around her 
amused at the sight ofsomeone different; she described the impoverished villages amid a 
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picturesque background of crystallized skies and rainbow sunsets; she described the hope 
in the faces of children and the despair in the faces of adults; she described newfound 
spirituality in the Navajo sweat lodge; she described a morning where tribal drums 
announced the onset of dawn - the first burst of sun over the rigid horizon; she described 
the colors and sounds of her first pow wow; she described the numerous adventures.. 
similar to Indiana Jones. as she hiked through hills and terrain. and crossed unsteady 
bridges; she described the satisfied feeling after receiving the gratuitous thank yous from 
those she helped; and she described the memory that. to this day. remains stamped on her 
mind" This information was included in a current participant's essay of why she wanted 
to attend the 1998Navajo Nation ASB. 
In 1998. the Navajo Nation ASB coordinator added two new experiences: an 
optional SweatLodge experience and a pen pal program where students from 32ndStreet 
School in LosAngeles wrote letters to the children at the Aneth Boarding School inAneth. 
Utah. and then while the Navajo Nation ASB team were in Utah.. the Navajo children 
responded back to the Los Angeles letters. 
Definition ofTenns 
The tenns community service and service-learning are often used interchangeably; 
however.. there are some majordifferences. Community Service refers to a "variety of 
individual voluntary efforts .. from working in food banks and shelters for the homeless to 
helping nursing homes to participating in tutoring projects and literacy campaigns" (Boyte. 
1991: 766). Service-learning on the other band is defined "as an approach to experiential 
learning, an expression of values - service to others, which determines the purpose.. nature 
and process of social and education exchange between learners (students) and the people 
they servey and between experiential education programs and the community organizations 
with which they work" (Stantonyas cited in Goldsmith. 1995: 19). 
Because of the nature of the ASB experience.. the term community service-learning 
will be used and delmed as intentional, active (hands-on) participation by an individual or 
8 
group in activities that meet the needs of the community. With this participation it is 
imperative that the students have some type of reflection e.g., journals, small group 
discussions, etc., in order for them to assess and become aware of the impact that each 
experience has on their lives. Hutchings and Wutzdorff (1988) define reflection as "the 
ability to step back and ponder one's own experiences, to abstract from it some meaning or 
knowledge relevant to other experiences" (15). They conclude that "the capacity for 
reflection is what transforms experience into leaming" (15). Therefore, reflection is key to 
achieve student learning and developmental outcomes. 
Immersion service-learning experiences are defmed by Gail Albert as "an 
opportunity not simply to work in but to live the life ofa community for a period of time. 
These experiences may be brief. as short as a week in duration; or they may extend for a 
summer. a semester or longer. With these experiences. an unfamiliar culture becomes the 
setting for all facets of the student's life" (1996: 183). The Navajo Nation ASB experience 
would be considered an immersion service-learning program. 
Civic responsibility, socialjustice, responsible citizenship, and social res,p9tisibility 
are often tenns that are used interchangeably. The Olney and Grande's Scale of Social 
Responsibility Development (SSRD) (1995) was used as the instrument for this study, and 
they defmed social re§pODsibi1ity as including "a sense of the obligations of citizenship. 
awareness ofsocial injustice and its complex causes and dedication to working toward 
social equity" (43). This definition of social responsibility will be used for this study. 
Oldfield (1990) defined citizenship as incorporating two different components - statns and 
practice. Individuals who view citizenship as status determine it to be a right or a privilege, 
something you either have or don't have. Citizenship as practice is active participation as a 
part of your life experiences. 
Theoretical rationale: TheService Learning Model (SlM) 
Delve. Mintz and Stewart (1990) developed the SLM (Table 1) in order to help 
faculty. staff. and students "with a fnunework to plan service-learning programs" (22). 
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------------------------------------------------------------------------
-----------------------------------------------------------------------------
o
-

Table I Scheme of the Service-Learning Mode! 
-------------------------------------	
.------------------------------­Developmental Phase I Phase 2 Phase 3 Phose 4 PhaseS 
variables E:ttploralion Clarification Realization Activlltion Internalization 
/II,er"ell,ion 
Mode Group Group Group 	 Group Indiv idual 
Individual Individwtl 
Selling Nondirect Nondirect Indirect Indirect Indirect 
Indirect Indirect Direct Direct Direct 
Direct 
Commitme"t 
Frequency One time 	 Onetime Consistent Consistent Consistent 
to a number of 
activities or sites 
DumUon Short-term 	 Long-term Lang-term Lifulong Lifelong 
to group to activity. site to is.'Iue to social 
or issue justice 
Bellavlar 
Needs Participate Identify Commit Advocate Promote 
in incentive wilh group to activity. issue values 
activities camaruderie sile, or issue 
Outcome'l 	 Peeling Belonging Understanding Chonging Living 
good, personal to the group activity, site lifestyle onels values 
satisfaction or issue 
------------------------------------------------------------------------
..-4 
..-4 
Continued 

Table 1 Scheme of the Service Learning Model 

-----------------------------------------------------------------------------------------------------,Balance 
Challenges Breaking 
intn invoh'cOlent 
Choosing 
rrom mUltiple 
Conrronting 
diversity 
Questioning 
authority 
Living 
consistently 
cycle opportunities Breaking Adjusting with values 
Dealing with rrom group to peer reaction 
group dynamics 
Supports Activities Oroup Personnel Partncrs Community 
nonthreatening. selling service coordina· clients Inner Peace 
structured idcntification or5, supervisor. volunteers 
Activities. volunteers 
s\.nJdured 
Goals/or 
Tratlsilion 
From individual 
to group 
From group to site. 
issue or activity 
From activity,slte. 
or issue to community 
From eommunity 
to society 
Charity •••••••...•••••••..•••.•••--•.••..•••••••••••..•••••••••.•••.••••.••.•••••.••••••••••.•••• Justice 
Delve, C.l.. Mintz. S.D. IUld Stewart. O. M. Summer 1990. Cgmmunjty service as values educatioo. No.50. SIlI1 Francisco: Jossey­
Bass. 11-12. 
The SLM combined different developmental variables along with phases that participants 
progress through in order to detennine the relationship between the service provided and 
social responsibility. The developmental variables included: intervention (mode. setting). 
commitment (frequency. duration), behavior (needs. outcomes). balance (challenges, 
supports), and goals for transition. 
Intervention. The first variable of this model was based on Lewin's (1936) 
work - the behavior as a function of the individual's interaction with the environment. 
There were two classifications within the intervention variable: mode andsetting. The 
mode indicated wbether the service-learning activity was individual or as a memberofa 
group. 
The setting indicated the individual's relationship to the population being served. 
There were three settings: (1) the Indirect setting referred to a pbysical distance from the 
service site and the population being served., (2) the Nondirect setting was when the 
individual was in the actual environment of the population being served., but there was no 
direct contact with the client population., and (3) the Direct setting involved the "face-to­
face" interaction with the service population either at the service site or in another setting. 
The mode for the Navajo Nation ASB participants were as a group, e.g.• their 
fellow van members became their work team. The setting for the Navajo Nation ASB 
incorporated. a combination of nondirect and direct service, e.g., one van painted the entire 
exterior ofa bouse and bad no contact with the individuals living inside (nondirect). 
However, this same van interacted with the children wben they workedat the boarding 
school (direct). 
COlflmil1llent. The secondvariable of this model. commitment. focused specifically on 
the community service-learning activity. This variable was classified through frequency 
and duration. Frequency referred to how often the student performed the activity. 
"Duration ofcommitment. however., not only specified the long-term or short-term nature 
of the committnent. but, also indicatedwbere the commitmentwas found" (Delve. et. al., 
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1990: 11). The Navajo Nation ASB participants spent approximately eigtlt hours each day 
either in direct or nondirect service and the duration of the program was for five days. 
Behavior. The third variable of this model referred to the students' bebavior~ both their 
needs and outcomes. Delve, et. a1. (1990), referred to the needs as "psychogenic 
motivations students have for engaging in service-learning activities" (11). Outcomes were 
described as the possible effects upon completion of the community service-learning 
activities. 
Prior to the trip the motivation for the Navajo Nation ASB participants was not 
known. However, it could include: doing something different for spring break, finding 
out about the Navajo Indians or any number of other reasons. The participants' 
motivations were determined by reviewing their applications and essays and in their 
responses to the pre- and post-trip interviews. 
Balance. The fourth variable of this model was based on the work by Sanford (1966) 
that discussed the delicate balance between cballenge and support whenever a student 
entered a new environment. Challenge referred to a "tension-inducing stimuli" (Delve, et 
al, 1990: 11). Suppon empowered the individual to act on these new challenges. "The 
student eventually arrived, slightly changed. at a new state of understanding" (Delve~ et ai, 
1990: 11). 
For Navajo Nation ASB participants a challenge was driving from Los Angeles and 
traveling for 14hours to a small, remote, isolated region and learning about the Navajo 
culture. For support the Navajo Nation ASB participants relied on othermembers within 
their van, the van leader (typically a staff member), orother participants they knew prior to 
the trip. 
The Service--Learning Model (S1M) also assumed thatstudents involved in 
community service-learning progress through a series of phases such as: exploration. 
clarification, rea1intion, activation., and internalization. The level ofsocial responsibility 
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increased as participants moved from the exploration to the internalization phase. The 
following infonnation is paraphrased from Delve. et. ai, 1990: 15-16. 
Phase 1 Exploration. Participants in this phase were described as very excited about 
the many different volunteer opportunities. However. they were typically naive about 
problems facing others. Generally 7 participants in this phase volunteered in order to help 
those less fortunate. 
Phase 2 Clarification. Participants in this phase began exploring different 
opportunities and they made critical decisions about where they would exercise their 
energies. Since participants in this phase had experienced a variety of opportunities, they 
began to clarify what was important to them. 
Phase 3 Realization. Participants in this phase became aware of what service-learning 
was all about. There was usually some profound transforming experience that enabled the 
student "to grasp larger truth for himself/herself; as a result, students became focused on a 
particular issue ormore confident in their beliefs" (Delve, et al, 1990: 15). The concept of 
reciprocal.lea:ming became clear. 
Phase 4 Activation. Participants in this phase were described as "questioning 
authority." This questioning helped the student to shift "from a cognitive bystander to full 
participant in the discussion of the larger and more complex questions of racism, classism 
and economic injustice" (Delve, etal, 1990: 15). Students also began to realize that they 
received more from the service than they gave. 
Phase 5 Internalization. Participants in this phase fully integrated the community­
service experience into their lives and made lifestyle and career decisions consistent with 
these values. Students were no longer content with community service through school .. 
they made lifestyle choices to reinforce their beliefs. 
Willette.. Magevney, Mann, (1994) stated.that typically students involved in 
Alternative Spring Breakexperiences describe them as "fundamentally life changing" and 
the "best week they've ever had." This has been true for several Navajo Nation ASB 
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participants. For example, one individual. in 1997, who was a Business major had only 
wanted to graduate so he could make money, but after his ASB experience he is planning 
onjoining the Peace Corp, and he has volunteered for every kind of volunteer project since 
his return, including the USC Readers Program. USC Readers Program is based on the 
America Reads program in which students can use their work study money and get paid to 
perform connnunity service work. 
Overview ofStudent-DevelopmentTheory Related to tbeService-Learning Model (SOO 
The SLM integrated three values-oriented theorists: Perry, Koblberg, and Gilligan. 
Table 2 is not a consolidated model; however,. it serves as an illustration between these 
theorists and the SLM. 
Perry's Cognitive-Developmental Model (1970) was based on interview research 
with Harvard and Radcliffe students in the 19SOs and 1960s. Perry's model focused on an 
individual's intellectual and ethical development through nine stages. Perry calledthese 
stages positions and they ranged from Dualism (positions 1 and 2) where the issues were 
black orwhite, there was no grey area; through Multiplicity (positions 3 and 4) where 
individuals believed in all the possibilities and typically there was a lot of grey and all 
opinions were considered valid; andRelativism (positions 5 and 6) where the individuals 
gathered information and made decisions based upon the common good; to Commitment 
within a Relativistic Framework (positions 7 through9) where the individual was 
comfortable with himselfor herself and actions were consistent with their beliefs. 
Koblbergs Moral DevelopmentModel (1975) is a cognitive and developmental 
approach to moral development. Kohlberg focused on three characteristics in order to 
organizehis research. The three characteristics were: monitoring how individuals decide 
what is just or right, exploring the reasons an individual does what is right, and 
discovering the relationship that the individual has in societ;ys rules and expectations. 
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Tuble 2. Comparison of Student-Development Theory with the Service Learning Model 
-----------------~-------------------------------------------------------------------------Dcvelopmentnl Theorists 
Service Learning 
Model Phases 
Phase I: 
I3xploration 
Perry 
Dualism Position 1: Authority 
and absolutes arc undirrerentiated 
and therefore unquestioned. 
Dualism Position 2: Issues are 
perceived as block and white 
right or wrong. No gray. 
Knowledge is absolute. Right 
answers are In authority's domain. 
Multiplicity is perceived but 
suspect lind opposed. 
Kohl berg 
Preconventlonal Stage I: 
I'urushment and Obedience 
Avoids punishment, ochieves 
gratification. Little sense of 
moml connectedness. Defers 
to pOWer. 
Preconventlonal Stage 2: 
Instrumental Relativist 
Selr-centered relationships 
with others and environment. 
Manipulations of others In 
order to obtain rewards. 
Gilligan 
level I: Orientation to 
Individual Survival 
Pragmatic focus on self. 
·Should" and "would" 
interchangeable. Subject 
vs. citizen. luck or power 
sensed. OnJy respoflBibie 
to self. Relationships 
seen as painful. 
~ 
Continued 
Tuble 2 Comparison of Student-Development Thcory with the Service-Learning Model 
Developmental Theorists 
Service Learning 
Modcl Phascs 
Phase 2: 
Clarification 
Phase 3: 
ReaJil.alion 
PelTY 
Multiplicity Position 3: Variety 
of answers. More gray, no 
wrong opinions. Opens doors 
to learning to distinguish 
ways of believing Wid judging. 
All opinions arc valid. 
Multiplicity Position 4: 
Individual begins to see 
differences between unconsi­
dered belierWid ac.:onsidcrcd 
judgment. Relativism is 
penx;ivcd. 
Kohlbcrg 
Conventional Stage 3: 
IntcrpersonaJ concordlUlce 
Confonning 10 good boy/ 
nice girl stereotypes - approval 
seeking. Good behavior is thai 
which pleuscB others. Confonnity 
to majority opinion. 
Conventional Stage 4: 
Law and Order 
Doing one's duty. Authority is 
always right. Maintains social 
order for order's sake. Rules 
sepamled from feelings of approvoJ. 
Postconventional Stage 5: 
Social contract 
-Right"- individual rights. 
human dignity. Emphasis set 
on rules reached by consensus. 
Laws exist to protect these 
rights. 
Gilligan 
Transition I: Selfisbnes8 
to Responsibility 
Redefines self-interest 
AU.achment: coMection
'0 uthers becomes impor­
tant tmnsition variable. 
Ability to see self and 
limitations realistically. 
Disparity seen in ItwouJdI 
should". Enhancement or 
self-worth. 
Level 2: Goodness as Self­
Sal.Tifice. Adopts sodaJ 
vwues. AcceplWlce by others 
PlUUl1lount. Needs for security 
Holds others responsible for 
'he choices he or she makes. 
co
-
Continued 
Table 2 Comp,uison of Student-Development Theory with the Service-Learning Model 
Developmental Theorists 
Service Learning Perry Kohl berg Gilligan 
Model Phases 
Phase 4: Relativism Position 5 & 6: Postconventional Stage 6: Transition 2: Goodness to 
Activation Knowlooge is contextual and Social contract (continued) Truth. Questions logic of 
relative. Almost too much Unjust laws must be changed self-sacrifice. ·Selfish" 
gray. All answers are valid. through consensus lind rational reappears os transition 
Resists decision maldng closing delibemtion. variable. Moralaclion no 
options. Moving to "6" leads 10llger based on what olhers 
to realization of need to choose. think but on realities of 
Authorities once again are intention and consequence. 
valued. this time for their 
expertise, not position. 
Phase 5: Commitment in Relutivism Postconvcntional Stage 7; Level 3: The Morality of 
Internalization 7-9: Affinns self and responsi­ Universal Ethic Nonviolence. Reconciles 
bili ties in a plunllistic world. Rules followed lUll more sub­ diverse concepts of selfish­
Has come to tenns with self. jective and abstract. Concerned ness Bnd responsibility 
Established identity. Commit­ with justice, reciprocity, equality lhrough self-understanding 
ments such os religion, career, and individualism. Decisions of Bnd momJity definition. 
Plrtnership in life's experience. conscience based 011 high value Nonviolence (not hurting) 
No longer "fence sitter." Action of human life, equality, dignity. is premiere. Care is a uni­
is integrated wilh self. versal obligation. Issues: 
self-worth in relationship to 
others, claiming power 10 
choose I:UId assuming its 
respollsibiIiIy. 
Delve, C.I., Mintz, S.D. and Stewart, O. M. Summer 1990. ~Qmmunjtv seO'jce us vulues cduculion. No. 50. San Francisco: Jossey-
Bass. 18·19. 
The infonnation gathered from individual responses to these three characteristics led 
Kohlberg (1crJ5) to identify three levels ofmoral development: preconventional, 
conventional and postconventional. Each of these levels had two stages. The 
preconventionallevel, stage 1 individuals were obedient only to avoid any type of 
punishment while in stage 2 they manipulated others in order to gain some type of reward. 
Conventional level, stage 3 was often referred to as the interpersonal concordance stage. 
The individual's peer group gained importance and therefore individuals focused on 
behavior that pleased others and they often conformed to whatever the majority ofpeople 
experienced. Conventional.level~ stage 4 was also called the Law and Order stage. 
Individuals at this stage believed that social order should be maintained at any price. 
Postconventionallevel, stage 5 individuals began to notice that some laws might be unfair 
orunjust and may need to be changed or challenged through the appropriate channels. 
Individuals that were Postconventionallevel, stage6 assumed universal. moraljudgment. 
"The respect for the dignity ofthe individual becomes critical and must be defended over 
and above any existing law lll (Delve, Mintz, Stewart, 1990: 9). If taken to the extreme, 
civil disobedience may be an illustration ofan individual in this stage. 
Gilligan's Model of the Development ofWomen's Moral. Judgment (1982) was 
fonnulated because she did not believe that the feminine construction of reality was 
adequately described in other developmental theories. The previous theorists focused on 
moral developmentfrom a male's perspective which was typically seen as rationalistic and 
individualistic. Gilligan's work: was designed in order to refute Koblberg's (1975) 
hypothesis that women were typically at Stage In in his scheme. 
Gilligan's (1982) study focused specifically on women; she found that moral. 
development was typically viewed as embedded in relationships and women bad the unique 
task of separating self from others. Two themes emergedfrom her interviews with women 
diverse in age, race and social class: care and responsibility. Gilligan's model was a three­
level model including two significant transitions between levels. 
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Levell represented an individual's surviVal. Individuals were typically viewed as 
pragmatic, and they focused on themselves. Relationships were often viewed as painful. 
and individuals had general feelings of powerlessness. 
The transition from level 1 to level 2 noted a movement from selfishness to a sense 
of responsibility to others. Connecting to others became important and individuals began 
to realize their own limitations and viewed themselves more realistically. 
Level 2 represented a morality of goodness as self-sacrifice. Individuals adopted 
social values. and it was critical for them to be accepted by others. They also had a 
tendency to hold others responsible for the choices they made. 
The transition from level 2 to level 3 focused on the belief that moral action was no 
longerbased on what others thought but on realities of intention and consequence. 
Leve13 represented the morality ofnonviolence (not hurting others). In this level 
there was a reconciliation of the diverse concepts of selfishness and responsibility through 
an understanding of one's self and a redefinition of morality. Caring became a universal 
obligation. 
Perry, Kohlberg, and Gilligan contributed unique perspectives to designing values 
intervention fOT students. Perry's model also discovered alternatives to moral development 
which were temporizing. escaping and retreating (1970: In). These alternatives occurred 
when there was either an overload OT a prolonged lack ofchallenge within an environment 
(Delve. Min~ Stewart, 1990: 10). Kohlberg analyzedan individual's relationship to rules 
and authority~ including both obedience and civtl disobedience. Gilligan's work. by 
focusing on gender and transition, provided insight into how these two variables affect an 
individual's development and the importance ofdesigning different intervention models. 
Research guesti.ons 
The Service-LearningModel (SlM) providedan importantconceptual framework 
for assessing the developmental effects ofservice-learning while outlining a relationship 
between service and social responsibility. The following connections can be made between 
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the Navajo Nation ASB participants and the SLM: the mode was group and individual; 
setting and commitment included both nondirect and direct service during one intensive 
week; the participant's behaviors were committed to learning about the issues concerning 
the Navajo people and therefore they were challenged with diversity issues in their midst. 
Albert (1996), using the SLM as a framework. asserted that "students who choose 
to become involved in intensive [immersion] 
experiences have progressed to or beyond realization, the third of the model's five phases, 
merely by deciding to participate in extended. direct service to a single issue orcommunity" 
(185). Therefore. this study focused on assessing the long term positive effects of an 
immersion community service-leaming program (Navajo Nation ASB) on the participant's 
level of social responsibility and subsequently the impact the participant's previous 
community service-learning has on his or her development. This study proposed that those 
individuals that reflectedon their Navajo Nation ASB experience scored higher on the Scale 
of Social Responsibility Development (SSRD). The SLM has never been tested on a group 
ofalumni; therefore, this study sought to contribute significantly to the community service­
learning research literature by focusing on students' (past and present) involved in an 
immersion experience (Navajo Nation ASB) while testing their levels of social 
responsibility through the SSRD. 
Chapter2 provides a comprehensive literature review ofcommunity-service 
learning and social responsibility research; Chapter 3 focuses on the qualitative and 
quantitative measures incorporated in the research design for this study; Chapter 4 
discusses the imdings from the study, and Chapter 5 provides conclusions and 
recommendations for ftl.tUIe research. 
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Chapter 2 
Review of the Literature 
Chapter 2 focuses on current research based on the following broad areas: (1) 
Community service-learning and the link: with social responsi bility. (2) the Service­
Learning Model (SLM), and (3) Alternative Spring Break. (ASB). The definition of 
community service-learning was defined as intentional, active (bands-on) participation by 
an individual or group in activities that meet the needs of the community. It is assumed that 
the participants have some type of reflection e.g., journals, small group discussions. etc., 
in order for them to assess and become aware of the impact that each experience has on 
their lives. Social responsibility was defined as "a sense of the obligations ofcitizenship. 
awareness of social injustice and its complex causes and dedication to working toward 
social equity" (Olney and Grande. 1996: 43). The researcb is listed chronologically within 
each area in order to demonstrate the progession of community service-learning research 
and how it interrelates with this research topic. 
Community Service-Leamin& and Social Responsibility 
Traut (1988) interviewed thirteen volunteers to examine and provide an explanation 
that individuals claim contributed to their volunteerism. Traut determined that the 
volunteers' beliefs did not change or lead to more activism within a traditional world. On 
the contrary, volunteering allowed the individuals to be active. without forcing them to deal 
with the larger social problems. Traut. also found that "volunteerism pulls individuals out 
of their separate private worlds into the public rea1m. even ifonly for a brief time" (298). 
Serow (1990,1991) conducted several studies on the developmental effects of 
community service on college students. Serow's research in 1990, focused on whether 
there was a relationship between community service activity and students' value patterns. 
He specifically focused on the differences between those students involved with 
collDl1unity service and those that were not invol ved. Serow (1990) asked participants to 
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consider eight different values~ (1) community service, (2) culture/travel, (3) family, (4) 
material success. (5) professional satisfaction. (6) recreationlleisure, (7) religions/spiritual 
fulfillment, and (8) social/justice equality and determine for themselves which was the most 
to least important to them. 
Serow (1990) found that the students' levels of community service participation 
correlated positively with the parents' involvement in community activities and the 
students' involvement in campus organizations. The more on-campus organizations the 
students participated in. the more likely they were to be involved in off-campus community 
service projects. 
In 1991. Serow combined survey and interview data and found that "participants' 
identification with relatively altruistic motives appeared to be grounded in personal 
assistance, rather than in broader social or political commitments" (543). Serow (1991) 
defined personal assistance as encouraging the "student to become directly engaged with 
the problems of vulnerable individuals rather than viewing them in tenus of broader, 
abstract social or political phenomena It (553). 
Table 3 illustrates the decision factors that led to students' participating in 
community service projects. These decision factors served as background characteristics in 
the development of social responsibility factors which will be addressed later in this 
cbapter. Serow's (1991) research also discovered that those individuals involved with 
academic clubs were more likely to state career motives and return on their investment of 
time as the main reasons for participating incommunity service activities. On the other 
band, those individuals involved with fraternities and sororities and religious groups were 
more interested in meeting new people and fulfilling their membership responsibilities as 
their reasons for participating in volunteer projects. 
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Table 3 
Decision Factors Supporting Participation in Community Service 
Item % of partici­
pants mention­
ing items 
Sense of satisfaction from helping others 80 
In.volved throu~h club, activi!},. or class 56 
Duty to correct societal problems 54 
Meeting people 49 
Acquiring career skills and experiences 42 
AttIaction of the work itself 36 
Religious beliefs 28 
Someone asked me 24 
Example ofparents and family members 23 
Repayment for services ~viously received 7 
Other 6 
Visiting the volunteer center on campus 3 
Serow. R.C. Fall. 1991. Students and voluntarism: Looking into 
the motives ofcommunity service participants. AmericanEducational 
Research Journal. Vol. 28. No.3. 549. 
Jordan (1994) studied the impact of reflection on the effect of a student's sense of 
civic or citizenship responsibility. respect for diversity. development of skills. and 
knowledge of self while attending the James Madison University and Radford University. 
This study confirmed the importance of reflection and the student's belief that his or her 
service learning experience had facilitated an increased appreciation for diversity, 
development of skills and greater awareness of self. There were no significant fmdings to 
confinn how the students' sense of self impacted his or her thoughts on civic or citizenship 
responsibility. 
Giles and Eyler's (1994) study investigated whether a required service-learning 
course of limited intensity and duration, atVanderbilt University, could have an impact on 
the students' personal values, socialleamings and cognitive changes. Additionally, they 
were interested in discovering whether this service-leaming course would have an impact 
on an individual's development of social responsibility. 
Giles and Eyler (1994) stated that "a sense of personal efficacy bas long been an 
important predictor ofcitizenship involvement. At a personal level, this includes the faith 
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that one can make a difference, a sense of being rewarded, for involvement and some 
connection to personal beliefs about change" (330). Previous research (Jennings and 
Niemi, 1981) asserted that until individuals feel they can be effective, it is unlikely they will 
develop a sense ofsocial responsibility and participate in the community. Due to some 
methodological problems. the fmdings from this study were inconclusive; however, their 
findings do suggest through service-learning, that students found ways to reconnect with 
the community, and they thought differently about their obligations and responsibilities to 
their communities. 
Myer-Upton (1994). Astin (1995), and Gibboney (1996) all reported on the long­
tenn impact ofcommunity service-learning as it related to social responsibility. Myer­
Upton (1994) and Gibboney (1996) reported on a two-year study, while Astin's (1995) 
study presented rmdings from a ten-year longitudinal study. 
Myer-Upton's (1994) work. was titled liThe Effects of Service-learning on College 
Students' Attitudes Toward Civic Responsibility, International Understanding and Racial 
Prejudice." This study was unique because it followed the students' development in three 
different groups over a two year period. The three groups were: (1) students involved in 
community service but not connected to academic outcomes (service no-learning), (2) 
students involved in the International and National Voluntary Service Training (1NVST) 
program at the University ofColorado, and (3) sru.dents recruited from the general 
population of the campus who mayor may not have had previous community service­
involvement (no-service). Myer-Lipton found that very little change was exhibited after 
one semester. or even after one year. However. after two years the students participating 
in INVST differed significantly from control groups of service volunteers and nonservice 
volunteers in relation to civic responsibility. Surprisingly. the service no-learning and the 
no-service groups in some cases exhibited. a decrease in their concern for civic 
responsibility over the same two year period. 
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Astin's longitudinal study through the Higher Education Research Institute (HER!) 
at the University of California at Los Angeles depicted some alumni attitudes toward 
service. He found that volunteering while attending college had positive effects on 
behavioral outcomes that included: "finishing college (retention), enrolling in post graduate 
study; spending hours as a volunteer after college. socializing across racial/ethnic lines, and 
donating money to the undergraduate institutions" (1995: 1). He also found the 
participants shared five value outcomes: participating in community action programs; 
helping others in difficulty; participating in programs to clean up the environment; 
promoting racial understanding; and developing a meaningful philosophy of life" (Astin. 
1995: 5). Astin mentioned that the initial question "years of service" did not incorporate the 
"type" ofservice and its related impact. 
Gibboney (1996) conducted a qualitative research project that explored the 
perceptions of "commitment to community" for thirteen honor students two years after 
completing a senior honors seminar entitled. "Altruism. Philanthropy and Public Service." 
From the interviews several themes emerged: "analysis ofparticipants' perceptions of 
commitment to community suggests that this concept can be described in terms of type and 
extent, and that both of these dimensions are influenced not only by the service learning 
experience but also by fit, current life circumstances, and background factors" (Gibboney, 
1996: 16). Gibboney (1996) argued that the SLM should not be a continuum from charity 
to justice, but that students should focus on their "commitment to community" and select a 
world view that fits their purpose. 
Community service-learning and social responsibility research designs included a 
combination ofsurvey and interviews. The participants in each of the studies were 
undergraduate students. Traut (1988). Serow (1990.1991). Jordan (1994) and Giles and 
Eyler (1994) focused their research on the short-tenn impact ofcommunity service-learning 
and social responsibility while Myer-Lipton (1994), Astin (1995). and Gibboney (1996) 
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focused their research on the long-term. impact ofcommunity service-learning and social 
responsibility. 
Service-Learning Model (SLM) Research 
CageneUo's (1993) qualitative dissertation made comparisons between ten students 
who participated in the Partnership in Service-Learning Program in GreatBritain. At the 
time, there was no formal instrumef!tation to test the SLM. Therefore, Cagenello 
determined the students' level of social responsibility by scheduling four interviews 
throughout each student's experience. Based on the interviews, Cagenello found eight of 
the 10 students bad increased their level ofunderstanding of social responsibility and their 
role as citizens as a result of their experience. Cagenello stated the need for "future 
validation studies of the S1M, with diverse populations, participating in a variety of 
projects of various periods of time would address its universality II (1993: 260). Since 
then, two instruments have been designed to try and validate the SLM: The Service 
Learning Inventory (SU), (Payne, 1992) and The Scale of Social Responsibility 
Development (SSRD), (Olney & Grande, 1995). The following sections provided 
information concerning the SU and SSRD inventories and a rationale for why this study 
utilized the Olney/Gnmde survey. 
The Service Learning Inventory (SU) 
Payne's dissertation focused on constructing an instrument to IIAssess the Service 
Learning Model: Establishing Concurrent Validity and Internal Reliability" (1993, Title). 
A 48 item instrument, reviewed by the authors of the S1M. was revised and distributed to 
30 students enrolled at the University of Northern Colorado (UNC) and Colorado State 
University (CSU) in the Spring, 1992. The UNC students were a cross-section of age and 
class status while the CSU students were all program coordinators with the Office of 
Community Service. From the 20 returned surveys the instrument was further ref'med and 
constructed. Thefinal sample included 65 subjects that participated in activities coordinated 
by the Office ofCommunity Service at CSU and70 students living in the residence halls at 
1:7 
UNC. Unfortunately. none of the SLM phases demonstrated a high coefficient of internal 
consistency with the survey items. 
The Scale ofSocial Responsibility Development (SSRD) 
Olney and Grande's (1995) SSRD survey was developed in order to provide' 
empirical validation and to measure the developmental phases of the SLM. "The instrument 
consists of60 statements to which respondents indicate their level of agreement along a 
four-point Ukert scale: 4= strongly reflects my feelings about volunteer work; 3= 
somewhat reflects my feelings about volunteer work; 2= does not much reflect my feelings 
about volunteer work; 1= does not at all reflect my feelings about volunteer work" (Olney 
& Grande. 1995: 44). 
As the scale was being developed the authors realized that very little distinction 
existed between the first two stages of the SLM (exploration and clarification) and the last 
two stages (activation and internalization). Therefore, Olney andGrande collapsed the 
SLM into three subscales in which Exploration combined exploration and clarification. 
Reali%lltion remains unchanged. and Intemali%Qtion collapsed the activation and 
internalization phases. 
A sample of items from each subscale are listed below: 
Exploration: I choose my volunteer work based on what members 
ofmy peer group decide to do. 
The last time1volunteered to help with a group 1did 
so mainly because volunteers got something fun, like 
at-shirt.. 
Realization: I feel very loyal toward one particular organization or 
agency and do most or all of my volunteer work 
there. 
The reason I do as much volunteer work as I do is 
that I feel close to the other volunteers in the agency. 
Internalization: I am starting to understand that volunteerwork at 
local agencies will not solve most social problems. 
I amstarting to realize that many volunteer 
organizations simply put "band-aids" over social 
problems, rather than. change them. 
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After the 60 items. there were two questions to assess their level of involvement in 
volunteerand service-Ieaming activities. 

Please mark the following choice that best describes your level of volunteer 

activity. Please choose the statement that best describes your level of 

involvement in the CSL. [fhese questions were revised in order to tailor the 
questions for USC.] 
Olney and Grande then selected one instrument that represented each of the three 
student developmental theorists from which the SlM was created. The Scale of Intellectual 
Development (SID) (Erwin, 1981) was based on Perry's (1970) intellectual development 
model; Delming Issues Test (OIT) was developed by Rest (1990) as an objective measure 
of moral reasoning development as defmed by Kohlberg's (1969) theory; and the Measure 
ofMoral Orientation (MOM) (Liddell. Halpin & Halpin. 1992) measured two orientations 
toward moral decision making described by Gilligan (l982). 
The Scale of Social Responsibility Development (SSRD) survey was administered 
to a random sample of sophomores (N=285) during a mid-sized comprehensive 
university's annual assessment day. The participants completed the SSRD survey. along 
with the three other tests (SID, Dff~ and MOM). The students were randomly assigned to 
several different batteries of tests. "Those who were assigned to the battery of tests used in 
this study completed the four instruments in a 3-hour testing session" (Olney & Grande. 
1995: 46). 
The internal. consistency of the three SSRD sub scales was assessed using 
Cronbach's alpha. "Alpha coefficients for the three subscales were .84 (&ploration)•.70 
(Realization), and .74 (Internalization)" (Olney & Grande.. 1995: 46). 
The r-values for intercorrelations among the three SSRD subscales and the 
correlations between subscales of the SSRD and other instruments are provided in Table 4. 
The intercorrelations betweenthe three SSRD subscales included a significant negative 
correlation between the exploration andinternalization phases and a positive significant 
correlation betweenrealization and internalization. 
29 

The SID instrumentmeasured the intellectual development scale. There was a 
negative correlation between the higher levels of intellectual developmentand the 
exploration subscale" and conversely, a negative correlation with the lower intellectual 
development scale and internalization. There was no reliable correlation between the SID 
and the realization subscale exceptfor empathy. 
Table 4 
Correlations among Attitudes Toward Volunteerism. SID. MOM andDrr Subscales 
Seale Exploration Realization Internalization 
Exploration .03 -36** 
Realization .58** 
SID - Dualism 38** .11 -.23** 
SID - Relativism 38** .06 -.11 
SID - Commitment -.35** .09 .34** 
SID - Empathy -.31** 39** .47** 
MQM-Caring .10 .27** .19** 
OIT-PScore -.12 .00 .17** 
* significant at the .05 level 
** signil1.cant at the .01 level 
Olney, C. and Grande, S. Fall 1995. Validation of a scale to measure development I 
social responsibility. Michiean Journal ofCommnnitv Service Learning:. Vol. 2.46. 
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Olney and Grande (1995) thought there should have been a stronger correlation 
between the Caring subscale for MOM which measured Gilligan's theory and the P score 
of the OIT which measured. Koblbergts theory. According to Olney & Grande (1995) the 
Exploration phase had a weak, nonsignificant correlation with Caring (r=.10) and a 
negative P score (r=-.12). The Realization phase showeda significant correlation for 
Mom-Caring and nothing for the DIT P-score. The Internalization phase noted the 
strongest correlation for both the MOM-Caring (.19) andorr P score (.17). These were 
significant at the .01 level. 
As was mentionedearlier" the students completing the SSRD survey were asked to 
indicate their level ofcommitmentto a social service organization or a social cause. A 
student's levelof involvement in the campus Centerfor Service-Learning (CSL) included: 
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"197 (69%) had no participation inCSL. 2S (9%) bad participated in CSL for course 
credit., 33 (12%) had participated as volunteers, 28 (10%) had participated both for course 
credit and as volunteers, and two «1%) did not identify their level ofexperience" (Olney & 
Grande. 1995: 44). 
itA one-way MANOVA, using the three subscales as the dependent measures and 
group (never, occasionally, consistently. cause-oriented) as the independent variable, was 
statistically significant (WIlkes lambda-.67. F(9, 676) == 13.53. p<.OOI)" (Olney & 
Grande, 1995: 47). Olney and Grande then performed follow-up univariate F tests which 
indicated that differences were significant at the .01 level for every scale: Exploration. 
F(3.280)=23.99; Realization. F(3,280)=8.95; and Internalization. F(3,280)==19.19. The 
smdents' responses are illustrated in Table 5 and are related to their level of commitment 
TableS 

Scale Means for Contrasting Group Smdy 1: Level ofVolunteer 

Involvement 

to a social service organization ora social cause. "Overall. this Validity study indicated that 
the SSRD could detect different levels of social responsibility across groups who had 
vatying degrees of commitment to volunteer service" (Olney & Grande, 1995: 47). 
The second contrasting group study was conducted by examining the relationship 
between the phasesofsocia1. responsibility development and type of participation with 
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CSL "Four categories were used as the independent variable: no experience with CSL. 
experience as a reqnirement to complete an academic course, CSL experience as a 
volunteer, and CSL experience as a volunteer and as a course requirement" (Olney & 
Grande, 1995: 48). Once again the data were analyzed using a one-way MANOVA with 
the three subscales as the dependent variable and the CSL experience (none, for credit. 
volunteer, both) as the independent variable. The means for each group on the three 
dependent measures are illustrated in Table 6. 
Service Leamin 
None 
Table6 

Scale Means for Contrasting Group Study 2: Experience with Center for 

The CSL staff selected the categories based upon their perception that "students 
who participated for credit were not as intrinsically motivated to service-leaming as those 
who volunteeIed their time with the center. Students who participated as a course 
requirement, but continued on with the center aftertheir course was completed. were 
considered by the staff to be intrinsically motivated by volunteer work. as well" (Olney & 
Grande, 1995: 48). The means did follow the predicted trends. 
Kollross (1997) conducted a quantitative study at Glendale Community College. 
California, inorder to assess the connection between service-learning and citizenship. 
Kollross chose the term responsible citizenship based on the research by Myer-Lipton 
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(1994). Myer-Lipton acknowledged that terms such as social justice, social responsibility, 
altruistic values and civic responsibility were interchangeable with the tenn responsible 
citizenship. Myer-Lipton (1994) defmed responsible citizenship as having three parts: a 
concern abont problems and issues in the broader community, a belief that taking action 
will have an effect on society, and acting on those concerns" (3). 
Kollross utilized the SLM by Delve. Mintz and Stewart (1990) as the theoretical 
underpinning for the study. She distributed an earlier version of the Scale of Social 
Responsibility Development (SSRD) (Olney & Grande. 1993). to compare courses in each 
of the following subject areas: psychology, economics .. social science and statistics. The 
psychology class required 20 hours ofservice while the economics class required 10 
hours. The social science and statistics courses provided service-Ieaming as a voluntary 
component in lieu of a test or for extra credit. In all cases the service-leaming experience 
needed to be approved by the instructor and there was some type of reflective journal 
submitted to the instructor after the service experience. The SSRD was distributed at the 
beginning of the semester and then at the end of the semester. 
KolIross (1997) asserted three hypotheses for her study: "(1) students enrolled in a 
mandatory service-learning course will exhibit a significant increase in theirdevelopment of 
responsible citizenship at the end ofa one semester course, (2) students enrolled in a 
vohintary service-leaming comse will exhibit no change or a nonsignificant change in their 
development of responsible citizenship at the end ofa one semester course, and (3) 
academic discipline will have an affect on the levelof change students exhibit in regards to 
their development of responsible citizenship" (20). The results of this study indicated "that 
service-learning does not necessarily have a positive affect on the development of 
responsible citizenship" (K.ollross. 19CJ7: 97). She went on to state that "future researchers 
may need to look at the subtle changes that occur in a students' thought process or language 
patterns when discussing their service-learning experience. Qualitative studies may be 
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more effective in discovering the subtle shifts in language and thought processes that occur 
in research participants" (Kollross. 19fT!: 113). 
The Service-Learning Model (SLM) was developed as a framework to understand 
the development ofparticipants involved in community service-learning programs. 
Cagenello (1993) utilized the SLM for his research; however. he conducted interviews 
because there were no instruments designed to measure the SLM. Payne (1992) developed 
the Service-Learning Inventory (SU) and Olney and Grande (1995) developed the Scale of 
Social Responsibility Development (SSRD) in order to try and measure the various stages 
within the SLM. The SSRD was tested by both Olney and Grande (1995) and KoUross 
(1997). The quantitative results from the SSRD have yet to be combined with interview 
data from participants involved in community service-learning programs. 
Alternative Spring Break (ASB) Research 
There have been no longitudinal studies conducted concerning the impact ofan 
ASB experience. The following studies by Huizinga (1992); Oayton-Pedersen. Stephens 
and Kean (1994); Eyler and Giles (1995); and Rhoades (19fT!) provided important 
contextual information to ground this study. 
Huizinga (1992) conducted an assessment of the students at Calvin College that 
participated in their Student Volnnteer Service's (SVS) Spring Break. Project. Huizinga 
(1992) wanted to determine "the influence of spring break service on student participants" 
(1). There were nine service project sites in 1992, which incorporated both rural and urban 
locations. Huizinga was interested in distributing Rest's DerIDing Issues Test (DIT); 
however. there was a concern that there mightbe a developmental lag in the results. 
Therefore. she utilized a social responsibility instrument developed by Jeffrey Howard at 
the University ofMichigan. This instnIment was based on the following definition of 
social responsibility: "an orientation toward others, a propensity to serve others in need, a 
propensity to donate money to assist those in need. and an interest in social justice issues" 
(1992: 4). This instrument is characterized by a strong religious overtone. 
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Had the groups been separated by the type of experience (urban or rural) and/or by 
the focus of the trip. e.g.• homelessness. environmental issues. etc. the results from 
Huizinga's study could have been more powerful. This study found students engaged in 
some type of service experience prior to their SVS experience scored higher on the social 
responsibility scale than a control group which consisted of two sections of a business 
management class. 
In 1994. Clayton-Pedersen, Stephens. and Kean. conducted a comprehensive 
evaluation of the Break Away Programs and Services. Break Away is a national 
clearinghouse for colleges and universities that have been interested in starting an ASB 
experience at their institutions. An additional question was added to the overall evaluation 
that would help to "identify changes in the individual participant's perspective on social 
justice principles" (Clayton-Pedersen. A .• Stephens. J.• and Kean. G .• 1994: 6). 
Clayton-Pedersen, Stephens. and Kean. wanted to determine ttthe extent to which the 
altemati ve break experiences brought about changes in the personal and social justice goals 
of those who participate. And. ifchange occurred, to what extent the change could be 
related to the level ofcontact the school had with Break: Away services and programs" 
(Clayton-Pedersen, A.• Stephens. J.• and Kean. G. 1994: 6). The items to measure the 
participant's social justice goals were related to his or her level ofagreement with the 
following statements: 
1. Adults giving time for the good of their community or countty 
2. 	One's potential impact on the world 
3. 	Religious organizations' use of spiritual vs. material means to combat 
social problems 
4. 	Religious organizations' responsibility to end prejudice in society 
5. Limiting one's own pleasures if they inconvenience others 
6. 	Trust in others 
7. 	Helping others without regard to one's own success 
8. 	Carrying religion into all aspects of life 
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9. Identifying the individual's locus of control 
10. One's ability to make a difference in the world 

(Cayton-Pedersen, A .• Stephens. l .• and Kean. Go 1994: 9). 

The study did not fmd any significant changes or growth in the participants' social justice 
goals as a result of their ASB experience (Clayton-Pedersen. A .• Stephens. l., and Kean. 
G. 1994: 15). 
The Comparing Models ofService-Learning study incorporated students involved 
in various colleges and universities (Eyler & Giles. 1995). This project is still in process; 
however, data gathered after the lust year have linked students' perceptions of program 
quality to social responsibility and citizenship skills outcomes. 
Srudents in nine college service-learning classes and six alternative spring 
break projects completed surveys in which they assessed program 
characteristics of their service as well as pre-post outcomes measures 
including social responsibility and citizenship skills. Quality of the 
experience, which included such elements as having important 
responsibility, challenging tasks, varied tasks, acting rather than observing 
and having one's opinions challenged, was consistently a significant 
predictorof growth in social responsibility outcomes including: the 
importance of influencing public policy, of personally taking leadership 
positions in the community, ofbelieving both citizens and they personally 
should volunteer, and of believing service provides personal as well as 
social benefits. Also, when students felt they bad made important 
contributions during service, there was growth on all social responsibility 
measures (Waterman, 1997: 70). 
Rhoades' (1997) book entitled "Community Service and Higher Education" was a 
creative approach to exploring the caring self. As an introduction and in order to set the 
context for each of the chapters, Rhoades wrote from his own experience of growing up 
poor. He conducted interviews with srudents from three different universities and as each 
university conducted different types of community service. One type of trip that Rhoads 
participated in was an Alternative Spring Break (ASB) ironically at the otherUSC 
(University of South Carolina). This group consisted of 24 students and three staff and 
they performed community service at St. John's Island, South Carolina. Rhoades noted 
that for several of the students theirparticipation was related to a growing interest in 
performing community service. "My choices this yearfor spring break were Rorida or the 
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ASB trip to Johns Island." commented one student. "This is where my heart is" (134). 
Another student talked about her "evolving values as well as her changing sense of self: I 
the reason I decided to do this is for years I'd been saying volunteer! But I always made 
excuses like 'no time: (too tired: t I have to study: I saw the ads for ASB in the college 
paper. After putting it off for a long time, I decided to go through with this. In previous 
years, I've spent lots of money on spring break:. I'd always go somewhere. But this time, 
I decided to do this_ I wanted to give back to the community.''' (134). 
Three studies focused on the Alternative Spring Break (ASB) experience. Huizinga 
(1992) utilized quantitative measures in order to assess the students' ASB experience at 
Calvin College. Oayton-Pedersen, Stephens and Kean (1994) and Eyler and Giles (1995) 
also incorporated quantitative measures, however, their research focused on comparing and 
contrasting the ASB experience at different universities and colleges. Rhoades' (1997) 
research focused exclusively on qualitative measures and incorporated one ASB trip and 
compared this with other types of community service-learning experiences. No 
longitudinal. studies have been designed in order to assess the long-term impact of an ASB 
experience. 
Chapter two revolved around the current research. related to the following areas: the 
impact ofcommunity service-learning experiences as they related to the student's level of 
social. responsibility, the Service-Learning Model (SLM), and ASB. The research was 
presented chronologically in order to illustrate the progression of research related to 
community service-learning and social responsibility. Chapter three will snmmarize this 
research and relate it to the research design for this study_ 
37 

Chapter3 

Research Design 

Overview 
Community service-learning research bas typically focused on the impact resulting 
from either a classroom experience (Serow. 1990; Jordan, 1994; Giles & Eyler. 1994; 
Gibboney, 1996; and KoUross. 1997) or involvement with some type of community 
service-leaming program (fraut, 1988; and Serow, 1991; CageneUo, 1993). The results of 
the research have led to mixed assessments on whether or not the community service­
learning experience actually has an impact on the participant's level ofsocial responsibility. 
Serow (1990) and Olney and Grande (1995) found that individuals with prior volunteer 
experience typically had higher levels of social responsibility. 
The Service-I...cami.ng Model (S1M) (Delve, Mintz and Stew~ 1990) provided an 
important conceptual framework for assessing the developmental effects ofservice-learning 
while outlining a relationship between service andsocial responsibility. Albert (1996) 
made an assumption using the SLM, that students involved in an immersion experience. 
such as an Alternative Spring Break (ASB), would score at or beyond the realization phase 
of the SLM. Her hypothesis has never been tested. Current research related to ASB 
experiences (Huizinga., 1992; Cagenello. 1993; Clayton-Pedersen., Stephens and Kean. 
1994; Eyler & Giles, 1995; Rhoads, 1997) links ASB with developing the individual's 
sense ofsocial tes(X)n.sibility. Each of these studies incorporated a different theoretical 
framework in order to determine if the students' levels of social responsibility increased as 
a result of their participation in ASB. 
At this time the results have been inconclusive; however. research has found that 
the students participating in ASB typically had higher social responsibility scores. None of 
these studies utilized the SLMas the theoretical underpinning for their studies. There have 
been no studies conducted that combine qualitative and quantitative data in order to confirm 
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Albert's (1996) assumption that students choosing to participate in an immersion 
experience will fall at orbeyond the realization phase of the SLM. 
Resean::h Questions 
Based on the infonnation gathered in the literature review. this study utilized the 
SLM in order to pinpoint where the 1998 Navajo Nation ASB participants (past and 
present) scored along the social responsibility continuum. This study attempted to answer 
four questions: 
(1) Where will the students (past and present) involved in an immersion 
experience (Navajo Nation ASB) score within the SlM? Does the SSRD 
instrument accuratelymeasure the level ofsocial responsibility development 
for participants (past and present) involved in a Navajo Nation ASB 
experience? 
(2) Is there a strong correlation between the phases of social responsibility 
and the type of participation in community service-learningopportunities? In 
otherwords. the more community service-leaming opportunities the 
participants have experienced themore likely they are to score higher on the 
SSRD. 
(3) Will pre- and post-trip interviews help to determine a more subtle shift 
in the language and thought process, related to social responsibility, for 
those individuals involved in the 1998 Navajo Nation ASB experience? 
(4) How many students will actually nse the reflection component during 
the 1998 Navajo NationASB? Will the students that reflect on their Navajo 
Nation ASB experience score higheron the SSRD? 
ResearchDesign 
This study incorporated a descriptive research design in order "to describe 
systematically the facts and characteristics ofa given popnlation or areaof interest, factually 
and accurately" (Isaac & Michael. 1995: 50). In this study the population was the 
participants involved in the 1998Navajo Nation ASB. as well as former Navajo Nation 
ASB participants from 1991 to the present. 
First Research Question 
1998Alternative SpringBreakParticipants 
In order to answer the first research question, the level of social responsibility for 
1998 the Navajo Nation ASB participants was assessed by using the Olney/Grande (1996) 
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Scale of Social Responsibility Development (SSRD) sUTVey (Appendix 3). The survey for 
1998 Navajo Nation ASB participants was divided into the following sections: the first 60 
questions were the statements from the SSRD; question 61 focused on the level of 
community service-learning involvement; and questions 62--69 were related to demographic 
information (gender, class level, economic level of your family, age, academic major, 
race/origin, highest degree your parents earned, and religious preference). Several of these 
variables (economic level ofyourfamily , academic major. highest degree your parents 
earned, and religious preference) were included in the survey because they might be 
significant for further research, but were beyond the scope of this study. As an incentive to 
complete the surveys, one individual, from all the returned surveys, was given a $50.00 
gift certificate to the University Bookstore. 
The SSRD instrument was tested in August of 1997, with the USC Volunteer 
Center student staff during their fall training. Fall training was designed to educate new 
and old student staff on their roles and responsibilities as a part of the USC Volunteer 
Center and to develop a team ofcommitted staffmembers. Beven of the twelve student 
staffmembers completed the survey. 
This instrument was then administered during the Alternative Spring Break (ASB) 
informational meetings held in December, 1997, and January, 1998. and during the Navajo 
Nation ASB orientation sessions held inJanwuy and February, 1998. The informational 
meetings were designed for any person interested in learning about the three ASB trips. 
After the individuals were selected to participate in a specificASB trip they are highly 
encouraged to attend the orientation sessions which were designed to further prepare the 
participants for each individual trip (Appendix 4). Each Navajo Nation ASB participant's 
application and essay (Appendix 5) was reviewed to gather additional information on each 
participant. 
The surveys were handed to each person as they anived and they filled them out as 
other prospective participants arrived. Navajo Nation participants that did not attend an 
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infonnation session were handed a SUlVey at the beginning of each of the two orientation 
sessions. The surveys were written in English. 
1998 Navajo Nation ASH Sample 
Thirty-seven Univemty Park. (this is considered the main campus atThe University 
of Southern California and is located within South Central Los Angeles) students 
completed applications to attend the Spring 1998 Navajo Nation ASS. From. the total 
number of Navajo Nation ASB applications there were 28 women and nine men. The 
majority of the participants were freshman (18) followed by nine sophomores. eightjuniors 
and two seniors. The race/ethnic and academic majorquestions were not asked on the ASB 
application; however. this information was included in the survey_ 
In addition to these students there were six nursing students from the Health 
Sciences campus (located inEastLos Angeles and provides all the health related academic 
courses) and five student staff who helped to coordinate the ASB. These 11 students were 
not surveyed or interviewed as including the informaJion from these 11 srudents might 
skew the overall results. 
Five of the 37 applicants did not attend the trip. Therefore, of the 32 students 
actually attending the Navajo Nation ASB. 18 completed a pre-trip interview. of these 17 
completed the surveysand 18 students were post-interviewed. Additionally, seven 
participants completed sUTVeys and. after nwnerous attempts, did not schedule an 
interview. Seven participants neithercompLeted the survey nor were interviewed. 
The gender breakdown for the sample (Table 7) who was surveyed and pre/post 
interviewed included 12 women and six men (one individual did not complete the survey. 
but, he provided rich data for the interviews). The class level for the sample included 11 
freshmen. two sophomores. four juniors and one senior. There was one African­
American. four Asian-Americans, six Caucasians, three Latino/a, Hispanic, two multi­
racial, and two International srudents. 
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Table7 
Sample from the 1998 Navajo Nation Alternative Sprit1.&Break 
ID Class level RacelOri2in Gender 
I 
20 Freshman I arina Female 
15 Freshman Multi-racial Female 
43 Freshman Caucasian Female 
41 Freshman International Female 
46 Freshman Caucasian Female 
39 Freshman Asian-American Female 
54 Freshman Caucasian Female 
55 Freshman Asian-American Female 
40 Freshman Caucasian Male 
51 Freshman Caucasian Male 
44'" Freshman Latino Male 
22 Sophomore laboa ~lJIi:LIe 
33 Sophomore Asian-American Female 
59 Jumor Multi-racial Female 
47 Junior International Male 
50 Jumor Asian-American Male 
49 Junior Caucasian Male 
60 Semor African-American Female 
'" Did not complete a survey 
I 

Alumni Sample 
There was very little research depicting the long-term positive effects ofcommunity 
service-leaming and the level of social responsibility (Myer-Lipton, 1994; Astin. 1995; and 
Gibboney. 19(6). The longitudinal survey (Appendix 6) for this study was divided into 
three sections: (1) level ofUSC Community Service-Learning Involvement. (2) questions 
from Olney and Grande1s Scale for Social Responsibility Development (SSRD), and (3) 
demographic information. 
The iust section asked two questions concerning the respondents' levels of 
community service-learning invol vement while they attended USC. The second section 
incorporated the majority of questions from Olney and Grande's SSRD survey. The 
following items. divided into the three subsca1es. were excluded from the SSRD survey 
because of their primary focus on cowsewoIk: or professors: 
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Exploration 
I doubt that my volunteer work will ever have much effect 
on my career goals. 
Realization 
Ileam and gain as much or more from the clients 
who benefit from my volunteer work as Ileam from 
professors and supervisors. 
Internalization 
I get irritated with teachers or professors who do not 
include discussion about the social consequences of 
the material they are teaching. 
I often have to supplement the infonnation 
introduced to me in classes with my own research for 
the moral implications ofthe content. 
I have done a number of class papers about a 
particular social issue that concerns me. 
The demographic information included: gender, racelethnicity, the highest degree obtained, 
current or most recent occupation. employment status, economic level, political leaning, 
and religious preference. Several of these variables (bighest degree obtained, current or 
most recent occupation, employment status, economic level, political leaning and religious 
preference) were included in the survey because they might be significant for further 
research. but were beyond the scope of this study. 
Fonner Navajo Nation ASB participants were mailed the SSRD (Appendix 6) with 
a ~If-addressed stamped envelope. From the completed surveys one alumni was mailed a 
$50.00 gift certificate to the University Bookstore for completing the survey. Since the 
SSRD has never been tested with alumni, it was assumed that the former Navajo Nation 
ASB participants scored between the realization and internalization phases. 
Surveys were sent through the mail to the 107 fOlmer Navajo Nation ASB 
participants. From these 107, 13 were returned for one of the following reasons: 
insufficient address, the wrong person, or the person never attended USC, and in one case 
there was no available address. Twenty-eight surveys were returned with at least two 
individuals from each year represented. This represented a 38% rate of retum. 
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The alumni sample consisted of 19 women and nine men with the racial/ethnic 
breakdown as follows: two Asian-Americans. 17 Caucasians, two Latino/a. Hispanic, 
four Multi-racial. NoMrican-Americans or International students completed the survey. 
There was no method to determine the racial/ethnic breakdown of the 107 individnals that 
were surveyed in order to determine if this alumni sample is representative of the total 
population. 
Second Research Question 
The second research question focused on the phases within the SSRD and 
comparing that information with the participants quantity ofcommunity service-learning 
experiences. Olney & Grande (1995).. found a strong correlation between the phases of 
social responsibility and the type ofparticipation in community service-learning 
opportunities. They found that the more community service-leaming opportunities the 
participants had experienced the more likely the participants were to score higher on the 
SSRD. Question 61, on the 1998 Navajo Nation ASB participant's survey. asked the 
respondents to describe their level of community service-learning involvement. This 
information was correlated with the phase of soci.aI. responsibility for each 1998 Navajo 
Nation ASB respondent as obtained from the SSRD. 
Third Research Question 
The third research question focused on whether pre- and post-trip interviews could 
indicate a subtle shift in the language and thought process. related to social responsibility. 
for those individuals involved. in the 1998 Navajo NationASB experience. No participants 
in the alumni sample were interviewed. 
The purpose of the pre- and post-trip interviews was four-fold: (1) to assess the 
participants' motivation and expected outcomes for participating in the Navajo NationASB, 
(2) to discuss their defmition and understanding of citizenship and social responsibility. (3) 
to recognize the subtle shifts in their language and thought processes as they relate to social 
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responsibility. and (4) to discover the impact of reflections on the student's SSRD scores 
and experiences. 
It was hypothesized that the 1998 Navajo Nation ASB students' motivation 
included: doing something different for spring break or finding out about the Navajo 
Indians. As an expected outcome, this study wanted to identify what the students wanted 
to personally gain by participating in the Navajo Nation ASB experience. Cagenello's 
( 1993) questions served as a guideline for the pre-trip interview. This study explored the 
participants' definitions ofcitizenship and social responsibility and determined if they 
believed there was a link between citizenship, social responsibility and their community 
service-learning experiences. 
1998 Navajo Nation ASB participants were sent an e-mail and received a phone call 
requesting a pre-trip interview (Appendix 7). Pre-trip interviews were conducted in person 
by the author in February before the 1998 Navajo Nation ASB. 
The post-trip interviews focused on four components: (1) their motivation and 
outcomes for participating, (2) their impressions from the various educational experiences, 
(3) if the reflectionjoumals helped them learn more from the Navajo Nation ASB 
experience, and (4) whether their definitions ofcitizenship and social responsibility 
changed after their Navajo Nation ASB experience. 
Approximately one month after the 1998 Navajo Nation ASS experience, post-trip 
interviews (Appendix 8) were conducted in person and over the phone. "Drop-outs" were 
also interviewed (Appendix 9), e.g., individuals that applied, but, did not attend the Navajo 
Nation ASB. The protocol usedfor administering the interview can be found in Appendix 
10. 
Fourth Research Question 
The fourth resean::h question focused on the importance of reflection as a part of the 
students' 1998 Navajo Nation ASB experience. One of the questions during the post­
inteniew stated "Did the reflectionjournal (Appendix 11) help you learn from this 
45 
experience? Ifyes. please explain." The participant's Scale for Social Responsibility 
Development (SSRD) scores that utilized the reflection journal were compared with the 
participant's SSRD scores who did not use the reflection journal. It was assumed that 
those students who reflected on their Navajo Nation ASB experience would score higher 
on the SSRD. 
Variables 
The dependent variable for this study was the participant's level of social 
responsibility (exploration. realization. and internalization) as measured by Olney & 
Grande's SSRD (1995) survey. The independent variable were 1) the Navajo Nation ASB, 
2) the duration of the program (one week), 3) immersion in unfamiliar surroundings, 4) 
previous volunteer experience. and 5) reflection. The developmental variables within the 
SLM included: intervention (mode, setting), commitment (frequency, duration), behavior 
(needs, outcomes), balance (challenges, supports), and goals for transition. 
Background variables as requested through the Letter ofPennission (Appendix 8) 
to use the SSRD (Olney, 1995) were included in the survey. These variables included: 
gender, racelethnicity, age, class level, and level of service learning experience. Four 
additional variables were added which included: the economic levels of their families, the 
student's academic major, the highest level ofparental education. and religious preferences. 
The latter variables were beyond the scope of this study. 
The remainder of this chapter was divided in the following areas: method ofdata 
treatment, methodological assumptions, delimitations. and limitations of this study. 
Method ofdata treatment 
Information was gathered from all the participants' 1998Navajo Nation ASS 
applications and the SSRD survey. The pre-trip and post-trip interviews were transcribed 
and coded in order to create some common themes. The data, from the returned survey. 
were prepared for computerized data entry in an Excel format (Appendix 13) and then 
transferred to SPSS. The data were analyzed to depict each 1998 Navajo Nation ASS 
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participant's score along the SLM continuum, e.g., exploration. realization, or 
internalization. The same process was used with the former Navajo Nation ASB 
participants (Appendix (4). 
Assumptions 
The following methodological assumptions are implicit in this investigation: 
1 . 	 The respondents provided honest responses. 
2. 	 The respondent that the survey was mailed to was in fact the individual who 
completed the survey questionnaire. 
3. 	 The reliability and validity of the survey questionnaire was sufficient to 
determine the student's level of involvement in community service-learning 
programs. 
4. 	 The researcher was able to eljminate ambiguous or biased items from the 
survey questionnaire. 
5. 	 The appropriate research design, data. analysis procedures and control 
methods were selected for this study. 
Delimitations 
The following delimitations are noted: 
1. 	 This study involved participants in the 1991-1998 Navajo Nation ASB; 
therefore. the generalizibility of information is limited. 
2. 	 The survey was distributed in English. 
Limitations 
The limitations for this study include the following: 
1. 	 The participants are influenced by their own prior experience ofcommunity 
service-learning programs. 
2. 	 The participants are influenced by theirown defmition of community 
service-learning prognuns. 
3. 	 Otherfactors may influence the participants' involvement in community 
service-learning programs. 
4. 	 The degree to which the methodological assumptions set forth were not met 
would limit the intemal and external Validity of the study. 
5. 	 A small number ofsurveys retmned. 
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6. One study has been conducted to support the construct validity of the SSRD 
insbument. 
7. 	 Researcher bias might be applicable since the author supervises the 
University Volunteer Center and is a member of the Volunteer 
Collaborative. 
Chapter Three has focused on the research design for this study. Using the 
SelVice-Leaming Model (SLM) this study was designed to answer four hypothesis related 
to participants. past and present, involved with the Navajo Nation Alternative Spring Break 
(ASB). Anticipated results include: current and former students involved with the Navajo 
Nation ASB will score higher on the Scale of Social Responsibility (SSRD) survey, a 
strong correlation will evolve between the participant's SSRD score and their types of other 
community service-leaming program involvement, pre- and post-trip interviews will 
determine a shift in language and thought process related to social responsibility. and 
students that actively reflect on their Navajo Nation ASB experience will score higheron 
the SSRD. 
Chapter Four discusses the fmdings and results of the past and present Navajo 
Nation ASB participants in relation to their SSRD scores. Additionally, the 1998 Navajo 
Nation ASB participants pre- and post-trip intelViews were coded in order to generate 
themes related to the participant's motivation, outcomes, definitions ofcitizenship and 
soc~ responsibility, and any links between these defmitions and their community service­
learning experience. Finally the 1998 Navajo Nation ASB participants' use ofthe 
refiectionjoumal was compared with their level ofsocialresponsibility. 
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Chapter 4 
Results 
In the past volunteering has always been rewarding because of the 
expressions of gratitude that I would receive. However, what they might 
not realize is that I learn as much from the people that I help and the work 
that I do. as they probably do from me (participant 33). 
Based on the information gathered in the literature review anddiscussed in the 
research design, this study utilized the Service-Learning Model (SLM) in order to pinpoint 
where the 1998 Navajo Nation ASB participants along with past participants scored along 
the social responsibility continuum. This chapter will review the sample size and then 
report on the findings related to the four research questions.. 
As discussed in Chapter 3. there were 37 total applicants for the Navajo Nation 
ASB trip. Five of the 37 applicants did not attend the trip. Therefore. of the 32 students 
actually attending the Navajo Nation ASB. 18 completed a pre-trip interview. of these 17 
completed the surveys and 18 students were post-interviewed. [One individual did not 
complete the survey. but, he was included in the pre and post interview data.} 
Additionally. seven participants completed surveys, but after numerous attempts, did not 
schedule an interview. Seven participants neither completed the survey nor were 
interviewed. In order to maintain the confidentiality of the participants, numbers were 
assi:gned to each participant and these were used to discuss the results. 
Applications and the mandatory essay for the sample group were reviewed in order 
to ascertain the students' motivation for wanting to participate in the Navajo Nation ASB. 
As was anticipated, all of the individuals wanted to learn. more about the Navajo culture. In 
their essays most of the participants mentioned that the majority of their information 
concerning Native Americans bad come from watching Public Broadcasting System (PBS) 
Specials. visiting museums, reading books. viewing films, buying jewelry , and attending 
Pow Wows. Participant 59 stated in his essay that "My purpose in going is primarily to 
provide a service to those on the reservation, helping them with both social and educational 
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services. But the insight that I gain from being with them on a day to day basis, to literally 
see how the Navajos' live is immeasurable.... I believe that one of the ways to further 
educate oneself is to volunteer time into a worthy and beneficial cause - because the 
knowlege and complacency one gains has no monetary value." Participant 46 explained "1 
think the best way to learn about something is to be immersed in it, and the Navajo Nation 
project seems to do just that. The idea that humans should live in balance with the Earth is 
something ourAmerican culture has forgotten. I think there is a lot to learn." 
Nine of the participants mentioned service was an important motivating factor for 
them. 
I feel that performing community service is a small contribution in exchange 
for being able to witness and explore the rich Navajo culture (Participant 
60). 
I am really excited about meeting, living, and working with people who 
have a differing cultural perception and outlook than me. Not many people 
have the opportunity to live on a Native American reservation and receive 
hands on experience of an utterly new lifestyle.... I truly enjoy 
volunteering, and I most especially enjoy working with people to make a 
positive change in their lives (participant 15). 
I believe that the Navajo Nation trip would be an excellent opportunity for 
me to gain insight into a culture much different from our own, while at the 
same time allowing for community service and the chance to workwith 
children.... 
The community service aspect also is exciting because it allows me to feel 
like I have made a slight difference in people's lives who are less fortunate. 
But the true fulfillment comes not from my own satisfaction, but.. from 
seeing those that are less fortunate enjoy what has been done for them. For 
me, this trip is about giving back a little bit, however small it might be, and 
helping others to attain their own happiness (Participant 50). 
... one of the most important aspects of life is working for others. It is 
more rewarding than only helping yourself. After finishing the job, be it 
organizing an event or painting a house, there is such a feeling of 
accomplishment (participant 54). 
Other themes emergedas reasons for wanting to attend the Navajo Nation ASB. 
Four individuals wanted to integrate this experience into their coursework. e.g.: "Tome it 
would be a great opportunity to continue filling in the gaps in my general education while 
helping these less fortunate people" (Participant 47). Four individuals wanted to meet other 
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USC students. Four individuals wanted to leave the city (one of the participants declined a 
trip to London in order to participate in the Navajo Nation ASB) while another individual 
mentioned. "Traveling would ease the pressures ofcollege and would be a break from all 
of the violence and scandal that goes on in the city. I want to be in the middle of nowhere" 
(Participant 44). Three individuals responded that there was no other time to perform 
service during the academic year. Three indi viduals just wanted to have fun. Participant 
40 summarized all the themes listed above by stating in his essay. "So what it comes down 
to is a kid from Illinois who has never been to Utah, never interacted with Navajos. wants 
to spend a couple days in a culture alien to his own so perhaps he can contribute a little 
service and attain some knowledge of the people." 
Fust Research Question 
(1) Where will the students (past andpresent) involved in an immersion 
experience (Navajo Nation ASB) score within the SLM? Does the SSRD 
instrument measure the level ofsocial responsibility development for 
participants (past and present) involved in the Navajo Nation ASB 
experience? 
Given the work of Olney & Grande (1995) and the assumptions that Albert (1996) 
made concerning immersion experiences. it was assumed that the majority ofNavajo 
Nation ASB participants would be at the Realization phase within the SLM. The fust 
research question focused on whether students involved in immersion experiences (ASB) 
were more likely to score at or beyond the Realization phase within the SLM. Additionally. 
the data attempted to determine if the Scale for Social Responsibility Development (SSRD) 
instrument accurately measured the level of social responsibility development for 
participants. both past and present, involved in the Navajo Nation ASB experience. 
1998 Navajo Nation Alternative Spring Break(ASB) Participants 
The SSRD surveys were distributed during the fall and spring infonnation sessions 
forASB. The datafrom returned surveys were prepared for computerized data entry in an 
Excel fonnat (Appendix 13) and then transferred to SPSS. For each of the three subsca1es. 
e.g.~ exploration. realization. or intema)j:zation~ the items in each category were summed. 
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A high score on any response indicated high endorsement of that item. None of the items 
were reverse scored. Table 8 depicted each participant's score along the SLM continuum. 
Because there were more questions within the internalization subscale, the data were 
provided in both standardized and raw scores. Twelve of the 17 interviewed scored at the 
internalization phase, while four scored at the realization. and one scored at the exploration 
stage. The freshmen had the widest span of scores which included six internalization. two 
realization. and one exploration, while both sophomores scored within the internalization 
scale. The three juniors were split between two participants scoring within the 
internalization subsca1e andone participant scoring within the realization subscale. The 
only senior scored within the internalization subscale. 
Table 8 
1998 Navajo Nation ASB Participant's Scale ofSocial Responsibility 
Scores 
Student's Interviewed Pre- and Post-Trip 
Class Standardized Scores Raw Scores 
ID Level Explore Real Internal Explore Real Internal 
20 Fresh 1.67 3.19 3.42* 30 51 89* 
15 Fresh 133 2.25 2.5* 24­ 36 65* 
43 Fresh 2.67* 2.06 2.15 48* 33 43 
41 Fresh 239 2.69* 2.50 43 43* 65 
46 Fresh 2.44 2.81 3.00* 44 45 78* 
39 Fresh 2.22 3.06 3.23* 40 49 84* 
54 Fresh 1.83 2.88* 2.62 33 46* 68 
55 Fresh 1.72 3.06 3.65* 31 49 95* 
40 Fresh 1.50 231 3.08* 27 37 80* 
51 Fresh 1.67 2.63* 238 30 42* 62 
22 Soph 239 3.06 3.23* 43 49 84* 
33 Soph 2.67 2.75 2.81* 48 44 73* 
59 Junior 1.89 3.00 3.15* 34 48 82* 
47 Junior 2.11 2.50 3.08* 38 40 80* 
50 Junior 2.22 2.94* 2.88 40 47* 75 
49 Junior 1.67 2.94 3.04* 30 41 79* 
60 Senior 1.67 2.56 2.88* 30 41 75* 
* denotes high score 
CageneUo (1993) stated the need for "future validation studies of the SLM, with 
diverse populations ..•. would address its universality" (1993: 260). The Navajo Nation 
ASB trip includeda diverse group of students. The racialIetbnic breakdown for this sample 
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included: one African-American. four Asian-Americans. six Caucasians. two Latinas. 
Hispanic. two Multi-Racial, and two International students. Table 9 provided the 
SSRD scores in relation to the participant's raciaUethnic background.. The one African­
American scored within the internalization subscale while three of the four Asian-
Americans scoredwithin the internalization subscale. The six Caucasians had the greatest 
spread of scores. Participant 43 scored within the exploration subscale while participants 
54and 51 scored within the realization subscale and Participants 46. 40, and 49 scored 
within the internalization subscale. BothLatinas andMulti-Racial participants scored 
within the internalization subscale while the International participants were split with one 
scoring within the realization and one within the internalization subscales. This data could 
indicate that the SSRD adequately measures the community service-learning experience for 
Caucasians. However~ the participants from different raciaVethnic backgrounds had a 
tendenICY to score hi.g,her atong the seale. 
Table9 
1998 Navajo Nation ASB Participant's Scale of Social Responsibility 
Scores 
Student's Interviewed Pre- and Post-Trip 
RaciallEthnicBackground 
StandardizedScores Raw Scores 
ID Race Explore Real Internal Explore Real Internal 
60 AfAm 1.67 2.56 2.88* 30 41 75* 
39 AsAm 2.22 3.06 3.23* 40 49 84* 
55 AsAro. 1.72 3.06 3.65* 31 49 95* 
33 AsAm 2.67 2.75 2.81* 48 44­ 73* 
50 A~m 2.22 2.94* 2.88 40 47* 75 
43 Callca 2.67* 2.06 2.15 48* 33 43 
46 cauca 2.44 2.81 3.00* 44 45 78* 
54 C.auca 1.83 2.88* 2.62 33 46* 68 
40 cauca 1.50 2.31 3.08* Z7 37 80* 
51 Cauca 1.67 2.63* 238 30 42* 62 
49 cauca 1.67 2.94 3.04* 30 47 79* 
20 latina 1.67 3.19 3.42* 30 51 89* 
22 latina 239 3.()6 3.23* 43 49 84* 
15 Multi 133 2.25 2.5* 24 36 65* 
59 Multi 1.89 3.00 3.15* 34 48 82* 
41 IntL. 239 2.69* 2.50 43 43* 65 
47 Intl. 2.11 2.50 3.08* 38 40 80* 
* denotes.high score 
AfAm--African American; AsAm=AsianAmerican; Callca=CanCl!Sian; 
Multi=Multi-tacial; Ind = International 
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Two individuals who applied to participate in the Navajo Nation ASB completed the 
SSRD surveys during one of the infonnation sessions but decided not to attend the trip. 
Both non-participants were freshman. Non-participant 36 was an international student and 
non-partIclpant 48 was an A'SIan-Am' scor n emtemarJ.ZatlOn subscale.encan; both ed WI·thi th . 
Table 10 
1998 Student's Not Attending Navajo Nation ASB 
Scale ofSocial Responsibility Scores 
~tandardlzed Scores Raw Scores 
ID 
Class 
Level Race Explore Real Internal Explore Real Internal 
36 Fresb Ind. 2.28 2.63 3.38* 41 42 62* 
48 Fresh As.Am 1.76 3.06 3.31" 32 49 86· 
... denotes higb score 
As.Am. = Asian American; Ind.: Inlerna1ionaJ 
Fonner Navajo Nation ASB Participants 
Fonner Navajo Nation ASB participants were mailed the SSRD (Appendix 6) with 
a self-addressed stamped envelope. From the completed surveys one alumni was randomly 
selected from the sample to receive a $.50.00 gift certificate to the University Bookstore. 
Since the SSRD bad neverbeen tested with alumni. it was assumed that the fonner Navajo 
Nation ASB participants scored between the realization and internalization phases. 
Surveys were sent through the mail to the 107 former Navajo Nation ASB 
participants. From these 107. 13 were returned for one of the following reasons: 
insufficient address. the wrong person, or the person never attended USC. and in one case 
there was no available address. Twenty-eight smveys were returned with at least two 
individuals from each calendaryear (1992-19lT1) represented except 1994 where a list of 
participants was not available. This represented a 38% rate of return. 
The data from returned surveys were prepared for computerized data entry in an 
Excel format (Appendix 14) and then transferred to SPSS. For each of the three subscales. 
e.g.• exploration. realization. or internalization. the items in each category were summed. 
A high score on any response indicated high endorsement of that item. None of the items 
were reverse scored. 
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The alumni sample consisted of 19 women and nine men with the racial breakdown 
as follows: two Asian-Americans, 17 Caucasians, two Latino/a. Hispanic. four Multi­
Racial. No Mrican-Americans and International students completed the survey. Table 11 
incorporated the alumni sample scores from the SSRD as well as the racial breakdown. All 
former participants scored within the internalization subscale if only the raw scores were 
used. However. when the raw scores are divided by the number of items within each 
subscale to obtain a standardized score the scores are distributed as follows: two scored 
within the exploration subscale, six scored within the realization subsca1e, and 20 scored 
within the internalization subscale. 
Table 11 
Former Navajo Nation ASB Participant's 
Scale of Social Responsibility Scores 
Standardized Scores Raw Scores 
10 Race E:tplore Real Internal Explore Real Internal 
201 Cauca 2.17 3.00u 2.91 37 45 67*. 
205· Cauca 2.29 2.6 3.00*.... 39 39 69·.... 
211 AsAm 2.23 1.7 2.5*· 38 26 SS"· 
217 Latinola 2.88*­ 2.5 235 49 38 54-· 
218­ AsAro 1.89 2.87 3.35·­ 32 43 71-· 
220 Cauca 289u 2.4 2.43 49 36 56*· 
223 Multi 2.12 3.53 3.57** 36 53 82*­
1"5* Multi 2.00 2.53 278-­ 34 38 64-­226­ Cauca 2.47 3.07*­ 2.74 42 46 63*­
306 Multi 1.53 2.33 2.52-­ 26 35 SS** 
316 Cauca 1.65 3.07·* 2.43 28 46 56*. 
320 Cauca 2.35 2$7 3.13** 40 43 72*· 
S04 Latino/a 2.53 2.4 261** 43 36 60** 
50S AsAm 1.88 2.67 3.00*· 32 40 69** 
S06 Cauca 2.82 2.87** 2.52 48 43 58-* 
510 Cauca 1.76 2.33 2.83** 30 35 65** 
512· C3uca. 2.00 2.4 2.96*­ 34 36 68** 
517 Multi 1.47 2.20 3.48** 25 33 SOC" 
518 AsAm 1.71 2.93 3.30·· 29 44 76** 
519 Cauca 2.59 3.13 339*· 44 47 78** 
522* Cauca 1.88 2..67** 2.57 32 40 59** 
603 Cauca 1.88 2..33 2.61-* 32 35 60*. 
606 Cauc:a 2.06 2.73 3.39** 35 41 78** 
~ Cauc:a 1.94 2.2 ") 91** 33 33 67** 
609 AsAro 2.47 3.27.... 3.09 42 49 71-­
703* Cauca 2.41 2.33 2.96** 41 35 68** 
712 Cauca 2.35 2.47 2.69** 40 37 62** 
710 Ca.uc::a 1.88 2.73 3.13** 32 41 72** 
* attended more than two trips 
*·denotes high score 
AsAm=Asian American; cauca=Caucasian; Multi=Multi-raciaI; Intl = Intemalional 
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Second Research Question 
(2) Is there a strong correlation between the phases of social responsibility 
and the type of participation in community service-learning opportunities? In 
other words, the more community service-leaming opportunities the 
participants have experienced the more likely they are to score higher on the 
SSRD. 
The second research question focused on the correlation between the phases of 
social responsibility and the type of participation in community service-learning 
opportunities. i.e., the more community service-learning opportunities the participants had 
experienced the more likely they were to score bigher on the SSRD. This study did not ask 
the participants their other areas of involvement e.g .• fraternity/sororities; religious groups; 
academic groups, etc.. As Serow's (1991) research indicated the participants might have 
had other motives for participating in the Navajo Nation ASB. but this study only focused 
on theircommunity service-learning involvement. 
As discussed in ChapterOne. The Joint Educational Project (JEP) has been at USC 
for more than 25 years and primarily serves students who are enrolled in courses within 
The College ofLetters, Arts and Sciences. Faculty members typically provide students in 
their courses three options which included JEP as a substitute for a research paper. as extra 
credit, or as a requirement for the course. 
The Volunteer Center provides three types ofcommunity service-learning 
programs: 1) one-time short term; 2) long-term; and3) immersion experiences. The one­
time short term projects have included students looking through the computerized 
community service database to design their own volunteer effort; CAST (Community 
Action Short-Term Team) which is typically a four hour commitment on a Saturday; or 
Friends and Neighbors a one-day community service blitz... at the beginning ofeach 
semester. for new students to literally walk into the community and perform some type of 
volunteer work. alongside a community member. Volunteer Corp is an example of a long­
term commitment and includes the student volunteering two hours per day for eight to ten 
weeks in one particular non-profit agency. 
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Question 61, within the SSRD survey. asked the respondents to describe their level 
ofcommunity service-learning involvement. This infonnation was correlated for each 
respondent based upon his/her highest score within the SLM and type of community 
service-learning involvement.. Table 12 illustrates that those individuals involved with JEP 
scored within the internalization subscale while those involved with the Volunteer Center 
programs had a larger spread of scores ranging within the internalization and realization 
subscale. This could be due to the fact that the Volunteer Center provided a greatervariety 
ofcommunity service-learning programs. The only participant who scored within the 
exploration subscale did not have any previous volunteer experience. 
Table 12 
1998 Navajo Nation ASB Participants SSRD Score and 
Level ofCommunit " Service-Learning Involvement 
ID SSRD Score JEP'" 
Vohmteer 
Center'*· Olher 
55 (3.65) Internal F&N (8) • various types ranging from 
environmental to eldedy 
20 (3.42) Internal CAST AIDS Proiect LA 
39 (3.23) I ntemsl X CAST USC Readers 
22 (3.23) Internal X (6) - 4 re1ated to Latino/a issues and 
two others 
59 (3.15) Internal X VC Helenes 
40 (3.~} Internal Habitat for Humanitv 
47 (3.~) Internal ASB 
49 (3.04) Internal VC (2) - museums 
46 13.00) Internal F&N 14) • theatre 
60 (288) Intemal X
. 
(4) ­ three with children and a 
battered women's shelter 
33 (2.81) Internal (1) - Proiect Angel Food - Aids 
15 (25) Internal X 
50 (2.94) Real CAST Aids Walk LA 
54 C'88} Real (4) - all stUdent ores. in high school 
41 (269) Real F&N (3) • Emerging Leader Program. 
hospital and litera£:y 
51 (2.63) Real F&N (3) - Neighborhood Academic 
Initiative. homeless. perform magic 
in hosPitals 
43 (2.67) Explore 
'" JEP =Joint Educational Project 
** CAST =Community Action Short-term Team 
*. F & N =Friends and Neighbors Community Service Day
*. VC = Vo1unteer Corp 
$I. ASB =Altema1ive Spring Break: 
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Table 13 illustrated the two participants who did not participate in the Navajo 
Nation ASB both scored within the internalization subscale. However. neither of them had 
any previous contact with the Volunteer Center. Both had been involved with other types 
of service agencies. Participant 48's experiences were related to her field of study. while 
participant 36 bad a broad spectrum of experiences. 
Table 13 
1998 Interviewed Did Not Attend Navajo Nation ASB SSRD Score and 
Level ofCommunitvService-Learning Involvement 
ID SSRDScore JEP* 
Volunteer 
Center** Other 
48 (3.31) Internal (4) - All related to hOSDitals 
36 (3.38) [ntemaJ X (10) - four religious in nature. four 
education and two misc. 
• JEP = Joint FAucationaJ Project 
** CAST = Communiry AClioa Short-term Team 
*a F & N =Friends and Neighbors Community Service Day 
a* VC = Volunteer Corp
** ASB =Altemative Spring Break 
The information from 1998Navajo Nation ASB participants was then divided into 
the following categories: never volunteer, occasionally volunteer. consistently volunteer. 
and volunteer work related to a specific cause (Table 14). Unlike Olney & Grande's 
(1995) findings. there was very little distinction among the categories. This could be due 
in part to the small sample size and to the fact that majority of participants had extensive 
volunteerexperience. 
Table 14 
Scale Means for 1998Navajo NationASB 
Scale Never Occasi.ooal Consistent Cause-orienr.ed 
X SO X SO X SO X SO 
Exploration 48 34.4 5S1 33 5.7 39 7.5 
Realization 33 43 4.24 45.5 5.1 45.2 2.7 
lntema1 56 TT.6 10.6 76.2 9.8 TT.8 3.8 
N 1 5 6 5 
The first question on the alumni survey asked them to describe their level of 
volunteer activity while attending USC. The options from the survey were: 
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A. 	 I never participated in a fund-raising or volunteer activity. 
B. 	 I volunteered for fund-raising orother activities from time to time. 
C. 	 I volunteered consistently with an agency or organization 
(Consistently may mean on a weekly or monthly basis, or you may 
help an organization consistently with a special event, such as the 
Special Olympics.) 
D. 	 My volunteer work went beyond helping an organization: I was 
committed to a specific cause, like the environment, homelessness, 
literacy, etc. and I do what I can. when I can, for that cause. 
Table 15 confirmed Olney & Grande's (1995) assumption that the more consistent 
the community service-learning experiences translated into higher scores within the 
internalization subscale. 
Table is 
Scale Means for Alumni of the Navajo Nation ASB 
Scale Never Occasional Consistent Cause-oriented 
X SO X so X SD X SO 
E.'UIloration 43.00 35.45 6.27 36.90 5.68 36.67 7.cn 
Realization 36.00 38.60 3.98 39.90 6.44 42.17 6.41 
Internal 60.00 64.45 6.20 67.40 7.40 70.67 9.86 
N 1 11 10 6 
Third Research Question 
(3) Will pre- and post-trip interviews help to determine a more subtle shift 
in the language and thought process, related to social responsibility, for 
those individuals involved in the 1998 Navajo Nation ASB experience? 
The third research question focused on whether or not pre- and post-trip interviews 
would indicate a more subtle shift in the language and thought process related to social 
resPonsibility for those individuals involved in the 1998 Navajo Nation ASB experience. 
Participants were sent both an e-mail and received a phone call requesting a pre-trip 
interview (Appendix 7). Pre-trip interviews were conducted in person in February prior to 
the 1998 Navajo Nation ASB. 
Pre-trip interviews 
The pre-trip interviews were divided into four parts: background information 
related to community service-learning. motivation for participating in the Navajo Nation 
ASB, any outcomes they anticipated. theirdefinitions of citizenship and social 
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responsibility and the links these two items had with their involvement in community 
service-learning programs. 
The rust series ofquestions were related to their past level ofcommunity service-
learning involvement. This infonnation was compared to their responses from their 
application. Their motivation for participating in the Navajo Nation ASS was also asked 
for the same reason. The verbal responses were very consistent with the previously 
discussed motivators for participating with the primary reason being to learn about Native 
Americans followed by service. travel and fun. 
Ten of the participants mentioned comparing the Navajo Nation trip with the other 
two ASS trips. One of the other ASS trips focused on Homelessness and Spirituality and 
half of the participants mentioned they didn't feel they were very spiritual. The otherASS 
focused on environmental issues and involved camping in Death Valley. California. The 
other five noted that they were not into camping and they felt like they could experience that 
any time. One participant noted "[tlhis trip incorporated the other two - it had a spiritual 
and environmental component" (Participant 55). 
The second portion of the interview focused on what the participants wanted to 
gain personally from the Navajo Nation ASB. The responses fell into three theme areas 
that included: the acrual experience. the service provided, and the Navajos. The following 
responses related the actual experience that the participants were hoping to encounter. 
I'm really interested in other cultures - this is a good chance for me to 
immerse myself and get away, even though it's only a week:. The ability to 
see it from the inside (Participant SO). 
Get a little more focused ora little balance spiritually. I think that by doing 
something when you are with people and you interact with people and you 
are also in an environmentwhere you can see a whole different life and 
lifestyle. You will be wearing one pair ofjeans and we are used to 
changing clothes all the time - I was thinking of roughing it (Participant 
46). 
Hopefully relationships with other students, learning more about the 
navajos and their culture and it might sound selfish - you get something for 
yourself - it makes you feel good when you give something to others when 
you help out others. In that way you get more out of it than it seems like 
you get back more (Participant 33). 
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Eight participants were excited about the service component of the Navajo Nation 
ASS. Participant 55 summarized this theme by stating the following: 
The more places you go and the people you meet and the more volunteer 
work you participate in - it gives you an opportunity to see things a little 
differently. Maybe see things in a new light. I have never been to an Indian 
reservation. I've never painted homes. Even the social interaction with the 
other individuals who are going on the trip will be something that will be 
unique.... Why sit at home and accomplish nothing and not learn anything 
new - but I can go out and help other people and help myself. 
Participant 22stated: 
I want to do something I've never done before and I want to help out. It's 
not just self interest it's kind of - I think I can learn a lot. I think by going 
to college - my parents didn't go to college and I'm the iust one in my 
family to go to a four year university so I try and take advantage of all the 
different things that are open to me. I want to take advantage of it now. 
The final theme that the students wanted to personally gain from their Navajo 
Nation ASS experience related to working with the Navajos and included: 
I would feel a sense of satisfaction because I had done something. I would 
create something orhelp someone, especially for people who have been 
robbed ofsomething they once had and to help them enjoy life (Participant 
39). 
A different understanding of their culture - I would like to follow up and 
see what has changed since last year since we went there - it would make 
me feel better ifsomething we actually did was still there and they are 
actually using something that we put up (participant 47). 
When the participants were asked "What makes a good citizen?" the responses were 
consistent with Oldfield's (1990) definition ofcitizenship - status and practice. 
lndividuals who view citizenship as status determine it to be a right or a privilege. 
something you either have or don't have. Citizenship as practice is something you actively 
participate in as a part ofyour life experiences. 
The quotes related to status were as follows: 
To vote. That is our prime - if you want to be a citizen you need to vote. 
You can't expect the government to run itself because we are the people. 
My dadjust recently became a citizen and you see everything that 
immigrants go through to become a citizen - they have to study all this 
history.. clean record. Then I notice that we take advantage - we take it for 
granted and we don't realize how precious it is that we actually have the 
right to vote (participant 20). 
61 
.. .loyalty to their country. loyalty to building on the goals of that country. 
but then again I don't feel like I have that much loyalty to the country - it's 
important for individuals to discover that on their own tenns (Participant 
51). 
I think a good citizen is someone who of course foUows the law but not to 
the extreme. Someone who is aware of what is going on in politics - they 
take responsibility for society. Someone who is aware and takes 
responsibility (Participant 22). 
... paying taxes and contributing to your country - whatever you need to do 
like joining the army and that's it (participant 44). 
The quotes relaled to privilege included: 
Helping out others and not banning or inflicting harm on others on the 
environment or any kind of violence. There are issues like drugs and 
sexuality where I don't. know where to draw the line, but, for me anything 
violent I have always been optx>sed of. It's not just physical it can also be 
emotional - not hurting others (participant 33). 
Someone who works for themselves to make sure that they donlt rely too 
much on other people and someone who strives to make things better 
(Participant 43). 
I don't know if I have a direct answer for that but I'm hoping to get more 
insight into myself because I think this might sound really cliche but once 
you find out more about yourself and who you are and your identity that 
college students are always searebing for you can better "change the world" 
or do something better for society for whatever (participant 59). 
Someone who looks out for the well-being of the community as a whole. I 
think some people go on to college and they don't realize how rare that 
chance is - ifyou have an opportunity to do whatever or to use whatever 
resources - your college education. money, or something to improve the 
li ves of those around you (Participant 60). 
I notice a lot of people complain a lot-1 think a defming characteristic is 
going out and doing something - its more action oriented - it doesn't have 
to be something big like rallying for rights - it can be something small like 
helping another person (Participant 46). 
My defmition is constantly changing - supports the community. I'm stuck 
between being an individual completely because I'm trying to preserve 
relationships within the community. I will give back more than I expect to 
get. Being a good citizen is contributing (participant 39). 
The participants were then asked if they thought there was a link: between service 
and citizenship. Fifteen ofthe eighteen interviewed restx>nded in the affirmative. 
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Yes. I think ifyou do service work you get a better sense of what's going 
on in the community and in the world. I think once you have that 
knowledge then you can go on to make change - I think those two are 
inevitably linked together (Participant 59). 
Yes, dermitely - it is proactive - you are doing something instead ofjust 
talking about it (participant 46). 
Yes. Obviously. I realize more and more every day - the more intemction 
that I see with other people and other cultures is how privileged and ROW 
lucky I am to be in this country. I'm rust generation here and my parents 
came here after they got married. And I look at my cousins in India md 1 
see how much more opportunity, education, and information I have 
available to me and I have treasured that so much in these past few years in 
particular. I realize that wow I want to help continue this. It's not there for 
everyone, even those people in this country and I want to make sure that 
they have that opportunity to experience it too. I think that enjoying a lot of 
things by being a citizen it necessitates me to go out and make sure that 
other people also have (Participant 65). 
I think very much so. In a lot of ways if you are an informed and 
concerned citizen than it seems to logically follow - the only way to do 
something is to devote some of your money and time to help certain causes. 
It's a virtue - citizenship is a hollow gesture ifyou are not participating in 
any way. Coach soccer for little league, run for city council, do something 
outside your family (Participant 49). 
The three participants who did not believe there was a relationship between service 
and citizenship focused on the dilemma of required seIVice, particularly in high schools. 
No. It shouldn't be - I know in some schools if you do so many hours of 
community service - in some ways it is good because they learn a lot from 
doing it -1 think as a citizen you should volunteer and not be required to do 
so many hoUlS of service (Participant 22). 
I would like to think so, but, I understand that people have individual rights 
and I don't think that we should force someone to do volunteer work 
because if someone is forced to they aren't going to put as much effort into 
it and it is obvious that they don't want to be there. I think: volunteerwork 
should come out of the heart of people. You should start planting the seeds 
and telling people you should go out there (Participant 20). 
The final pre-interview questions asked the participants to define social 
responsibility and to discuss their views on whether there was a connection between social 
responsibility and community service-learning progmms. The social responsibility 
definition by Olney and Grande (1995) was used for this paperand included na sense of the 
obligations ofcitizenship. awareness of social injustice and its complex causes and 
dedication to wortcing toward social equity" (43). The following statements reflected the 
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general understanding of the concept ofsocial responsibility from the participants 
perspectives: 
Social responsibility should be looking outside individuals personal life and 
willing to give up certain individual rights in order to benefit the 
community. If there is something that needs to be done and we have the 
resources - for example if I have the resources to help somebody and yet I 
don't help them then I'm doing something immoral. If you have the 
resources you have the responsbility to help out (Participant 20). 
Responsibility for the well-being of others, concern for more than just 
yourself - it's interesting today we assume there is a difference between our 
interests and the interests of others -the older philosphies viewed that they 
were one and the same -self interest to be a good person is the same as to 
be a good citizen - it goes together (participant 51). 
Making you feel responsible for something that happens around you and 
shape what is going on around you then ifyou are socially responsible then 
you do something to improve what is around you (participant 47). 
Historically you have to right the wrongs of the past and we can't do 
everything - we can't work miracles.Taking care of rights for those who 
can't do things for themselves (Participant 22). 
Trying to improve the life of everyone around you whether that is children 
especially and battered women. but I think that a lot of help for big issues 
like homelessness. People don't understand how common the issue of 
battered women is. I guess a lot of people my age haven't had a lot of 
experience with that. A lot of people don't notice things unless it is right in 
their face. Social responsibility is more than taking care of the bigobvious 
stuff, you need to take care of the little things that might be happeningjust 
around the comer (Participant 60). 
Having an awareness that you are in a privileged position in relation to 
others anddoing something about it (Participant46). 
They are educated and concerned. I think you need both of those because I 
think that some people are educated but they are sojaded that I canlt make a 
difference. And there are those people that are very concerned and then they 
don't 
really know what is going on and they just kind of go 'oh well let's go and 
do this' and then it's like wait a minute let's think about what we are doing 
here. So basically being educated and concerned and I think with the two of 
those you have a drive to be a part and serve your country and serve 
yourself. I think. if you are educated and are concerned then those issues 
will be important to you and effect yourdaily life and then you will feel a 
sense ofsocial responsibility (Participant 55). 
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The willingness to realize that you are part of a larger society and what you 
are doing affects that society - ifyou are to be socially responsible you 
should exacerbate certain problems, and not to be a cause of problems, but, 
to help alleviate those problems. They aren't doing anything to lessen the 
problem. Being a socially responsible person is a part of what citizenship is 
and what community service is all about (participant 49). 
Seventeen of the 18 participants believed that community service-learning programs 
helped to heighten an individual's sense of social responsibility. 
Yes. because it probably sheds light on issues or areas of something they 
didn't know about before and maybe they can get more invol ved or they are 
more aware of the situations that other people are in - environmental 
(Participant33). 
Yes. I'm not sure with this trip. but, if you are exposed to people who need 
your help and you develop a bond with them then you want to help them. I 
think that is why some of the kids continue to volunteer (Participant 43). 
Most definitely, because ifyou haven't done any volunteering before then 
you don't know what it feels like to serve other people - you become more 
aware of what is going on around you (participant 47). 
Yes. When you are out there working with people I can see what is actually 
going 00. When you are actually in that environment you experience it 
firsthand. We were watching a video in my class about gangs and ever 
since I came to school here I moved out ofmy home and lived in the 
apartments here. Before. when I was living at home I would see the activity 
every day especially in high school and I would see there is a problem and 
yesterday it came to me that it still exists out there even though I don't see it 
- it's still out there. It is a problem. If I had just seen the video in class I 
wouldn't have thought about it further. Because I've 
seen it happen and I've lived in an environment where gangs are in my 
neighborhood. I know - it hits me here that it is a problem. People need to 
go out and do work so they can see what the community needs are to get 
fusthand experience (Participant 22). 
Community service is about gaining social responsibility. I would hope so, 
I mean why else would they be doing it (Participant 40). 
Yes. defInitely. Ifyou stay in your own world and the same socio­
economic standard thatyou are at and the environment that you are at you 
can be very closed offfrom the problems that other people are facing and 
any obligation to help them or need to help them. But ifyou are in constant 
interaction with other groups and other people you sense more of a 
community and therefore you feel more responsible to them because you 
feel a part of that group. Oh~ this is me and my group and there are all these 
otherpeople out there. But ifyou go out and volunteeryou realize that you 
are a partof the same community and country and you feel some sort of 
responsibility to help (Participant 55). 
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The one individual who did not agree that community service-learning experiences 
heighten an individuals sense of social responsibility. She thought 
it would almost be the otherway around. I think social responsibility leads 
to community service. I think social responsibility should be fostered more. 
I don't know if it really works because there are also bad experiences in 
service. It might work in a couple of cases. 1 think it just keeps building 
and I'm sure it plateaus somewhere because there is only so much time you 
can put in - there is only so much energy that you can do and eventually it 
will get stabilized (Participant 54). 
The final pre-interview question asked the participants if they felt the Navajo Nation 
ASB trip would help them become more socially responsible. The majority of participants 
were placing a lotofhope in their experience. but they were not sure what exactly would 
happen. 
I'm hoping it will. I heard in the orientation and information session that 
they are living in really bad conditions and this is supposed to be the land of 
equality - there is something wrong here - here we have two cars and there 
there is someone living across the state border that doesn't have any 
- what is that - it makes no sense. I'm hoping, I feel that you don't see the 
extent of the problem until you are there. That's what 1 want to do. I want 
to see what is there and what is not. Hopefully I will get involved and 
possibly be involved with this next year (Participant 20). 
I'm not going into this thinking that when I come out I'm going to be so 
socially responsible or whatever - I think its going to not necessarily 
change my views but it will effect me somehow over time or throughout the 
course of college -1 will become more aware. 1don't know if that really 
answers the question (Participant 59). 
It's going to effect us somehow even if it isn't an obvious thing - I think 
seeing it and experiencing anotherway of life - especially the history of 
how the native americans have been treated. 1don't think most people are 
exposed to Native Americans because there aren't a whole lot (Participant 
15). 
I was really impressed last time I went to Utah that wow these people have 
so little and they live in the middle of nowhere and there is no one here to 
help them. Wait a minute this is just one week what do they do the rest of 
the year - isn't there another community like that around here that can help 
(ParticipantC). 
I'm not sure. I like to help and experience and learn about different 
cultures, but, I'm not sure yet - you will have to ask me that when I come 
back(Participant60). 
By helping out, doing the work: and possibly not even getting thanked for it 
(Participant 46). 
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Yes. Definitely. I don't foresee in what aspect I'm going to go out and be 
this big advocate for Native Americans rights or even homelessness or 
specific issues. but. I do believe that when you invest your own time 
especially when it is your spring break - when you could just be doing 
nothing that itwill make me more willing and more aware to do something. 
I'll feel like there is more - and that I can accomplish something and that I 
should continue on doing something like this (Participant 55). 
With any new experience it heightens your awareness a lot - you are going 
to be turned on to certain factors - I don't know if it will - I'm sure it will 
to some extent - the degree will depend on a large part ofthe experiences1 
have while I'm there and how these experiences might relate to what I'm 
doing now (participant 49). 
Several participants did not think. this experience would help them become more 
socially responsible. 
I don't think this trip will help with my social responsibility. but. I'm glad I 
will be a partof it (participant 43). 
I don't think it will really heighten my social responsibility - [ believe most 
ofus will have it to go on the trip (to some extent) there might also be some 
selfish motives - f"ust I don't know how much interaction we will be 
having with people and that is reallly what I am most interested in - dealing 
with people and how they live and go through the four days in their shoes. 
I don't think it will (Participant 54). 
Post-trip interviews 
The post-trip interviews focused on four components: theirmotivation and 
outcomesfor participating. their impressions from the various educational experiences. if 
the~ utilized the reflection journal. and whether their def"mitions of citizenship and social 
responsibility changed after their Navajo Nation ASB experience. 
Approximately one month after the Navajo Nation ASB experience. post-trip 
interviews (Appendix 8) were conducted either in person and over the phone. "Drop-outs" 
were also interviewed (Appendix 9) e.g.• individuals that applied. but did not attend the 
Navajo Nation ASB. 
During the 1998Navajo NationASB the participants experienced a variety of 
projects ranging from painting houses to working at the school. The work perfonned at the 
school ranged from yard work to organizjng various storage cabinets to setting up a 
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computer lab for the students. When asked about a highlight of the trip. no consistent 
theme emerged. Some of the participants liked working at the school and interacting with 
the children, while others liked the sense of accomplishment by fmishing a task such as 
painting a house. Several of the participants mentioned the scheduled educational 
experiences such as the Pow Wow. Sweat Lodge, sleeping in a hogan and closing campfire 
experiences as highlights for the trip. While no one specifically mentioned Clayton Long's 
talk about the Navajo way of life, they all agreed that it was an important segment and 
provided a context for the week. One ofthe participants had an opportunity to help the 
Navajo women make lodian Fry Bread for the Pow Wow. 
The majority ofparticipants would have preferred that the Pow Wow be held 
outside as indicated by this representative evaluation: "It dido't have the authenticness ofa 
real pow wow. I thought if it had been outside it would be better. If the woman moderator 
had spoken in a way I could hear her. I tuned her out completely. It was more visual so 
that added to the gym thing. It was cool, but it could have been better" (participant 59). 
The SweatLodge was an optional activity and the flI'St time it had been incorporated 
into the trip. For those who participated in the Sweat Lodge. it was often noted as the most 
powetful experience of the entire trip. 
I guess., probably the most memorable experience would be the sweat 
lodge. That was the most moving experience. I never realized what a 
mental and spiritual thing it is. I had always heard about Indians and sweat 
lodges but to have the ability to go andexperience it myself will be 
something I will always remember. I think: when you are in there. although 
there are other people in there it is you., individually struggling with the 
heat, trying to meditate. That was a perfect opportunity to meditate. It was 
a very personal and spiritual thing (Participant 55). 
I just thought it would be like a sauna. I didn't realize that they would do a 
ceremony. It was kind of scary to me because I am claustrophobic. Fitting 
so many people into a little hut, 1 thought 1 was going to die. Then I 
remembered what he said that once you get past this point, then I knew I 
could get past it. It was totally different from what I expected it to be. It 
was so intense and it gave me a glimpse into their culture by going through 
one of theirceremonies (Participant 22). 
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The sweat lodge was one of the best experiences. lliked that whole test of 
your endurance. I thought that was amazing. The fact that I want to do it 
again was what I learned. I realized that I can get through stuff that's really 
difficult and realizing how you deal with things related to yourmind set. It 
wasn't difficult to get through it. it wasjust the realization. But it was 
difficult to hear yourself so well, so clearly. Everything was dark around 
you. The outside temperature was like greater than your internal 
temperature and you were pretty much left alone with your thoughts. The 
most difficult part for me was having to sit there and think about things 
(Participant39). 
One person summarized the participants' reaction of the Hogan. experience by 
stating 
It was so awesome. lust to be able to go there and know that years ago. or 
even now, people sleep there and to be able to go there and sleep there and 
have a fue in the center. I've never done anything like that before. I've 
gone camping but nothing to the extent of this. The people in the hogan 
were all cool. we were talking and joking. So it was great. I was with my 
van. Most of the time we were together (Participant 59). 
Five of the participants discussed their feelings toward the closing campfue. They 
felt it was a great opportunity for everyone to talk about their feelings and how they felt 
about the trip. "The prayer at the end was just amazing. I neverheard anything like that in 
my life. To be able to have an Indian person doing for us it was so nice of them" 
(Participant 46). Additionally, "I thought it was a great way to close the week. 1 didn't 
really take the time to meet a lot ofpeople so this just opened everyone up and the different 
perionalities. Even though I didn't spend much time talldng with them, I feel like 1 had a 
chance to get to know them a little bit" (participant22). 
When askedwhat was disappointing about the trip three themes emerged: the lack 
of adequate supplies to complete the projects. the type ofwork that was accomplished. and 
the limited interaction with the Native American people. 
The yard stuff, because I didn't feel that we were actually making a 
contribution or impact. I felt bad throughout the week. I thought maybe we 
were going to do a tutoring. 
maybe a day or two, tutor in school. I thought r felt that that was what they 
meant by working at the school (Participant 20). 
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I think the amount of work. we bad to do was a little disappointing. I 
expected more human contact. Honestly. I think painting another home 
would have been fun. I thought that was pretty cool. I got more out of 
painting a persons home than cleaning out their closets. It's more personal. 
It may be more work. but it is more rewarding (Participant 59). 
I felt like what we were doing to help wasn't enough. Like painting the 
houses. One woman had been waiting five years to get her roof fixed and 
we were painting the house. Under the awning it was falling apart. She 
bad the wood but her son was too busy to help her and here we were 
painting the house. But we only had limited capabilities to get things done. 
But she was so thankful to us. The neighbor bad not been home all day and 
when she came home she walked in the house and looked at a part that was 
not painted and pointed it out to us. We are doing things for people not 
saints (participant 46). 
I thought we were taclding too many projects. I didn't know supplies were 
an issue. We should have primed the house. In every job we did the best 
we could with what we had but we were doing a half-assedjob. When we 
got to the school Kevin said some ofthe stuff we were doing was not that 
helpful he was just giving us something to do. I think they need to retb.ink: 
the projects and have a better orientation before you go (Participant 40). 
I found the community service part of it not as much as I hoped. My feeling 
was when we were painting the houses, we were compromising the quality 
ofwhat we were doing. Some of these people don't have running water or 
electricity in their houses. Wby are we focusing on painting their houses? 
To me that is a very cosmetic kind ofcommunity service. It makes the 
house look nicer but what about repairing their roof or trying to get together 
things done. Yeah, our ability to do that is limited since we are not 
handymen or whatever. but 1felt that. seeing the whole situation, painting 
houses was the least needed as far as community service from us 
(Participant 55). 
Too much time setting up the computers, I.didn't have any interaction with 
the kids (Participant 49). 
Fourteen of the 18 participants stated that they would be interested in participating 
in a future ASB trip. Two participants noted that they were going to be seniors next year. 
and they wanted to spend their last spring break with friends. Two were not sure whether 
they wanted to participate in thefuture. 
The participants were asked to reflect on the reasons they attended the Navajo 
Nation ASB. and whether the trip far exceeded their expectations. met their expectations. or 
didn't meet their expectations. Half ofthose participants interviewed stated the trip far 
exceeded their expectatioDS. while eight said the trip mettheir expectations, and one stated 
that he didn't have any expectations going into the trip. 
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I wanted to help others~ I wanted to have a good time~ and basically just do 
those two things... And with that attitude, and working as a group, we 
accomplished so much.... I did like so much physical work in one day that 
I would do in a week in LA... l got to meet a lot of people. (Participant 20). 
It's just a different experience for me... Getting away from the city and 
being with people I don't know. I mean, I've never seen these students on 
campus, I'm like.. they aU go to ·SC. So it's just that whole experience 
made it worthwhile (Participant 33). 
For the most part. . .At first the people didn't really want to talk with us and 
then we thought we might as well make the best of it so we went out and 
started talking with the guy and jokingwith him and finally we got some 
interaction with him. It took us to talk with him. After that initial step he 
was really friendly. We painted two houses - no interaction with the 
people - I do remember playing with the little boy and that was all 
(Participant 22). 
My reason for applying to this program was to learn more about native 
American culture and I think: we had a lot of opportunities to do that. We 
had evenings off and time to explore things (participant 60). 
They were met. I got to do everything I wanted to do. I saw culture, things 
around there, met people. We met the elderly lady whose house we painted 
but the second house the lady did not come out (participant 50). 
I think: so. To a large degree I went to be exposed to a different are~ a 
different culture. I definitely got a chance to do that. I also got a chance to 
meet a lot of people from USC that I'm still in contactwith which was 
something I 
had hoped to achieve. Even though rm a little disappointed in the way the 
community service worked out I know that we did make an impact and help 
that community. So that was another goal that was fulfilled (participant 
55). 
I think: what I got out of it was maybe something different, but as good •... 
the community service was great, but I think the friendsbip and the learning 
about the Navajos.. I wasn't really thinking about that going in. I was 
thinking about the community service and wanting to help other people, but 
until you experience it you don't realize that feeling- that gratifying feeling 
of a combination of different things. It's not just one thing. you know? 
(Participant 33). 
The participants were also asked, "What did you learn about yourselffrom this 
experience?" The responses ranged from learning more about themselves and how they 
interactwithin a group to feeling more at peace with themselves. 
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I think as long as you have a positive attitude and you have the 
detennination. you can do anything .... I was speaking to her [the woman 
whose house they were painting] and I think that was the reason that I was 
having a positi ve attitude~ that she was really happy that we were painting 
her home (participant 20). 
That I can work well with others, maybe because I'm afraid of 
confrontation (Participant33). 
I've never really been on my own before. Except for college. This is the 
first time I have truly been on my own where no one knew me. I had to 
deal with whatever I liked or didn't like on my own. I think that was a 
good experience for me. I definitely like being on my own (Participant SO). 
That I can enjoy volunteer work more. I thought when I read the 
description that it was 9 to 6 work and I was like, 'oh, no that's a lot of 
manua11abor.' But it's not all just physical things. and its rewarding 
(Participant43). 
I learned that you don't needa city, like LA. a lot of times I get caughtup in 
it. Like did you go to this party because all my friends are partof it. right 
here. It was great to tmally get away and be someplace where you were 
with 40 or so other people and it didn't matter to them either. I learned there 
are other people like me. People who just want to go and do a service 
project, notrea11y expecting much in return (participant59). 
I learned to work well with people when I didn't think I can. I learned that 
everything takes twice as long as expected (Participant 47). 
It was like a spiritual awakening. I really enjoyed helping people out. I 
wasn't shocked by anything. I'm not a people person that is what I learned, 
it was reinforced about myself. There were conflicts that were not 
important. That is nothing new to learn about myself (participant 40). 
I am always in a rush and this taught me to slow down and enjoy things and 
appreciate things for what they are. Take time to relax and enjoy life. 
Sometimes I feelllke Ijustrosh through life. On this trip I really saw that. 
This was self-fulfilling and when I got back I was just really refreshed. I 
have really tried to incotparate this in my life (Participant 22). 
Physically 1 learned that I am stronger than I thought. I was not that sore 
from shoveling the sand and I said all right. I did not know anyone except 
one other person from Troy camp who was not in my van but we talked to 
each other over that sand. It was just neat. It was the most diverse group 
for a USC event that I worked with aside from Troy camp (participant 60). 
I can do anything, physica1labor I can do it. We did a lot of hard work 
moving the sand. I know myself and other people a little bit better now 
(~cipant~). 
I learned that I need to take care ofmyself and know what my limitations 
are. It struck me over and overagain how everyone was willing to work 
and we got things done. We wouldjoke around, but everyone pitched in 
and we got things done (participant 46). 
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I learned I can adapt to different situations very fast (Participant SO). 
I know that when I came back I was really changed. This whole week 
made me really focus on my goals and for some reason doing this hard 
physical labor put my mind at rest and I am able to think about my life. my 
goals and how to organize what I will be doing at school the next four years 
and my major (Participant 39). 
I think that I've been really committed. to community service in high school 
and that is something that I lost the first semester in college before I made 
this trip and itjust reminded me that I had a strong commitment to 
community service and how much serving other people meant to me and it 
reconfirmed my desire to be of service to other people and also to continue 
on my path to becoming a doctor because I think that's another way I can 
serve people (Participant 55). 
I think I learned for a relatively short time to be at peace with myself. Just 
the little things 1can do to help that don't seem very important, 1can do 
(Participant 49). 
I expected to do a lot of work: and no play but we got to see a lot of things 
and the work was fun. I learned a lot at the very end when everyone was 
talking. I was very shy at flI'St so I realized I should be more talkative. I 
was scared about what I was doing but I got a lot more confidence in myself 
at the end. It cleared up the doubts about myself but once I climbed up the 
hill I knew I could do anything I wanted (participant 44). 
The majority of the participants. when asked about theirexperience in working with 
others on the trip, discussed the group dynamics that occurred within their work group. 
That people canbe so different and that that's fme (participant33). 
Not everyone has the same personality. With some people you just have to 
roll with it - I think it was also because we were in such tight quarters and 
so many different people. I have never seen such a mix of people before. 
There was a huge diversity and I guess that is one thing that I leamed was 
that not everyone is the same, but, I also learned that what I learned about 
the lecture on the Navajo people is that there are similarities among cultures 
(Participant 22). 
llearned so much about so many people. Everyone has their own 
personality. Everyone has their own nooks and crannies. You have to find 
out about them before you stereotype a person. I was trying to fmd out 
about someone I looked around and said you look like this, this and this and 
when you talk to a person you fmd out they are different (Participant 47). 
I think that I don't know. It's really intangible. I learned a lot about the 
Navajo people and culture. It's a completely different culture. I also 
leamed about a lot about other people's lifestyle here and how to accept that 
and that was just the conflict was that we are so different and we see things 
differently (Participant 54). 
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They are remarkably open. more open than I thought. Maybe it was just the 
people we were with. I have more of a cynical outlook on people so this 
was more refreshing (Participant 49). 
Eleven out of the 18 thought it was a great experience to help out the Navajos, 
primarily because they appreciated the work (house painting) or they felt as if they were 
making a difference. Each of the participants at one point noted that he/she was expecting a 
little more interaction with the Navajos and there was some disappointment when the 
participants found that while they were painting the outside of the house the Navajos were 
inside. 
One student bad a different impression of her experience. 
At lUSt, the first house we went to I was kind of skeptical, because I noticed 
they bad a new car, and a truck and a motorcycle and then I thought - they 
have all these nice luxmies and I don't even have a car. It must be different 
values. maybe it's not important for them to have a big house ora nice 
house so they don't bother painting it. I thought we were going to help 
poor people. I. was expecting something else. The next day we went back 
and Oayton Long had done his explanation and what really hit me was 
when he said that when people have been supported for a long time. it is 
hard for them to say I'm going to get this for myself and I can see how that 
would work. Maybe I was overjudging. I remember when we went to the 
school and they had so many projects for us to do. We asked one the guys 
if he worked and he said sometimes during the summer. What do you do 
during the daytime and he said nothing. If all the guys that sat around and 
did nothing would come together on Wednesday then they could do all these 
projects on their own and they would feel much more satisfied that they did 
it. Maybe its just their culture. But in other cultures people say this is our 
community and lets all get together and we will take one day where we will 
all come together and do a whole bunch of projects. Ifall the people would 
come together they could get together and paint and they would probably 
feel better and this way the gangsters might not graffiti it. This way the 
community is taking care of it. Then it goes back to what Oayton Long 
was saying - when the people don't and they aren't used to doing things 
for themselves. I guess it is going to take time for something like that to 
happen. It might take someone motivating them - we are all going to get 
together. Do you talk with anyone in the next house? He said that everyone 
kind of sticks to themselves. I learned a lot about relationships with other 
people (Participant 22). 
In addition one student felt that • •... the real type of help they need is political help. 
Representatives in government, their rights. But this is a show of good will between 
human beings. Just people to get to know each other. I also thought the helping part was 
more for ourselves than it was for them· (Participant 39). While another student felt "kind 
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ofambivalent about heLping them. You can't get away from the history of it. It made me 
feel like I am in a very privileged position because I saw so much poverty. I didn't feel like 
I was doing something wonderful and great. r m glad I did it" (participant 46). 
The next series of questions related to their thoughts about being a "good citizen" 
and "social responsibility". FIfteen of the 18 participants said that attending the Navajo 
Nation ASB confirmed their understanding and defInition of citizenship. One participant 
had really never thought of it before, and two stated that their thoughts of citizenship did 
not change, but for different reasons. 
My ideas have not really changed. I thought it was more a weekof self 
discovery than giving to a community. It hasn't really affected my ideas of 
citizenship (Participant 39). 
No. Not really. I think that most ofmy ideas pretty much stayed the same. 
I think that most people who applied to go on this pretty much knew they 
would give something and also receive something. This wasn't theirIU'St 
attempt at community service (Participant 54). 
The participants' responses on whether their ideas of social responsibility had 
changed were more evenly disttibuted between changed. stayed the same, or did not 
change. The reactions from participants as they related to their thoughts ofsocial 
responsibility changing were as follows: 
I still think it is important. This is another reminder. I haven't been doing 
much this semester so it was good (Participant 40). 
It's probably stronger - Probably because I've seen what a difference in 
just helping out people makes and it makes youjust want to do more. And 
it shows that your hard work, it actually does payoff. It does - people are 
really appreciative. Without doing volunteer work, you can't see that 
(Participant 33). 
Yeah. that might have changed, I think. Just like I saitL but it has 
developed further. I see acting with compassion towards other people as 
sort of something that shouldn't be pursued in itself. It shouldn't really be 
pursued because you think it should, because other people tell you it's 
good. It's much better if you can understand the sort of relationship and 
reason behind it and then it sort of comes naturally not anymore obligation 
butjust the natural way to act (participant 51). 
1 know we have to take responsibility for others, I'm not sure about how it 
will work in our society because we are too busy taking care of the young 
and it seems like people get lost. I'm still trying to deilne and see how I feel 
about it (Participant 22). 
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I still feel that some people can give and some people can't. At fIrSt, before 
the trip I didn't think about helping others but since the trip I go to schools 
and tutor little kids and I'm giving a lot more back (Participant 44). 
That goes with the history thing. I never thought before that 1was 
responsible for what happened in the past but now I feel I am., particularly 
for making a change from what went wrong (participant 46). 
Four participants mentioned that their thoughts on social responsibility had 
remained the same. 
No, I think they are probably the same. The only thing that probably really 
changed was ideas about crime and punishment and the social differences 
between here and there. I would say that it kind of was almost an 
explanation of why things are going the way they are ... gangs and 
crime•..all these things they get from here. The loss of the culture is a link 
between those two things. It put a lot of things in perspective and how I 
can relate it here. The loss ofculture~ identity with increases in crime and 
social problems (Participant 54). 
Fmally. four participants mentioned that their thoughts on social 
responsibility had not changed as illustrated by the following response: 
No. I realize that I am only one person and I should choose only one cause 
because that is all I can handle. I can't be the one person to save 
everything. Being there helped me identify what I want to do and obviously 
it's always going to be to stand up for the justice of others. equal 
opportunity, equal rights. Everyone should have the chance to make the 
same choices. It strikes me as injustice when people don't have the chance 
to make a choice. You don't know what their decision might have been so I 
will probably channel my energies into something like that. Maybe at one 
point it would be with the Navajo Indians because I am really interested in 
learning about their medicine (Participant 39). 
Dropouts 
Two out of the five potential participants who chose not to attend the Navajo Nation 
ASB were interviewed. Participant 36 was a freshman male who had been involved with 
the Joint Educational Project (JEP), several Christian organizations, hunger projects, peer 
counseling progmms (the list of community service-learning programs was very 
extensive). The reason he did not participate in the Navajo Nation ASB was because his 
parents wanted him to come home. Participant 48 was a freshman female. and her 
previous voLunteer work. was focused on hospitals and nursing homes. The reason she did 
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not attend was because she got sick at the last minute. Both dropouts scored within the 
internalization subscale of the SSRD. 
Both non-participants defined citizenship as related to an individual's status as 
detmed by Oldfield (1990). Non-participant 36 defined citizenship as 
someone who is aware of the issues around us. Someone who practices the 
right to vote. I just turned 18 and I will enter that realm. It gives something 
back to the community. I think there is a link between service and 
citizenship. It is good to give back. I have gotten so much from my church 

and community. It is so important to appreciate and give back. 

While Non-participant 48 defined citizensbip as the following. 

I'm sort of guilty about this but not knowing much about political things or 

environment. I think. people should have some knowledge about the 
political environment they are living in. Just general responsibility - I don't 
know if it is allegiance to a country or something, itts harder to be like that 
now because we are so global now. Everything seems much more 
international. Being a good person. 
Both non-participants thought there was a link between citizenship 
and community service-learning. 
When asked about his detInitions of social responsibility, Non-participant 36 stated 
"Being responsible for yourself. Obeying the rules. Not getting in trouble. Being 
responsible for yowself and those around you. I think. you learn more from community 
service about the outside world." Non-participant 48 noted ttl think a lot of it has to do 
with attitude. I see a lot of people, especially in high school you have to put in those hours. 
Let's just get together for one day and do it and be secure and scribble something down on 
a sheet of paper. Whereas social responsibility - it isn't an issue ofjust your personal 
needs but your personal being to do things." 
Both agreed that community service-learning programs heighten a sense ofsocial 
responsibility. Non-participant 48 stated: "When you think about. well. we are going to go 
out and help the homeless - there is so much theorizing instead of being in that experience. 
Just emotionally. Just seeing what is involved." 
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Fourth Research Question 
(4) How many students will actually use the reflection component during 
Navajo Nation ASB? Will the students that reflect on their Navajo Nation 
ASB experience score higher on the SSRD? 
Reflection was noted as an important component that should be included in 
community service-learning programs. A reflection journal was provided for each of the 
Navajo Nation ASB participants (Appendix 11). During the post-trip interview the 
participants were asked if the reflectionjoumal helped them learn from this experience. 
Only three participants mentioned that the reflection journal helped them learn from the 
experience. "I used it because it helps to remember the details. and it will help in my 
scrapbook. I usually do not keep ajouroal" (participant 41). Five individuals were already 
journal writers, and they brought their ownjournals on the trip. 
I took my own journal•.. As far as actually looking back and saying, 'oh 
yeah I remember that, and attaching the pictures to the entries, it'sjust fun 
and I'm really glad that I took my journal. I did more than just write 
everyday stuff like we did this, I actnally wrote like I was reflecting on a lot 
of things... my grandfather who passed away. and he was really connected 
to the land. And I guess as a Mexican we have some part of that in our 
culture too. With the connection with the land, and the beauty of it. and 
when I stepped on the mountain, when I stepped on it I felt really connected 
to my grandfather, like the stars and just being out there in the night 
(Participant 20). 
It was good because I keep ajoumal and I brought mine with me. I always 
read my stuff a couple ofmonths later. I read it and it helps f"11l in the gaps 
(Participant 60). 
One participant wrote in his journal for a couple ofdays, but then he kept forgetting 
to write in it. Another participant wrote in his journal. but now he couldn't find it. 
Ten of the 18 participants did not use the reflective journal. The reasons the 
participants described for not writing in theirjournal was that they were too tired, too busy 
doing other things, and one person noted "I'm not a reflective kind of person - like I've 
never kept a diary" (Participant 43). One person regretted not writing in her journal. 
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I left it in the van and I was too lazy to go back and get it out. I wish I 
would have used it. Especially because I had to write a report later on about 
- its for a scholarship that I have through my church and my spiritual 
progress and 1 wanted to use some of what I learned from the trip for tha~ 
bu~ I didn't have that. It would have helped to preserve some of those 
moments and what 1 had on my mind at the time (Participant 22). 
The second part of the fourth research question proposed that the students that 
reflected on their Navajo Nation ASB experience would score higher on the SSRD. This 
assumption did not prove to be true. because three journal writers scored within the 
internalization sub scale while four scored within the realization subscale. Additionally, 
Table 16 shows very little distinction betweenjomnal writers and non-journal writers. 
Table 16 
Scale Means for 1998 Navajo Nation ASS 
Comparing Journal Writers and Non-Journal Writers 
~es Journal Wnters Non-Journal Wnters 
X SD X SD 
Exploration 36.4 5.85 35.8 8J17 
Realization 44.14 3.56 43.8 5.81 
Internalization 74.86 8.44 76.6 10.68 
N 7 10 
Even though the majority ofstudents responded that they did not write in their 
reflective journals. several noted the closing campfire as one way to reflect on their learning 
experience and to provide an excellent avenue to wrap up the week ofexperiences. 
Summary ofResults 
First research question 
The rust research question focused on discovering where the Navajo Nation ASB 
participants. past and present, would score along the Scale of Social Responsibility 
Development(SSRD). Twelve ofthe 171998NavajoNationASBparticipants scored at 
the internalization subscale while four scored at the realization and one scored at the 
exploration subscale. Therefore. this study's assumption that the majority of the Navajo 
Nation ASB participants would score at or beyond the realization phase within the Service­
leaming Model was met. 
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This study analyzed the data further by looking at the raciaUetbnic breakdown for 
this sample and their scores along the SSRD. Because of the small sample size within each 
racial/ethnic group itwas difficult to generalize; however. the six Caucasians bad the widest 
range of scores, from internalization to exploration. Three of the four Asian-Americans, 
the one Mrican-American, and both Latinas and Multi-Racial participants all scored within 
the internalization subscale. The International participants were split with one scoring 
within the realization and the other within the internalization subscales. The two non­
participants that were surveyed and interviewed both scored within the internalization 
subscale. The results from the SSRD indicated for Caucasian students a broad spread of 
scores, while the non-Caucasian students scored higher along the SSRD. Olney and 
Grande (1995) mentioned the need to test the SSRD survey with more diverse populations. 
The distribution of scores from this study would confirm the need for a larger diverse 
sample to test the SSRD survey for racially biased questions. 
One-hundred and seven SSRD surveys were mailed to former Navajo Nation ASB 
participants and 19 women and nine men completed the survey. All former participants 
scored within the internalization subscale ifonly the raw scores were used. This study 
started with the raw scores and then divided by the numberof items within each subscale in 
order to obtain a standardized score. The standardized scores illustrated the following 
distribution: two scored within the exploration subscale. six scored within the realization 
subscale and 20 scored within the internalization subscale. These scores would indicate 
that fonner Navajo Nation ASB participants had a broader range of scores. This range of 
scores could be because of the large number ofCaucasians (17) in the sample, which 
would be another reason to test the SSRD with a diverse alumni population in order to 
determine any racially biased questions. 
Second research Question 
The second research question focused on discovering the correlation between the 
phases of social responsibility and the type of previous community service-learning 
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involvement of the Navajo Nation ASB participants. The results showed that individuals 
involved with the Joint Educational Project (JEP) scored within the internalization subscale 
while those involved with the Volunteer Center programs bad a larger spread of scores 
ranging between internalization and realization. The individual that scored within the 
exploration subscale bad no previous community service-learning experience. The non­
participants both scored at theintemalization subscale primarily because oftheir strong 
community service-learning involvement. 
The fonner Navajo Nation ASB participants community service-learning 
involvement ranged. from never to cause oriented with occasional and consistent as choices 
in between. These tmdings support Olney and Grande's (1995) assumption that the more 
consistent the community service-Leaming experiences the higher the scores within the 
internalization subscale. 
Third research question 
The third research question focused on discovering the subtle shifts in thought 
processes related to citizenship and social responsibility by conducting pre- and post-trip 
interviews of the Navajo Nation ASB participants. Ftfteen of the 18 Navajo Nation ASB 
participants stated that attending the Navajo Nation ASB commned their understanding and 
definition ofcitizenship. One participant had really never thought of the connection before 
and two stated that their thoughts ofcitizenship did not cbange but for different reasons. 
One of the two thought the Navajo Nation ASB was more about a week of self-discovery 
while the other thought that for most of the participants. Navajo Nation ASB was not their 
tll'St experience with community service. Therefore. individuals knew they would give 
something and also receive something from participating. 
The Navajo Nation ASB participants had a wider distribution of responses when 
asked about their thoughts on social responsibility. Four mentioned their thoughts had 
stayed the same, four mentioned their thoughts bad not changed and 14 mentioned. their 
thoughts had changed towards social responsibility after their Navajo Nation ASB 
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experience. These results indicated that the Navajo Nation ASB provided an opportunity 
for the participants to experience a different culture, perfonn some community service. and 
refiect on their def"mition ofsocial responsibility in a larger context. 
Fourth research guestion 
The fourth research question related to the importance of reflection for the Navajo 
Nation ASB participants. Ten ofthe 18 participants did not use the reflective journal that 
was provided for each participant. This study also assumed that students who reflected on 
their Navajo Nation ASB experience would score higheron the Scale of Social 
Responsibility (SSRD) survey. This assumption did Dot prove to be true. This study 
found very little distinction between journal writers and non-journal writers. There could 
be several reasons for this result: the students did not receive any feedback on their journal 
reflections; there was not enough time built into the program for quiet reflection on an 
individual and group level; and journal writing was not rewarded as a positive outcome of 
the trip. 
Chapter 5 summarizes these results. draws conclusions. and provides 
recommendations for future community service-learning research. 
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ChapterS 
Summary. Conclusions and Recommendations 
This chapter is divided into four sections. The first section will review the purpose 
and provide an overview for the results oftbis study. The second section will address each 
research question and offer explanations and conclusions based on the results. The third 
section will make recommendations for future research. and the fourth section will provide 
programmatic recommendations for the future. 
Summary 
Community service-leaming research has typically focused on the impact resulting 
from either a classroom experience (Serow. 1990; Jordan, 1994; Giles & Eyler. 1994; 
Gibboney, 1996; and Kollross. 1997) or involvement with some type of community 
service-learning program (Traut. 1988; and Serow, 1991; Cagenello, 1993). Small sample 
sizes are consistent with some community service-leaming research as evidenced by 
Cagenello's (1993) research which consisted of 10 students and Gibboney's (1996) 
research which included 13 students. The fmdings of this research have led to mixed 
results on whether or not the community service-leaming experience actually had an impact 
on the participant's level of social responsibility. 
The Service-Learning Model (SLM) (Delve., Mintz~ and Stewart. 1990) provided an 
important conceptual framework for assessing the developmental effects ofservice-learning 
while outlining a relationship between service and social responsibility. Albert (1996), 
using the SLM as a framework. asserted that students who choose to become involved in 
intensive [immersion] experiences have progressed to or beyond realization. the third of the 
model's five phases. merely by deciding to participate in extended, direct service to a single 
issue or community" (185). 
Olney and Grande (1995) further termed the SLM by developing the Scale ofSocial 
Responsibility (SSRD) survey. As the SSRD was being developed Olney and Grande 
realized that very little distinction existed between the first two stages of the SLM 
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(exploration and clarification) and the last two stages (activaD.on and internalization). 
Therefore. Olney and Grande collapsed the SLM into three subscales in which Exploration 
combined exploration and clarification; Realization remained unchanged; and Internalization 
collapsed the activation and internalization phases. 
As a result of the applications and pre-trip interviews. the following connections 
can be made between the Navajo Nation ASB participants and the SLM: the mode was 
group and individual. setting and commitment included both noodirect and direct service 
during one intensive week. the participants' behaviors indicated their commitment to learn 
about the issues concerning the Navajo people aneL therefore. they were challenged with 
the diversity issues in their midst. 
CageneUo (1993) stated the need for "future validation studies of the SLM. with 
diverse populations, •.. would address its universality" (1993: 260). Therefore. this study 
focused on assessing the long-term positive effects of an immersion community service­
learning program (Navajo Nation ASB) on the participants' levels of social responsibility 
and the impact the participants' previous community service-learning had on their 
development. This study assumed that those individuals who reflected on their Navajo 
Nation ASB experiences scored higheron the Scale of Social Responsibility Development 
(SSRD). The SLM had never been tested on a group of alumni; therefore. this study 
contributed significantly to the community service-learning research literature by focusing 
on students, both past and presen~ involved in an immersion experience (Navajo Nation 
ASB) while testing their levels of social responsibility through the SSRD. 
1998Navajo Nation ASB Participants: 
There was a total of37 applicants for the 1998 Navajo Nation ASB trip. Five of 
the 37 applicants did not attend the trip, therefore. of the thirty-two students actually 
attending Navajo Nation ASB. 18completed a pre-trip interview. of these 17 completed the 
surveys and 18 students were post-interviewed. One individual did not complete the 
survey, but he was included in the pre- and post-interview data. Additionally. seven 
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participants completed surveys. but after numerous attempts, did not schedule an interview. 
Seven participants neither completed the survey nor were interviewed. In order to maintain 
the confidentiality of the participants, numbers were assigned to each participant and were 
used to discuss the results. 
The 18 participants in the sample included ten freshmen, two sophomores, five 
juniors; and one senior. The 1998 Navajo Nation ASB trip included a diverse group of 
students. The racial/ethnic breakdown for this sample included: one African-American, 
four Asian-Americans, six Caucasians, two Latino/a, Hispanic. two Multi-Racial. and two 
International students. 
Alumni Navajo Nation ASB Participants: 
The author found records that identified 100 former Navajo Nation ASB 
participants from 1990-1997. Although no list of participants was available for 1994, from 
these 107. 28 alumni responded to the survey. The alumni sample consisted of 19 women 
and nine men with the racial breakdown as follows: two Asian-Americans, 17 
Caucasians, two Latino/a. Hispanic, four Multi-racial. No Mrican-Americans andlor 
International students completed the alumni survey. 
Conclusions 
First Research Question 
Based on the information gathered in this study, the SLM was utilized in order to 
pinpoint where the 1998 Navajo Nation ASB participants. both past and present, scored 
along the social responsibility continuum. Where will the past and present students 
involved in an immersion experience (Navajo Nation ASB) score within the SLM? Does 
the Scale ofSocial Responsibility Development (SSRD) instrument accurately measure the 
level ofsocial responsibility development for past and present participants involved in a 
Navajo NationASB experience? 
This study confumed Albert's (1996) assmnption that those individuals involved 
with an immersion community service-leaming experience scored at the realization phase 
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within the SLM. Only one participant scored at the exploration phase while four scored at 
the realization subscale and the remainder (12) scored within the internalization subscale. 
Two individuals (one Asian-American and one International) who did not attend the 1998 
Navajo Nation ASB were also surveyed~ and they both scored within the internalization 
subscale. The distribution of SSRD scores based upon the participant's and non­
participant's racial/ethnic background indicated that participants with a non-Caucasian 
background were more likely to score higher on the SSRD. Due to the small sample size it 
is difficult to generalize; however~ this information might indicate some racially biased 
questions. 
Using the standardized scores, two alumni scored within the exploration subscale~ 
while six scored within the realization and the remainder (20) scored within the 
internalization subsca.le. The standardized scores were determined by dividing the raw 
scores for each subscale by the number of items within each subscale. Ifonly the raw 
scores were used, all the alumni scored within the internalization subscale. 
Second Research Question 
Is there a strong correlation between the phases of social responsibility and the type 
ofparticipation in community service-learning opportunities~ i.e., the more community 
service-learning opportnDities the participants have experienced the more likely they are to 
score higher on the SSRD? Scrow (1990) and Olney and Grande (1995) found that 
individuals with prior volunteer experience typically had higher levels of social 
responsibility. 
Participants were asked within the SSRD to describe their levels ofcommunity 
service-leaming involvement. This information was correlated for all respondents based on 
theirhighest scores within the SLM and type of community service-learning involvement. 
Those participants involved with the Joint Educational Project (JEP) SSRD scores ranged 
between 3.23 and 25 and they were all within the internalization subscale. However. 
those participants involved with the Volunteer Center programs had a larger spread of 
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SSRD scores (3.65 to 2.63) and they feU between the realization and internalization 
subscales. The Volunteer Center programs provide a greater variety of types of community 
service-learning progmms, while JEP is focused primarily on community service-learning 
that is connected with some type of classroom experience. The only participant who scored 
within the exploration subscale did not have any previous volunteer experience. The two 
non-participants both had a tremendous amount of previous volunteer experience. and one 
indicated involvement with the JEP. Both non-participants scored within internalization 
subscale (331 and 338). Neither non-participant had participated with any programs 
affiliated with the VohmteerCenter. 
The participant's community service-learning experience was fwtherdivided into 
the following categories (never, occasional, consistent, and cause-oriented) based on Olney 
and Grande's (1995) study. Olney and Grande (1995) found a significant difference in 
participants based on the categories mentioned above. However, this study found very 
little differentiation between the categories. One explanation could be the small sample size 
and the majority ofparticipants already had extensive previous volunteer experience. The 
alumni sample, on the other band, confinned Olney and Grande's assumption that the more 
consistent community service-learning experiences translated into higher scores within the 
internalization subscale. 
Third Research Ouestion 
Will pre- and post-trip interviews help to determine a more subtle shift in the 
language and thought process, related to social responsibility, for those individuals 
involved in the 1998 Navajo Nation ASB experience? Pre-trip interviews were conducted 
approximately one month before the trip and post-trip interviews were conducted 
approximately one month afterthe 1998 Navajo Nation ASB experience. 
Each participantwas asked his or her defmition of "What makes a good citizen?" 
The responses were within Oldfield's (1990) defmition of citizenship - status and practice. 
Four of the 18 participants interviewed viewed citizenship as status which is defmed as a 
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right or a privilege, something you either have or don't have; while 14 participants viewed 
citizenship as a practice, something you actively participate in as a part ofyour life 
experiences. Additionally, 15 of the 18 participants agreed that there was a link between 
community service-leaming and citizenship. The three participants who did not believe 
there was a relationship focused their responses on requiring service before students could 
graduate from high school. 
The next series of pre-interview questions focused on social responsibility. The 
definition by Olney and Grande (1995) was used for this research and included "a sense of 
the obligations of citizenship. awareness of social injustice and its complex causes and 
dedication to working toward social equity" (43). The participants' responses were 
consistent with this definition. Additionally. 17 of the 18 participants believed that 
community service-leaming programs helped to heighten an individual's sense of social 
responsibility. The one individual who did not agree thought the question should be 
reversed, i.e., a greater awareness ofsocial responsibility led to performing community 
selVlce. 
The final pre-interview question focused on whether or not the 1998 Navajo Nation 
ASB trip would help them to become more socially responsible. The majority of 
participants placed a great deal ofhope that the Navajo Nation ASB experience would make 
them more socially responsible, while two did not believe this experience would help them 
become more socially responsible. 
During the post-trip interviews., 15 of the 18 participants said that attending the 
Navajo Nation ASB conlIrmed their understanding and definition of citizenship. One 
participant bad really never thought ofit before, and two stated that their concepts of 
citizenship did not change. The participants' responses on whether their ideas of social 
responsibility bad changed as a result of theirparticipation in the Navajo NationASB 
ranged between changed (14), stayed the same (4). or did not change (4). 
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Fourth Research Question 
Reflection was noted as an important component that should be included in quality 
community service-Ieaming programs. How many students will actually use the reflection 
component during Navajo Nation ASB? Will the students that reflected on their Navajo 
Nation ASB experience score higher on the Scale ofSocial Responsibility Development 
(SSRD)? 
The data collected from the SSRD were divided between the scores for journal and 
non-journal writers. The assumption that journal writers would score higher on the SSRD 
did not prove to be true. Ten of the 18 Navajo Nation ASB participants did not use the 
reflective journal. Those who did mention writing in a journal were already journal writers 
and actually brought their own journals on the trip. The majority of students responded, 
dming the post-trip interview, that they did not write in their reflective journals, several 
noted the closing campftre was one way for them to reflect on their learning experience and 
to wrap up the entire week of experiences. 
General conclusions 
The results of this study indicated that the majority ofstudents attending the 1998 
Navajo Nation Alternative Spring Break: (ASB) and the past participants participating 
scored ator beyond the realization subscale within the SLM. Additionally. very little 
distinction was found when the SLM subscales were compared with the participants' 
previous community service-leaming experiences for the 1998 Navajo Nation ASB 
participants. However. there was a greater distinction between the Navajo Nation ASB 
alumni participants' SLM subscale scores and their previous community service-learning 
experiences. Because of the small sample size it is difficult to generalize. but, one possible 
explanation for the distinction in scores mightbe because the alumni have made longer term 
commitments to their community service-learning efforts. while the smdents are still 
exploring all their options while they are in college. This study also found very little 
developmental differences betweenjournal and non-journal writers. This fmding could be 
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due to the fact of the narrow definition of reflection used for this study. e.g.• journal 
writing. Small group interactions and other discussions were not included within this 
component. 
Pre- and post-trip interviews were conducted in orderto recognize subtle shifts in 
the thought processes for the 1998 Navajo Nation ASB participants as it related to their 
awareness of citizenship and social responsibility. There was very little distinction found 
between the participants pre- and post-trip attitudes toward citizenship and social 
responsibility. Once again. due to the small sample size it is difficult to generalize. but. the 
majority of 1998 Navajo Nation ASB participants broughtwith them a tremendous amount 
of previous community service-leaming experience which might have forced them to 
already grapple with their awareness and defInitions ofcitize~ship and social responsibility. 
Recommendations 
More research needs to be conducted in order to empirically confmn or reject the 
Service-Learning Model (SLM). Olney and Grande ( 1995) developed the Scale ofSocial 
Responsibility Development (SSRD) in order to pinpoint a student's development along the 
subscales within the SLM. The SLM should be consolidated from the five phases into 
three as described by Olney and Grande's (1995) research. In this study there was very 
little delineation found between the phases. with the majority ofparticipants falling within 
the internalization subscale. 
The SLM needs to continue to be testedwith participants in a variety ofcommunity 
service-leaming programs. with special attention to diverse populations. Due to this 
study's small sample size. it was difficult to ascertain the multiple interactions that occurred 
between the participants' socia-economic status. race/ethnicity. and gender. Additionally. 
further research needs to assess the impact of the economic level of the participant's family 
as well as the highest academic degree their parents earned. A larger study needs to be 
conducted in orderto analyze the data using multivariate analysis. 
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The SSRD instrument is an attempt to measure the subscales within the SLM 
model. A disadvantage of the SSRD is the large number ofquestions. An easier fonnat 
should be designed in order to assess the SLM. Additionally, ifonly the raw scores were 
reportecL there would have been very little delineation between the three subscales. The 
fmdings from this study indicated that non-Caucasians scored higber on the SSRD survey 
than Caucasians. Therefore, a review of the SSRD questions should be conducted in order 
to ensure a greater sensitivity to diverse backgrounds~ e.g.• racial/ethnic. socio-economic 
status, and gender. 
This study also gathered information related to the participants' involvement in 
other types ofcommunity service-learning programs and the impact that involvement might 
have on their SSRD scores. -Beciuse of the small sample size it was difficult to make any 
generalizations to this question. However, a future study should not only look at their 
other types ofcommunity service-learning involvement, but, also their other curricular and 
co-curricular involvements, e.g.~ religious, fraternity/sorority, academic major. etc. 
More longitudinal studies need to be conducted in order to determine the long-term 
effects of community service-leaming programs on the participants. This study could be a 
foundation for a longitudinal study related to the Navajo Nation ASB trip at the University 
of Southern California. Former participants could be surveyed after two, four, and ten 
years following their Navajo Nation ASB experience. Additionally. other institutions could 
use this study as a model to critique their own ASB programs, and the students that might 
be interesting in attending such trips. 
The terms citizenship and social responsibility are difficult to detme and even more 
difficult to assess. Qualitative research methods are typically used. when it is necessary to 
depict complex issues. With this in mincL qualitative research methods. specifically 
interviews, are probably still the most effective means to measure results related to 
citizenship and social responsibility. Pre-trip interviews were critical for this study to 
determine ifthere were any subtle shifts in the thought process concerning citizenship and 
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social responsibility. Post-trip interviews provided a forum for the participants to discuss 
their entire ex.perience as well as revisit the connection between community service­
leaming. citizenship. and social responsibility. 
This study only focused on the Navajo Nation ASB participants at the University of 
Southern California. A recommendation for further study would be to compare the 
participants involved with the various types of ASB trips, e.g., environmental, 
homelessness, as well as Navajo Nation in order to detennine any variation among the 
participants involved in these trips and their SSRD scores. Another study could be 
conducted to compare ASB trips based upon the type of institution, i.e. y small, medium 
and large, private and public institutions, religious affiliated and non-religious affIliated. 
Further research needs to focus on the impact of reflection and its relationship on 
the individual participant's level of social responsibility. One of the reasons why the 
students involved in the Joint Educational Project (JEP) might have scored higher on the 
Scale ofSocial Responsibility Development (SSRD) is because JEP students have a very 
active reflection component. The JEP students write reflection papers concerning their 
community service-learning experience. Moreover, the students also get feedback from an 
instructor related to these ex.periences. Therefore, a dialogue occurs between the participant 
and the instructor. Because the instructor is not directly involved with performing the 
serVice he/she might give the participants some valuable insights while enco~oing them to 
question their assumptions. 
Programmatic Recommendations 
The Service-l.arningModel (SLM.) can be used as an indicator to predict what 
types ofcommunity service-learning programs might be beneficial to students in order to 
challenge them to grow and develop. Therefore, the staff members of the USC Volunteer 
Centershould learn about the SLM. This could provide some important infonnation for 
both the staffmembers and the participants within each of the programs sponsored by the 
USC Volunteer Center. 
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The major complaint lodged by the Navajo Nation ASB participants was the lack of 
human contact with the Navajos. The Navajo Nation ASB planning committee needs to 
discuss with Nelson (our Navajo contact) some other ways that this interaction can occur. 
One method would be a requirement from the Navajos that if their house is painted they 
will need to interact with the students. Additionally, it might be advantageous to find 
multiple contacts within the Navajo Nation community in order to get a variety of 
assignments. In other words, this would ensure that the work is evenly distributed among 
the Navajo Nation community and not just relying on Nelson's friends and relatives for our 
work assignments. 
Additionally, more free time needs to be included dming the week. especially ifwe 
want to give the students more time for reflection. Currently, the reflection component has 
been an optional activity. If the reflection component is required and then they are paired 
with another individual, this can create a on-going dialogue ofcontinual reflection 
throughout the experience. The Navajo Nation ASB planning committee should also revisit 
the schedule and structure some down time for each of the participants. 
Instead ofjust relying on a reflective journal, various forms ofreflection need to be 
incorporated into the ASB trips. Some examplesmight be a group journal that is kept 
throughout the week and then typed up and distributed to the students during a reunion one 
month after the trip. A video tape could be produced throughout the trip, and the students 
could be asked reflective questions to which they could respond orally. Since the vans' 
occupants also turn into work teams, the van leaders could be given a daily set ofquestions 
to discuss with the people in their vans. 
This study advanced the community service-learning research by focusing on an 
immersion experience (Navajo NationASB) and applying the Service-learning Model 
(SlM) to previous and current participants. This study also determined the impactof 
previous community service-learning involvement on the participant's Scale ofSocial 
Responsibility Development (SSRD) score. Pre- and post-trip interviews were essential in 
93 

order to hearfrom the participants their own stories and how these impacted their 
definitions ofcitizenship and social responsibility. Finally, the notion of reflection is often 
referred to as something magical that just happens if the participants write or talk about their 
experience. This study determined the need for more dialogue between peers and 
advisors/instructors before. during. and after the community service-leaming experience. 
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Appendix 1 

University of Southern Californials 

Volunteer Collaborative 

Mission Statement 

• Reduce tension and territoriality between service providers; 
• Maintain and even enhance the number of "doors" available to students for engaging in 
community service; 
• Develop linkages that connect students from one mode of service to another; 
• Identify areas in which service can be integrated into campus life; 
• Jointly develop programs of mutual interest and promote an ethic of service on campus; 
• Pool resources to enrich common activities; and 
• Apply political influence from a variety of different sectors of the campus thereby 
increasing the influence of service advocates" (2). 
Working document to guide the work: of the Voltmteer Collaborative. 
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Appenrlix2 
1997 Navajo Nation ASB 
The author had heard a lot about the Navajo Nation ASB program from students 
and staff members. but this year ( 1997) she had an opportunity to participate. Bluff, Utah. 
is located near the fOUT comers region (Utah, Colorado. Arizona. Nevada). The landscape 
is arid and desolate, yet the hills are sprinkled with some oil rigs. This particular Navajo 
Community has a central meeting lodge; however. the "hang out" is at the local gas 
station/convenience store which Nelson runs. Nelson is our contact perscn to schedule the 
work projects that occur throughout the week. 
The individuals within each van become work teams for the week. The van the 
author was driving had an opportunity to drive to all the various work sites before we 
reached our work assignment. Two houses were located on the fust work site - three 
families shared this space. They also had a hogan where additional family members lived. 
Hogans are small mud huts that were built to conduct traditional Navajo ceremonies. There 
is a small stove in the middle and dirt noors. Family members now use this space for an 
extra bedroom. Three vans were left at this location to paint the outside and inside of the 
houses. Then the van the author was driving moved on to the school. This is a boarding 
school for the Navajo children because their parents can't afford to take care of them and 
this way they don't have to wony about transportation issues. Kevin runs this school - he 
is Cherokee, but is married to a Navajo. Two vans provided a variety of services which 
included filing past records, tutoring the kids. and planting trees. The third stop was for 
one van to paint a house and hogan. Then we reached ourdestinatio~ which had two 
houses that were separated by a wire fence. Each van painted one of the houses. Let me 
mention here that there were no indoor restroom facilities at any of these houses - the 
runningjoke was I need to go have a view of the surrounding mountains! ffranslated. I 
need to go to the bathroom.} 
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During the week. all the participants reside in the Community Center which is 
located. between Bluff and Aneth. The Community Center has a kitchen and limited 
bathrooms. The participants bring sleeping bags and sleep on the floor. Just outside the 
Community Center is a community water pump that we would use to clean our paint 
brushes. What 1 found interesting was this water pump was used by the Navajos to fill up 
their water barrels so they could cook. clean, bathe, etc., for a week. It was also a place 
for them to gather and talk about life. 
Each evening there were "educational" and reflective components which included: 
an expert on the environmental conditions of the area, a Navajo to explain the philosophy 
of their way of life, a Pow-Wow, and then a traditional campfire. The following handouts 
were distributed during one of the educational sessions in order to illustrate the Navajo way 
of life. Unfortunately because of scheduling conflicts with the speaker this session was 
held on the last day. This program was critical in answering a lot of the students' questions 
about the Navajo and their beliefs. 
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My thoughts as I experienced the Navajo ASB 1998* 
* It is important to note that this year I did not drive a van and therefore I was not assigned 
to one work team. I chose to stay at one location - the school. because I knew that all 
groups would work at least one day at the school. This would allow me some opportunity 
to interact with the participants on a more casual basis; however.l also did not develop any 
close bonds with any of the participants. 
1st day 
We met about 8:30 a.m. at the S1. Christopher's Episcopalian Community Center. 
The center is located between Bluff and Aneth. lied a couple of informal exercises so the 
participants could get to know each other. Afterward. several general announcements were 
made before our crew left for the Aneth School. 
Aneth School is a boarding school run by the U.S. Department ofEducation. 
Three vans were assigned to work at the school today_When we arrived we met with 
Kevin who basically runs the school and is the maintenance person. The job assignments 
they wanted us to perform were: to organize the supplies in the maintenance shop; to pull 
weeds around the school; to work: on the playground; and to remove graffiti from the water 
tower. 
The playground project involved removing a truckload of sand that had been 
dumped near the playground and shoveling the sand inside the logs around the periphery of 
the "sand box" area. When we took our lunch break. we realized that we could all 
accOmplish one task and so we all descended upon the playground and we finished the 
sand box project before the end of the day. The students really worked together well as 
they had to move the logs and get the sand deposited appropriately_ 
The graffiti project included three students climbing to the top of the water tower 
and painting over the graffiti that had been spray painted several years ago. That project 
was finished the iU'st day as well. We left the school around 4:30 p.m. and had dinner at 
thecommunity center. 
In the evening. Clayton Long. a Navajo that works for the school district. 
conducted a presentation about the Navajo way of life. Mter the presentation. several 
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groups had an opportunity to spend the night in a hogan. In the morning, the students are 
encouraged work around the place where the hogan was located, either painting inside or 
outside the house. 
2nd day 
Ourwork projects at Aneth School were to inventory; organize the schools' 
cleaning supplies and game equipment; and hoe and dig ditches around the trees to make it 
easier to water. Ironically enough. every year at least one group has to organize the supply 
closets. 
The school is not well organized. Let me give several examples to illustrate this 
point. The school has a pool table that was delivered broken. but, because they signed for 
it they can't send it back. They have a bumper pool table that doesn't have any legs and 
finally they have ping pong nets but no table. It almost seems like the right hand doesn't 
know what the left hand is doing. 
We had an interesting conversation during the lunch break about vegetarianism and 
gangs. Over the last several years gangs have been forming in the area. They have been 
tagging different things. Kevin (the person who runs the school) thinks the gang activity 
has spread because of television and the parents aren't engaged with the kids. Kevin talked 
about a task force he had attended in Utah in order to discuss the realization that they were 
being invaded with a lot of gang activity from Los Angeles. During this task force meeting 
they also talked about all the different paramilitary groups that are sprouting up in Utah and 
the swrounding states. 
In the eveningone of the participants did a magician act for the children at the Aneth 
School. The other entertainment included a group ofwomen singing and Jerry (one of the 
staffmembers) did his traditional Igor act. 
3rd Day 
The fust two days I worked with the same participants. however. today there were 
different vans (work groups) that arrived at the school. It was interesting to note the 
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different dynamics between these two groups. The group of USC students that joined the 
Aneth Boarding School today were not very motivated. Maybe it was because they had 
been doing a lot ofphysical labor (painting outdoors) for the last two days before they 
worked at the school. Also with this new group. the vans (work groups) never really 
communicated with each other. They also did not work well together as an expanded 
group. The work projects for today included: fInishing the inventory of arts and crafts and 
another storage cabinet nearthe computer room; painting a gazebo; gardening and setting 
up a computer lab. 
Ouring lunch I discovered. after the entertainment at Aneth School the previous 
night. a group went hiking up to the top of the mountains behind the community center. 
They had a bonfIre and some people wanted to stay up there. but they didn't have their 
sleeping bags. One person asked if they could keep the van for a day longer. but. I said. 
that wasn't possible. 
After lunch I went with some students to the 5th grade class that was designated as 
the pen pal classroom. We delivered letters. pictures and handmade bracelets from the 
Weemes Bementary 5th grade in Los Angeles. We needed to help theAneth School 
children write letters and make bracelets for the 5th graders in Los Angeles. One of the 
USC students was Chinese and the kids wanted to know how to speak some Chinese - he 
said that if they would teach him Navajo he would teach them some Chinese. It was 
amazing when he asked how many of the children knew Navajo that only three or four kids 
raised their hands out of twenty-fIve students. The Navajo kids needed a lot of help in 
reading the letters because they didn't know how to read cursive handwriting. It's still 
amazing how mismanaged things are. Brand new maps are ordered but they don't fIt the 
hardware and they don't have anything to hang them up with. therefore. they are still using 
the old maps in the classrooms. 
One van left early in order to spend some time helping to make the Navajo tacos 
(with Nelson's mom and wife) that we were going to eat that evening. We had the Navajo 
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tacos at the Navajo lodge in Aneth and afterward we went to the Aneth School and there 
was a mini Pow Wow. Some of the Navajos brought jewelry and other products to sell. 
There were several opportunities during the Pow Wow for the USC students to try some of 
the Navajo dances. 
The Fourth and last day 
The work. projects that were completed at the Aneth School today included: 
breaking down some shelves and organizing around the periphery of an old woodshed; 
sawing off part of the steps to the water tower to prevent gang members from tagging the 
water tower; scraping mold off the walls in the boys' and girls' bathrooms; hanging 
shower curtains; cleaning and doing inventory for more of their storage cabinets; painting 
the gazebo; and establishing the computer room. 
Since this was the last day. everyone left around 1 p. m. because they wanted to 
visit some more of the tourist spots in the area. Before leaving the school one of the vans 
got upset, because they thought we should have more organized sight seeing. Next year 
we need to have one person in each van that has already been to the area so they know 
where the different sights are located and this situation won't happen again. 
An optional activity in the evening was to participate in a sweat lodge. This 
experience was described as a sauna - with some Navajo ritual. Everyone that participated 
in this activity said it was the highlight of the week for them. 
Afterdinner we had the traditional bonf....re which creates an intentional reflective 
time for the students. A common theme that emerged from the students' sharing revolved 
around culture. Many of the students noted the similarities between cultures while 
acknowledging the differences. Through this experience some of the participants also 
became more in tune with their own culture. The group that made Navajo tacos with 
Nelson's wife talked about the USC students singing Amazing Grace in English and then 
the Navajo's sang Amazing Grace in their native tongue. One of the students said that we 
should try and make every action a prayer. After all the students had shared. Nelson who 
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is one of the leaders of the Aneth Navajo Lodge. blessed the van keys for the trip back to 
Los Angeles. Nelson requested that we think of something that we need in our lives and 
to think about that when he put cedar in the fire (my blessing was to finish my 
dissertation). He then ended the bonfire with a prayer using the Navajo language. ­
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Appendix 3 
1997-1998 
Dear Prospective ASB Participant, 
My name is Judi Biggs Garbuio and I am currently working on a research study at 
the University of Southern California. My study seeks to learn about any effects your 
participation in Alternative Spring Break: may create fOT you. YOUT assistance in this project 
would be of great value not only to me, but, also to the growing field of experiential 
education and more specifically to improving community service-learning programs at 
USC. 
Enclosed with this memo is the survey I am requesting that you complete and 
return. The survey is divided into three sections: 1) The Scale of Social Responsibility 
Development; 2) demographic information; and 3) Kolb's Learning Style Inventory. The 
survey should take no more than twenty minutes of your time. All of the information 
collected through the survey will be remain confidential. 
A $50.00 gift certificate, to the USC Bookstore, will be given to one of the 
individuals that completes and returns this survey. 
Thank. you again for agreeing to participate in this very important research study. If 
you have any questions or concerns, please do not hesitate to contact me at the address 
listed below. 
Sincerely, 
Judi Biggs Garbuio Please send survey to: 
STU 202 402 Pacific Street #3 
University of Southern California Santa Monica, CA 90405 
Los Angeles. CA 90089-0890 
(213) 740-9116 (w) 
(213) 740-0139 (fax) 
judibg@usc.edu 
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SurveyIJ__ 
Section I. Scale of Social Responsibility Development 
Copyright, 1996. Olney and Grande 

Do not reprint without permission 

The following statements ask about your feelings concerning volunteer work, including 
anything from fund-raising for an organization like the American Heart Association to 
directly working at a local agency to writing editorials for causes that you care about.. In 
the statements that refer to your peer group, please think of any group of people with 
whom you associate the most such as a community service organization7 fraternity. 
sorority, church group, or residence hall. In the statements that ask about "recent" 
feelings. please indicate the extent to which you have noticed such feelings within the past 
six months. There are no right or wrong answers; usually your most immediate response 
is the correct one for you. All your responses will be confidential. 
Please indicate your attitudes by circling one of the following: 
(A) ::: Strongly reflects my feelings about volunteer work 
(B) ::: Somewhat reflects my feelings about volunteer work 

(C)::: Does not much reflect my feelings about volunteer work 

(D) ::: Does not at all reflect my feelings about volunteer work 
1. 	 I would be involved in my volunteer activities whether ornot I had friends 
working with me. 
(A) ::: Strongly reflects my feelings about volunteer work 
(B) ::: Somewhat reflects my feelings about volunteer work 
(C) ::: Does not much reflect my feelings about volunteer work 
(0) ::: Does not at all reflect my feelings about volunteer work. 
2. 	 My volunteerexperiences have changed the way I think: about spending money. 
(A) ::: Strongly reflects my feelings about volunteer work 
(B) ::: Somewhat reflects my feelings about volunteer work 
(C) ::: Does not much reflect my feelings about volunteer work 
(D) ::: Does not at all reflect my feelings about volunteer work 
3 . 	 I choose my volunteer work based on what members of my peer group decide to 
do. 
(A) ::: Strongly reflects my feelings about volunteer work 
(B) ::: Somewhat reflects my feelings about volunteer work 
(C) =Does Dot much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
4. 	 I get irritated with teachers or professors who do not include discussion about the 
social consequences of the material they are teaching. 
(A) ::: Strongly reflects my feelings about volunteer work 
(B) ::: Somewhat reflects my feelings about volunteer work 
(C)::: Does not much reflect my feelings about volunteer work 
(D) ::: Does not at all reflect my feelings about volunteer work 
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5. 
6. 
7. 
8. 
9. 
10. 
11. 
There are so many places and people that need my help. I'm not sure that I have the 
energy to do all I should do. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
I would participate in a march or demonstration on issues that are important to me. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does notat all reflect my feelings about volunteer work 
I prefer to do volunteer activities that require a short-tenn commitment like a 
walkathon or service day. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not atall reflect my feelings about volunteer work 
Many social organizations simply put "band-aids" over social problems. I 
participate in service activities that may lead to legal orpolitical changes that really 
help victims. 
(A) =Strongly reflects my feelings about volunteer work: 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work: 
(0) =Does not at all reflect my feelings about volunteer work 
I don't always feel comfortable talking about my vohmteer activities with my family 
or some friends because I'm not sure they will understand my commitment. 
(A) = Strongly reflects my feelings about volunteer work: 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(0) = Does not at all reflect my feelings about volunteer work 
When I look for employment after graduation. I will be careful to work only for a 
company that operates in a way that I consider to be socially and morally 
responsible. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about voluntee.r work 
(0) = I>oes not at all reflect my feelings about volunteer work 
The last time I volunteered to help with a group I did so mainly because volunteers 
got something fun. like at-shirt. 
(A) = Strongly reflects my feelings about volunteer work: 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflectmy feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work: 
1~ 
12. 	 The people who benefit from my volunteer activities have as much or more to offer 
me as I have to offer them. 
(A) =Strongl y reflects my feelings about volunteer work 
(8) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
13. 	 A main reason I participate inmy volunteer activities is that I have a good 
relationship with the agency supervisors. 
(A) =Strongly reflects my feelings about volunteer work 
(8) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work 
14. 	 My main responsibility toward disadvantaged people is to work toward changing 
social systems that cause them to be disadvantaged. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work. 
15. 	 The last time I volunteered to help an agency was the only time I did anything for 
that organization. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
16. 	 I am starting to realize how much I can leam. through my volunteer work. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work. 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work. 
17. 	 I often have to supplement the infonnation introduced to me in classes with my own 
research for the moral implications of the content. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work. 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
18. 	 I doubt that my volunteer work will ever have much effect on my career goals. 
(A) =Strongly reflects my feelings about. volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work: 
(0) =Does not at all reflect my feelings about volunteer work 
19. 	 I learn. and gain as much or more from the clients who benefit from my volunteer 
work: as Ileam from professors and supervisors. .::;. 
(A) = Strongly reflects my feelings about volunteer work: 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does notat all reflect my feelings about volunteer work 
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20. 	 [ would be more likely to volunteer to help with a fund raiser if I knew it was going 
to help an agency or organization with which I am personally involved. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(e) = Does not much reflect my feelings about volunteer work 
(D) =Does notat all reflect my feelings about volunteer work 
21. 	 My decision to continue volunteering with a particular organization is detennined by 
whether my peer group is continuing the activity. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
22. 	 [ feel very loyal toward one particular organization or agency and do most or all of 
my volunteer work there. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
23. 	 One of the more important reasons I do volunteer work is to have fun with my 
friends. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =SomeWhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
24. 	 I would rather do a volunteer activity with my friends than without them. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
25. 	 I often read news articles about social problems with which I am involved. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
26. 	 Most (or all) ofmy volunteer efforts involve raising money for charitable or 
nonprofit organizations. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
27. 	 My involvement in volunteer work has caused me to take voting very seriously. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect my feelings about volunteer work 
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28. 	 I like volunteering regularly with a specific agency because I get so close to the full-
time staff members. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
29. 	 I have done a number of class papers about a particular social issue that concerns 

me. 

(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
30. 	 I prefer to work with local agencies, so my efforts benefit people from my 

community. 

(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect my feelings about volunteer work 
31. 	 I hate the tenns "disadvantaged", "needy" or "underprivileged" applied to people. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
32. 	 I realize that the causes of most social issues are very complex. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
33. 	 I believe it takes more than time. money, and community efforts to change social 
problems; we also need to work for change at a national or global level. 
(A) =Strongly reflects my feelings about volunteer work 
(8) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect my feelings about volunteer work 
34. 	 I doubt that I would have done my last volunteer activity ifmy peer group had not 
taken it on as a service project. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
35. 	 One reason that I do as much volunteer work as I do is that I feel close to the other 
volunteers in the agency. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
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36. 
37. 
38. 
39. 
40. 
41. 
42. 
Although I think it is important to raise money to help needy people. I am not 
personally interested in working directly with such people. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work (0 = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
I think carefully about giving money to organizations; I want my money to get to 
the root of social problems. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
I would not change my volunteer activities even ifmy parents or friends 
disapproved. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings abont volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work 
My major responsibility toward homeless people is to not harm them orharass them 
in any way. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work. 
(0) =Does not at all reflect my feelings about volunteer work 
I am starting to understand that volunteer work at local agencies is not my only 
responsibility in trying to right social justice and solve social problems. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
I often examine my motives for being involved with certain social issues to be sure 
I am not involved for selfish reasons. 
(A) = Strongly reflects my feelings about volunteer work: 
(B) = Somewhat reflects my feelings about volunteer work. 
(0 =Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work: 
The last thing I can think. of to do for disadvantaged people is to provide help 
through regular contributions of my time and efforts. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work: 
(e) =Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work. 
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43. 	 [ have considered andlor participated in campaigning for legislators. 
presidential candidates. etc .• whom I consider to be socially responsible politicians. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
44. 	 I prefer not to make long-tenn commitments to anyone agency or social cause. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
45. 	 I think: about social justice and how I can make a difference. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
46. 	 I choose my volunteer work: based on an issue about which I feel very strongly. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
47. 	 It doesn't matter much what agency I do fund-raising for, as long as that agency is 
doing something positive. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
48. 	 I would be more likely to participate in a volunteer activity if I thought I could meet 
people my age. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
49. 	 I sometimes feel overwhelmed by how frustrating volunteer work can be. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work: 
(C) =: Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work: 
SO. 	 I sometimes think some agencies that focus on social issues are creating more social 
problems than they are helping. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work: 
(C) =Does not much reflect my feelings about volunteer work 
(D) =: Does not at all reflect my feelings about volunteer work 
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51. 	 I often think about my own stereotypes. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work: 
52. 	 I would be more likely to participate in a volunteer activity if it didn't require more 
than a few hours of my time. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work. 
53. 	 I believe that I will be involved in social justice issues for the rest ofmy life. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect my feelings about volunteer work 
54. 	 I usually feel overwhelmed at the complexity of social problems like homelessness 
and hunger. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work. 
(0) =Does not at all reflect my feelings about volunteer work 
55. 	 I volunteer for activities that are more fun than they are serious. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not atall reflect my feelings about volunteer work. 
56. I feel I am more committed to a social issue than to a social or community agency. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
57. 	 If I missed a volunteer activity. I would feel bad primarily because I had let my peer 
group down. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
58. 	 I probably am most motivated to do my volunteer work. because I personally know 
the people who benefit from my services. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteerwork 
(D) =Does not at all reflect my feelings about volunteer work 
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59. 	 I do as much volunteer work as I do because I am committed to fightiog social 
injustice. 
(A) = Stroogly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
60. 	 While my volunteer work can be frustrating at times, I seldom feet overwhelmed by 
~tf~tionanymore. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
61. Because USC has a decentralized volunteer effort., please markall the statements 
that describe your level ofcommunity service-learning involvement. 
I have participated in: 
__The USC Volunteer Center as a volunteer 
__ Friends and Neighbors 
__Community Action Short-term Team (CAST) 
__Volunteer Corp 
__Alternative Spring Break 
Please check: Navajo __ Environmental __ Homeless ___ 
__The community service database 
__The Joint Educational Project (JEP) 
__Other 

Please specify: 

I have participated in the following non-USC projects or programs: 
Please continue on the back ifnecessary. 

I have never been involved with projects or programs run by: 

__ The USC VolunteerCenter 

__The Joint Educational Project (JEP) 
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Section U. Demographic Information 
Please check ODe from the following categories listed below: 
62. GeDder: 
Male Female __ 
63. Class level: 64. Economic level of your family: 
Freshman Less than $10,000 
Sophomore $10,000 ­ 14,999 
Junior S15,OOO ­ 19,999 
Senior $20,000 - 29,999 
Graduate student $30,000 - 39,999 
$40,000 - 49~999 
6S. Age: 
$50,000 - 59,999 
Under 18 
$60,000 - 74,999 
18-20 
$75,000 - 99,999 
21-23 
Sloo,OOO - 149,999 
23-25 
$150,000 or more 
Over 25 
66. Your Academic Major: ________________ 
67 • Race/Origin: 
African-American 
Asian-American 
Caucasian 
Latino/a.. Hispanic 
Multi-racial 
(note races above. if appropriate) 
International 
Please specify country: 
Other 
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68. The highest degree your parents earned: 
Mother Father 
None 

High school diploma (or equivalent) 

Vocational Certificate 

Associate's Degree (A.A. or equivalent) 

Bachelor's Degree (B.A., B.S., etc.) 

Master's Degree (M.A., M.S., etc.) 

Ph.D. or Ed.D 

M.D., D.OP., DD.S., or D.V.M. 

LL.B., or J.D. (Law) 

BD. or MDIV. (Divinity) 

Other 

Please specify: 
69. Religious Preference 
Baptist 
Buddhist 
Eastem Orthodox 
Episcopal 
Islamic 
Jewish 
Lutheran 
Methodist 
Mormon 
Presbyterian 
Quaker 
RomanCatholic 
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Seventh DayAdventist 
United Church ofChrist 
None 
Other Christian 
Other Religion 
You might be contacted in the future for a follow-up interview and survey. 
Thank you for completing this instrument. 
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Appendix 4 
WARNING!! THIS IS NOT CLUB MED! 

USC ALTERNATIVE SPRING BREAK 1998 

NAVAJO NATION 

PURPOSEIPHILOSOPHY: As with all Alternative Spring Break trips. the Navajo 
Nation trip will focus on the concept of service learning. In this we hope that as 
volunteers. entering a community different from their own. will give something to that 
community through their service. while at the same time be able to leam more about 
themselves and the community. In or to achieve this goal we will participate in many 
community service projects mostly related to the maintenance and repair of houses on the 
Navajo Reservation. In Utah, volunteers will learn about the long-standing traditions of 
the Navajo Nation as well as their current status as they contribute to the Navajo's housing 
community. 
TRIP LOCATION: Navajo Nation Reservation in Bluff, Utah. We will be traveling by 
van so the trip wiU take about 14 hours. 
WHEN: Sunday, March 8 to Friday, March 13, 1998. 
WHO: Approximately 50 volunteers who are as interested in doing some services as they 
are in learning more about different cultures. 
ACCOMMODATIONS: We will be staying in St. Christopher's Community Center. 
Students should be aware that they will be sleeping in sleeping bags (not provided). 
Weather permitting, students may also be able to sleep outdoors in tents. All will have the 
opportunity to spend one night in a traditional Hogan, or mud hut. 
TRIP LOGISTICS: The trip will last a total of six days (two days of travel). During 
the day, we will be working on various work projects. Ninety percent of the work: we will 
be doing will be painting houses. There may also be some type of repairing, weatherizing 
and clean up of the house. There will also be some amount of sightseeing. as we will visit 
Hovenweep Anasazi Ruins. The evenings will be filled with guest speakers presenting 
"The Navajo Way of Life" or "The Beaoty Way" and a slide show and discussion of the 
history and development of the Four Comers. We will also work with the Aneth 
Community School to entertain the kids. In the middle of the week we will partake in a 
Navajo Taco Dinner proceeding with a Pow-Wow. 
MISC.: You will need to bring warm clothes and bedding. as it may be chilly at night. 
Y00 should also bring clothes you don't mind getting dirty or painted. Oothes should be 
comfortable as well. We suggest layers. The trip will be demanding and will lack some of 
your normal comforts. This is, however. a great way to challenge yourself and explore 
other ways of living. We believe this trip will prove to be a lot offun and a great learning 
experience. 
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AppendbtS 

ALTERNATIVE SPRING BREAK 1998 

APPUCATION 

March 7-14. 1998 

Nrun~ _____________________________________________________ 
Social Security number. _______________________________ 
Address (Local): ___________(Permanenl): _____________ 
Phone (Local): ____________(Permanent}: _____________ 
E-m~I: ______________________________ Age: ________________________________ 
If 21. are you willing to drive a rental vehicle? _____________________________________ 
Please list any special dietary needs: ___________________________________________ 
Major. ____________________ year. ___________________ 
Have you participated in ASB before? ________ If so. which one? _______________ 
Would you like to share your experience wilh local school children after Ihe trip? __________ 
Questions: 

Please check which trip you are interested in going on and answer the appropriate question in at least 300 

words on a separate sbeet of paper. Please indicate if you are interested in more than one trip by ranking 

them (1,2. or 3) and answer all appropriate questions. 

Navajo Nation: Wby would Navajo Nation be a meaningful experience for you? 
Death Valley Environmental: How is the environment important to you? Wbal 
do you hope to learn about or contribute to the environment by attending this trip? 
Homelessness: This trip bas a special focus on spiriruality. How can you see this 
affecting the homeless experience? Also. please reflect on any past spiritual experiences 
you may have bad. 
NOIe:. you must attend at least one orientation session in February prior to the trip. 

Please call (213) 740-9116 with any questions you may have. 

Applications Due by January 30th in Student Union 202. 
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Appendix. 5 

Alternative Spring Break 

March 7-14, 1998 

Environment 
Live a week in rugged. natural sunoundings! Help to improve the beautiful Death Valley 
desert on this incredible trip of learning. camping. and service. Contact Bunje at 
bunje@scf.usc.edu. 
Navajo Nation 
Take part in a once-in-a-lifetime experience. Experience a weekof enriched Navajo 
cultures, traditions, and breath-taking surroundings. Contact Binh Quach at 
quach@scf.usc.edu. 
Monterey Bay 
The focus of this trip is service work: with the homeless, emphasizing personal and inner 
spirituality. Join us for a week of diverse service work in historic Salinas. California. 
Contact Kyle Barisich at barisich@scf.usc.edu. 
Pick up applications in STU 202. 
APPLICATION DEADLINE: 
JANUARY 30TH 
Contact the USC Volunteer Center at 740-9116 or e-mail 
volctr@stuaffl.usc.edu 
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Appendix 5 
Navajo Nation 1998 
The Navajo Nation trip in particular is a six day trip that will focus on the concept of 
service-Ieaming. In this we hope that as volunteers entering a community entirely different 
from their own. they will give something to that community through their service. while at 
the same time being able to learn more about themselves and the community. In order to 
achieve this goal. we will participate in many community service projects. mostly related to 
the maintenance, repairing and refurbishing of houses in the Navajo Nation. The length of 
the trip usually pennits the volunteers to paint 12 to 15 houses. Volunteers also work with 
the Aneth Community School to perform at a Skit Night where Navajo kids are entertained 
by the volunteers. 
The trip will be highlighted with a Navajo Taco Dinnerfollowed by a Pow-Wow. 
Volunteers will also have a chance to sightsee and hike the magnificent ruins and enjoy the 
spectacular scenery that the reservation has to offer. This is an excellent opportunity to 
experience a Navajo culture rich of traditions and customs. 
Contact Binh Quach at the USC Volunteer Center for more information 
740-9116 STU 202 quach@scf.usc.edu 
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Appendix 6 
1997-1998 
Dear FormerASB Participant, 
My name is Judi Biggs Garbuio and I am currently working on a research study at 
the University ofSouthern California. My study seeks to leam about any long-tenn effects 
your participation in Alternative Spring Break may have created for you. Your assistance 
in this project would be of great value not only to me. but. also to the growing field of 
experiential education and more specifically community service-learning programs at the 
USC. 
Enclosed with this memo is the longitudinal. survey that I am requesting that yon 
complete and return. The survey is divided into four sections: 1) your level of 
involvement while attending USC; 2)The Scale of Social Responsibility Development; 3) 
demograpbic information; and 4) Kolb's Learning Style Inventory. The survey should take 
no more than twenty minutes of your time. All of the infonnation collected through these 
surveys will be remain confidential. 
A $50.00 gift certificate. to the USC Bookstore. will be given to one of the 
individuals that completes and returns this survey. 
Thank you again for agreeing to participate in this very important research study. If 
you have any questions or concerns. please do not hesitate to contact me at the address 
listed below. 
Sincerely. 
Judi Biggs Garbuio Please return survey to: 
STU 202 402 Pacific Street #3 
University ofSouthern California Santa Monica. CA 90405 
Los Angeles. CA 90089-0890 
(213) 7~9116 (w) Please retoru survey by: 
(213) 740-0139 (fax) December 22, 1997 
judibg@usc.edu 
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Survey # 
Which year(s) did you participate in Alternative Spring8reak: 
Please check all that apply: 
Spring 1991 
Spring 1992 
Spring 1993 
Spring 1994 
Spring 1995 
Spring 1996 
Longitudinal Sarvey to Assess The Long Term 

Effects of Community Service-Learning on 

Former Alternative Spring Break Participants 

Tbis survey is divided into four sections. Please follow the instructions related to each 
question. All the information obtained from this survey will remain confidential. 
Section I. Level of USC Community Service-Learning Involvement 
1. Please circle the following choice that best described your level of volunteer 
activity while attending USC. 
A. 	 I never participated in a fund-raising orvolunteer activity. 
B. 	 I vol unteered for fund-raising or other activities from time to time. 
C. 	 I volunteered consistently with an agency or organization 
(Consistently may mean on a weekly or monthly basis. or you may help an 
organization consistently with a special event, such as the Special 
Olympics.) 
D. 	 My volunteer work. went beyond helping an organization: I was committed 
to a specific cause, like the environment. homelessness. Literacy, etc. and I 
do what I can. when I can, for that cause. 
2. 	 Because USC has a decentralized volunteereffort. please mark all the statements 
that described your level ofcommunity service-learning involvement while 
attending USC. 
(Mark !!!! that apply) 
1 participated in: 
__The USC.Volunteer Center as a volunteer 
__ 	Friends and Neighbors 
__Community Action Short-term Team (CAST) 
__VolunteerCorp 
__Alternative Spring Break. 
__The community service database 
__The Joint :Educational Project (JEP) 

__Other 

Please specify 
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I have participated in the following non-USC projects or programs: 
Please continue on the back ifnecessary. 
I was 	never involved with projects or programs run by: 
__ The USC VolunteerCenter 
__The Joint Educational Project (JEP) 
Section H: Olney & Grande's Scale of Social Responsibility Development 
The following statements ask about your feelings concerning volunteer work. including 
anything from fund-raising for an organization like the American Heart Association to 
directly working at a local agency to writing editorials for causes that you care about. In 
the statements that refer to your peer group. please think ofany group of people with 
whom you associate the most such as a community service organization. family. or 
colleagues from work. In the statements that ask about nrecent" feelings. please indicate 
the extent to which you have noticed such feelings within the past six months. There are 
no right or wrong answers; usually your most immediate response is the correct one. 
Please indicate your attitudes by circlingone of the following: 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
3. 	 I would be involved. in my volunteer activities whether or not I had friends 
working with me. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work. 
4. 	 My volunteer experiences have changed the way I think about spending money. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteerwork 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteerwork: 
5. 	 I choose my volunteer work based on what members of my peer group decide to 
do. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
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6. 	 There are so many places and people that need my help, I'm not sure that I have the 
energy to do all I should do. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at ail reflect my feelings about volunteer work 
7. 	 I would participate in a march or- demonstration on issues that are important to me. 
(A) = Strongly reflects my feelings about volunteer-work 
(B) =Somewhat reflects my feelings about volunteer-work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
8. 	 I prefer to do volunteer activities that require a short-term commitment like a 
walkathon or service day. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
9. 	 Many social organizations simply put "band-aids- over social problems. I 
participate in some activities that may lead to legal or political changes that really 
help victims. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
10. 	 I donlt always feel comfortable talking about my volunteer activities with my family 
or some friends because I'm not sure they will understand my commitment. 
(A) =Strongly reflects my feelings about volunteer work 
(B) ::::: Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
11. 	 When I looked for employment after graduation. I was careful to work only for a 
company that operates in a way that I consider to be socially and morally 
responsible. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
12. 	 The last time I volunteered to help with. a group I did so mainly because volunteers 
got something fun, like at-shirt. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
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13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
The people who benefit from my volunteer activities have as much or more to offer 
me as I have to offer them. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
A main reason I participate in my volunteer activities is that I have a good 
relationship with the agency supervisors. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
My main responsibility toward disadvantaged people is to work toward changing 
social systems that cause them to be disadvantaged. 
(A) = Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
The last time I volunteered to help an agency was the only time I did anything for 
that organization. 
(A) = Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
I am starting to realize how much I can learn through my volunteer work.. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work: 
I would be more likely to volunteer to help with a fund raiser if I knew it was going 
to help an agency or organization with which I am personally involved. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work: 
My decision to continue volunteering with a particular organization is determined by 
whether my peer group is continuing the activity. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect myfeelings about volunteer work 
I feel very loyal toward one particular organization or agency and do most or all of 
my volunteer work there. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about vohmteer work: 
(0) =Does not at all reflect my feelings about volunteer work 
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21. 	 One of the more important reasons I do volunteer work is to have fun with my 
friends. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
22. 	 I would rather do a volunteer activity with my friends than without them. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
23. 	 I often read news articles about social problems with which I am involved. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
24. 	 Most (orall) ofmy volunteer efforts involve raising money for charitable or 
nonprofit organizations. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
25. 	 My involvement in volunteer work. has caused me to take voting very seriously. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
26. 	 I like volunteering regularly with a specific agency because I get close to the foll­
time staff members. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work: 
(0) = Does not at all reflect my feelings about volunteer work 
27. 	 I prefer to work: with local agencies, so my efforts benefit people from my 
community. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work. 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
28. 	 I hate the terms "disadvantaged". "needy" or "underprivileged" people. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work. 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not atall reflect my feelings about volunteer work. 
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29. 	 I realize that the causes of most social issues are very complex. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer worle 
(C) = Does not much reflect my feelings about volunteer work 
(D) = Does not atall reflect my feelings about volunteer work 
30. I believe it takes more than time, money, and community efforts to change social 

problems; we also need to work for change at a national or global leveL 

(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
31. 	 I doubt that I would have done my last volunteer activity ifmy peergroup had not 

taken it on as a service project. 

(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
32. 	 One reason that I do as much volunteer work as I do is that I feel close to the other 
volunteers in the agency_ 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
33. 	 Although I think it is important to raise money to help needy people. I am not 
personally interested in working directly with such people. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) = Does not at all reflect my feelings about volunteer work 
34. 	 I think carefully about giving money to organizations; I want my money to get to 
the root of social problems. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not atall reflect my feelings about volunteer work 
35. 	 I would not change my volunteer activities even ifmy parents orfriends 
disapproved. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work. 
(D) =Does not at all reflect my feelings about volunteer work 
36. 	 ~ymajor responsibility toward homeless people is to not harm them orharass them 
In any way. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does notat all reflect my feelings about volunteer work 
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37. I am starting to understand that volunteer work at local agencies is not my only 

responsibility in trying to right social justice and sol ve social problems. 

(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work: 
(D) =Does not at all reflect my feelings about volunteer work 
38. 	 I often examine my motives for being involved with certain social issues to be sure 
I am not involved for selfish reasons. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work: 
(D) =Does not at all reflect my feelings about volunteer work 
39. 	 The best thing I can think of to do for disadvantaged people is to provide help 
through their regular contributions of my time and efforts. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work: 
(D) =Does not at all reflect my feelings about volunteer work 
40. I have considered andlor participated in campaigning for legislators, presidential 

candidates, etc., whom I consider to be socially responsible politicians. 

(A) =Strongly reflects my feelings about volunteer work 

(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
41. 	 I prefer not to make long-term commitments to anyone agency or social cause. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
42. 	 I think about social justice and how I can make a difference. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volnnteer work: 
43. 	 I choose my volunteer work based on an issue about which I feel very strongly. 
(A) = Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
44. 	 It doesn't matter much what agency I do fund-raising for, as long as that agency is 
doing something positive. 
(A) =Strongly reflects my feelings about volunteer work. 
(B) =Somewhat reflects my feelings about volunteer work 
(e) =Does not much reflect my feelings about volunteer work. 
(D) =Doesnot at all reflect my feelings about volunteer work. 
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45. 	 1 would be more likely to participate in a volunteer activity if ( thought I could meet 
people my age. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(D) = Does not at all reflect my feelings about volunteer work 
46. 	 I sometimes feel overwhelmed by how frustrating volunteer work can be. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) = Does not at all reflect my feelings about volunteer work 
47. 	 I sometimes think some agencies that focus on social issues are creating more social 
problems than they are helping. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect myfeelings about volunteer work 
48. 	 I often think about my own stereotypes. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) = Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
49. 	 I would be more likely to participate in a volunteer activity if it didn1t require more 
than a few hours of my time. 
(A) =Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(0) =Does not at all reflect my feelings about volunteer work 
SO. 	 I believe that I will be involved in social justice issues for the rest of my life. 
(A) =StroDglyreflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not atall reflect my feelings about volunteer work 
51. 	 I usually feel overwhelmed at the complexity of social problems like homelessness 
and hunger. 
(A) =Strongly reflects my feelings about volunteer work 
(8) =Somewhat reflects my feelings about volunteer work 
(C):::Does not much reflect my feelings about volunteer work. 
(0) =Does not at all reflect my feelings about volunteer work 
52. 	 I volunteerfor activities that are more fun than they are serious. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work. 
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53. 	 I feel I am more committed to a social issue than to a social or community agency. 
(A) =Strongly reflects my feelings about volunteer work 
(8) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
.54. 	 If I missed a volunteer activity. 1would feel bad primarily because I had let my peer 
group down. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work. 
(D) = Does not at all reflect my feelings about volunteer work 
55. 	 I probably am most motivated to do my volunteer work. because I personally know 
the people who benefit from my services. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
56. 	 I do as much volunteer work. as I do because I am committed to fighting social 
injustice. 
(A) =Strongly reflects my feelings about volunteer work 
(B) =Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
57. 	 While my volunteer work canbe frustrating at times, I seldom feel overwhelmed by 
that frustration anymore. 
(A) = Strongly reflects my feelings about volunteer work 
(B) = Somewhat reflects my feelings about volunteer work 
(C) =Does not much reflect my feelings about volunteer work 
(D) =Does not at all reflect my feelings about volunteer work 
Section m: Demographic Information 
Please check one from the foUowing categories tisted below: 
58. Gender: 
Male Female__ 
59. Race/Origin: 
Mrican-American 
Asian-American 
Caucasian 
Latino/a, Hispanic 
Multi-racial 
(Note races above ifappropriate) 
International 
Please specify country 
Other 
131 
60. 	 The highest degree you have earned: 
None 
High school diploma (or equivalent) 
Vocational Certificate 
Associate's Degree (A.A. or equivalent) 
Bachelor's Degree (B.A., B.S .• etc.) 
Master's Degree (MA., M.S.• etc.) 
Ph.D. or Ed.D. 
M.D., D.OP.• D.D.S., or D.V.M. 
LL.B., or J.D. (Law) 
B.D. or M.DIV. (Divinity) 

Other 

Please specify: 

Please check ODe from the following categories· listed below: 
61. 	 Your current or most recent career/occupation: 
J\ccountantorac~ 
J\ctororentertainer 
Architect or urban planner 
Artist 
Business (clerical) 
Business executive 
(management, administrator) 
Business owner or proprietor 
Business salesperson or buyer 
OeFgy (minister. priest) 
Clergy (other religious) 
Oinical psychologist 
College teacher 
Computer programmer or 
analyst 
Conservationist or forester 
Dentist (including 
orthodontist) 
Dietitian or home economist 
Engineer 
Interior decorator 
(including designer) 
~terpreter(tr.Ioslator) 
Lab technician or hygienist 
Law enforcement officer 
Lawyer (attorney) orjudge 
Military service(career) 
Musician (penonner. 
composer) 
Nurse 
Optometrist 
Pharmacist 
School counselor 
School principal or 
superintendent 
SkaentUic~heT 
Social. welfare or recreation 
worker 
Statistician 
Therapist (physical, 
occupational. speech) 
Teacheror administrator 
(elementary) 
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____________________________ __ 
Farmer or rancher 	 Teacherora~s~or 

(secondary) 

Foreign service worker 
(including diplomat) Veterinarian 
Homemaker(full-time) Writer orjournalist 
Skilled trades 
Other 
~e~s~uy: 
62. 	 I am cDrrently: 
Employed full-time 
Employed part-time. looking for full-time work 
Employed part-time, by choice 
Unemployed, looking for work 
Unemployed, not looking for work 
Please check one from the foRowing 	categories listed below: 
63. 	 Your current economic level: 
Less than $1O~OOO 
$10,000 - 14,999 
$15,000 - 19,999 
$20,000 - 29,999 
$30,000 - 39,999 
$40,000 - 49,999 
$50,000 - 59,999 
$60,000 -74,999 
$75,000 - 99,999 
$100,000 - 149,999 
$150,000 or more 
64. 	 How wonld yon characterize your political views? 
Far right 
Far left 
Liberal 
Middle of the road 
Conservative 
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65. Religious Preference 
Baptist 

Buddhist 

Eastern Orthodox 

Episcopal 

Islamic 

Jewish 

Lutheran 

Methodist 

Mormon 

Presbyterian 

Quaker 

Roman Catholic 

Seventh Day Adventist 

United Church of Christ 

None 

Other Christian 

Other Religion 
You might be contacted in the future for a follow-up interview and survey. 
Thank you [or completing this instrameDt 
by December 22, 1997. 
Please return in the self-addressed stamped eDvelope to: 
Judi Biggs Garbaio 
402 Pacific St. 113 
Santa Monica, CA 90405 
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Appendix 7 
Respondent /I: ___ 
Olney/Grande ___ 
Pre-Trip Interview Outline 
Good (morning. afternoon. evening) 
Thank you for agreeing to be interviewed for this study. 
My name is Judi Biggs Garbuio and I am working on my Ph.D. within the School of 
Education. I would like to ask you some questions before you leave for your Alternative 
Spring Break Trip. 
Would you mind if I tape record ourconversation? 
Yes ___ No ____ 
What types of. community service-learning programs have you been invol ved with while 
attending USC? 
How did you found out about ASB? 
Motivation 
Why did you apply for the Navajo Alternative Spring Break? 
What other plans could you have made during this spring break? (e.g., employment, other 
trips., studying. etc.) 
Outcomes 
What do you hope to personally gain by participating in the Navajo Alternative Spring 
Break? 
What are your reasons for wanting to participate in the Navajo Alternative Spring Break? 
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Social RespoDsibility 
What makes a "good citizen"? What abilities should a good citizen possess? 
Do you believe there is a link between service and citizenship? Discuss your opinions. 
Please define social responsibility? 
Can community service-Ieaming programs heighten a sense of social responsibility? 
If so, for whom? 
If not, why not? 
Do you think your participation in Alternative Spring Break will make you more aware and 
socially responsible? 
Thank you for your time! 
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Appendix 8 
Respondent A __ 
Olney/Grande___ 
Post-Trip Interview 
Good (morning, afternoon. evening) 
Thank you for agreeing to let me interview you again. 
Would you mind if I tape record our conversation? 
Yes ___ No ____ 
What projects did you perfonn during the week? 
Tell me about a highlight from the trip. 
What was the incident that you will remembermost about the trip? 
~twas disappointing to you about the trip? 
Ifyou were to participate in this trip again - what ifanything would you do differently? 
No,____Are you interested in participating in a future trip? Yes___ 
Motivation 
Reflecting on the reasons you attended the Navajo ASB. were yourexpectations fulfilled? 
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Outcomes 
What did you learn about yourself from this experience? 
probe: What has been learned about others? 
Did the trip far exceed your expectations _ 
meet your expectations_ 
didn't meet your expectations __ 
Why or why not? 
Social Responsibility 
What did you learn from the evening activities? 
Clayton Long __ 
Aneth Scbool __ 
PowWow __ 
The Sweat Lodge __ 
Sleeping in a Hogan __ 
Campfire __ 
Did the reflection journal help you to learn from this experience? 
___-yes No 
If yes, please explain. 
How did you feel about helping the Navajo? 

~t do you feel you gained from this experience? 

Do you feel that you gave more to the Navajos or gained more from this experience? 

Please explain. 
Have your thoughts about being a IIgood citizen" changed? Ifso. how? If not, why not? 
Have your thoughts on social responsibility changed? If so, how? Ifnot. why not? 
Did this experience reinforce your academic discipline orcause you to question changing it? 
What do you intend to do in the future? 
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Appendix 9 
Respondent # ___ 
Olney/Grande ___ 
Dropouts Interview 
Good (morning. afternoon, evening) 
Thank you for agreeing to be interviewed for this study. 
My name is Judi Biggs Garbuio and I am working on my Ph.D. within the School of 
Education. I would like to ask you some questions for why you didn't participate in an 
Alternative Spring Break.Trip. 
Would you mind ifl tape record our conversation? 
Yes ___ No ____ 
What types ofcommunity service-learning programs have you been involved with while 
attending USC? 
How did you found out about ASB? 
Motivation 

Why didn't you apply for the Navajo Alternative Spring Break? 

or 

Why did you apply and not attend'? 

What did you do during spring break? (e.g., employment. other trips, studying, etc.) 

Outcomes 

What were your reasons for wanting to participate in the Navajo Alternative Spring Break? 
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Social Responsibility 
What makes a "good citizen"? What abilities should a good citizen possess? 
Do you believe there is a link between service and citizenship? Discuss your 
opinions. 
Please define social responsibility? 
Can community service-learning programs heighten a sense of social responsibility? 
If so, for whom? 

If not, why not? 

Thank you for your time! 
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Appendix 10 
Administration of the Interview 
The administration of the interviews were consistent across all interview subjects. 
The fo)Jowing guidelines were utilized for conducting the interviews: 
• Begin on time 
• Introduce myself and their role in the study 
• Explain the purpose of the interview 
• Assure confidentiality 
• Take notes or ask permission to tape record (assure them that names will not 
appear on the transcriptions). 
• Follow the interview protocol carefully and keep probes neutral 
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Appendix 11 

Alternative Spring Break 

Navajo Nation 

1998 

Reflective Journal 

and 

Infonnation 

Here are some questions you may want to reflect upon everyday for your journal: 
1 . 	 People I met I like about them. 
2. 	 Beautiful things I saw today_ 
3. 	 life lessons I saw today_ 
4. 	 Spirituality I realized or experience today. 
5. View-changing or eye-opening occurances (with people. nature, culture. beliefs). 
6. 	 Personal accomplishments/things I feel good about. 
7. 	 Inspirationsfmotivations for the future. 
8. 	 What I am thankful for today. 
9. 	 How my views on any aspect of my life or living have cbanged by todayts 
experiences. 
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Each of these days and the Notes and Phone Numbers had one blank page 
Sunday, March 8 

Monday, March 9 
Tuesday, March 10 
Wednesday, March 11 
Thursday, March 12 
Friday, March 13 
Notes & 

Phone Numbers 
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SaturdaY. 7th 
Before 00011: 
Sunday. 8th 

5:00am 

I0:00pm 

Monday. 9th 

7:00am 

8:00am 

9:00am 

6:00pm 
7:00pm 
9:00pm 
Tuesday. 10th 
7:00am 
8:00am 
6:00pm. 
7:00pm 
9:00pm 
Wednesday. 11th 
7:00am 
8:00am 
6:00pm 
7:00pm 
9:00pm 
Thursday, 12th 
7:00am 
8:00am 
6:00pm 
7:00pm 
9:00pm 
I 0:00pm. 
Friday. 13th 
5:00am 
6:00am 
Saturday. 14th 
9:.00am 
Alternative Spring Break Schedules. Ulah 
Desigrutted drivers pick: up vans at Enterprise Rent-A-Cac 
Meet at Parking Structure A. pack: vans and hit the road 

Arrive in Bluff to the St. Christopher Community Center 

(lunch and dinner:. pack your own. or purchase at fast food/gas stops) 

Snack. brief orientation. to bed. 

Breakfast - prepare sack lunches 
Introductions, Orientation, work team assignments. KP. etc. 
To work sites 
Dinner 
"Navajo Way of Life" presented. by Clayton Long 
1st group sleep in Hogan (pack breakfast and lunch) 
Breakfast - preparesack lunches 
To work: sites 
Dinner 
Magic Show at the Aneth Boarding School 
2nd group sleep in Hogan (pack breakfast and luncb) 
Breakfast - prepare sack lunches 
To work sites 
NavajoTaco Dinner 
PowWow 
3rd group sleep in Hogan (pack breakfast and lunch) 
Breakfast - prepare sack lunches 
To work sites 
Dinner 
SWea1Lodge 
Campftre reflection. 
Community Center clean up 
Cleanup. Breakfast 
Ounch and dinner: pack. your own., or purchase at fast food/gas stops) 
Hit the road. back to LA 
DesignaJ.eddrivers relUm vans to Enterprise Rent-A-Cac 
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Appendix 12 
SCORING KEY 
Scale ofSocial Responsi bility Development 
For the three subscale scores, sum the items in each category. Make sure that a high score 
on any response indicates high endorsement of that item. None of the items are reverse 
scored. 
Exploration 
3. 	 I choose my volunteer work based on what members of my peer group decide to 
do. 
7. 	 I prefer to do volunteer activities that require a short-term commitment like a 
walkathon or service day. 
11. 	 The last time I volunteered to help with a group I did so mainly because volunteers 
got something fun, like at-shirt. 
15. 	 The last time I volunteered to help an agency was the only time I did anything for 
that organization. 
18. 	 I doubt that my volunteer work will ever have much effect on my career goals. 
21. 	 My decision to continue volunteering with a particular organization is detennined by 
whether my peer group is continuing the activity. 
23. 	 One of the more important reasons I do volunteer work is to have fun with my 
friends. 
24. 	 I would rather do a volunteer activity with my friends than without them. 
26. 	 Most (or all) of my volunteer efforts involve raising money for charitable or 
nonprofit organizations. 
34. 	 I doubt that I would have done my last volunteer activity if my peer group had not 
taken it on as a service project. 
36. 	 Although I think it is important to raise money to help needy people, I am not 
personally interested in working directly with such people. 
39. 	 My major responsibility toward homeless people is to not harm them orharass them 
in any way. 
44. 	 I prefer not to make long-tenn commitments to anyone agency or social cause. 
47. 	 It doesn't matter much what agency I do fund-raising for, as long as that agency is 
doing something positive. 
48. 	 I would be more likely to participate in a volunteer activity ifl thought I could meet 
people my age. 
52. 	 I would be more likely to participate in a volunteer activity ifitdidntt require more 
than a few hours of my time. 
55. 	 I volunteerfor activities that are more fun than they are serious. 
57. 	 IfI missed a volunteer activity, I would feel bad primarily because I had let my peer 
group down. 
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Realization 
1- I would be involved in my volunteer activities whether or not I had friends working 
with me. 
5. 	 There are so many places and people that need my help. I'm not sure that I have the 
energy to do alii should do. 
9. 	 I don't always feel comfortable talking about my volunteer activities with myfamily 
or some friends because I'm not sure they will understand my commitment 
12. 	 The people who benefit from my volunteer activities have as much or more to offer 
me as I have to offer them. 
13. 	 A main reason I participate in my volunteer activities is that I have a good 

relationship with the agency supervisors. 

19. 	 I learn and gain as much or more from the clients who benefit from my volunteer 

work as I learn from professors and supervisors. 

20. 	 I would be more likely to volunteer to help with a fund raiser if I knew it was going 
to help an agency or organization with which I am personally involved. 
22. 	 I feel very loyal toward one parJ.cular organization or agency and do most or all of 
my volunteer work there. 
28. 	 I like volunteering regularly with a specific agency because I get so close to the fuIl­
time staff members. 
30. 	 I prefer to work: with local agencies~ so my efforts benefit people from my 
community. 
35. 	 One reason that I do as much volunteer work. as I do is that I feel close to the other 
volunteers in the agency. 
38. 	 I would not change my volunteer activities even ifmy parents or friends 
disapproved. 
42. 	 The last thing I can think of to do for disadvantaged people is to provide help 
through regular contributions of my time and efforts. 
49. 	 I sometimes feel overwhelmed by how frustrating volunteer work can be. 
54. 	 I usually feel overwhelmed at the complexity of social problems like homelessness 
and hunger. 
58. 	 I probably am most motivated to do my volunteer work because I personally know 
the people who benefit from my services. 
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Internalization 
2. 	 My volunteer experience has changed the way I think about spending money. 
4. 	 I get irritated with teachers or professors who do not include discussion about the 
social consequences of the material they are teaching. 
6. 	 I would participate in a march or demonstration on issues that are important to me. 
8. 	 Many social organizations simply put "band-aids" over social problems. I 
participate in service activities that may lead to legal or political changes that really 
help victims. 
10. 	 When I look for employment after graduation. I will be careful to work only for a 

company that operates in a way that I consider to be socially and morally 

responsible. 

14. 	 My main responsibility toward disadvantaged people is to work toward cbanging 
social systems that cause them to be disadvantaged. 
16. 	 I am starting to realize how much I can learn through my volunteer work. 
17. 	 I often have to supplement the information introduced to me in classes with my own 
research for the moral implications of the content. 
25. 	 I often read news articles about social problems with which I am involved. 
27. 	 My involvement in volunteer work has caused me to take voting very seriously. 
29. 	 I have done a number ofclass papers about a particular social issue that concerns 
me. 
31. 	 I hate the terms "disadvantaged". "needy" or "underprivileged" people. 
32. 	 I realize that the causes ofmost social issues are very complex. 
33. 	 I believe it takes more than time~ money, and community efforts to cbange social 
problems; we also need to work for cbange at a national or global level. 
37. 	 I think carefully about giving money to organizations; I want my money to get to 
the root of social problems. 
40. 	 I am starting to understand that volunteer work at local agencies is not my only 
responsibility in trying to right social justice and solve social problems. 
41. 	 I often examine my motives for being involved with certain social issues to be sure 
I am not involved for selfish reasons. 
43. 	 I have considered and/or participated in campaigning for legislators, presidential 
candidates. etc., whom I consider to be socially responsible. 
45. 	 I think about social justice and how I can make a difference. 
46. 	 I choose my volunteer work based on an issue about which I feel very strongly. 
SO. 	 I sometimes think some agencies that focus on social issues are creating more social 
problems than they are helping. 
51. 	 I often think about my own stereotypes. 
53. 	 I believe that I will be involved in social justice issues for the rest ofmy life. 
56. 	 I feel I am more committed to a social issue than to a social or community agency. 
59. 	 I do as much volunteer work as I do because 1am committed to fighting social 
injustice. 
60. 	 While my volunteer work can be frustrating at times. I seldom feel overwhelmed by 
that frustration anymore. 
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Appendix 13 

Scoring Key 

Longitudinal Study 

For the three subscale scores. sum the items in each category. Make sure that a high score 
on any response indicates high endorsement of that item. None of the items are reverse 
scored. 
Exploration 
5. 	 I choose my volunteer work based on what members of my peer group decide to 

do. 

g. 	 I prefer to do volunteer activities that require a short-term commitment like a 
walkathon or service day. 
12. 	 The last time I volunteered to help with a group I did so mainly because volunteers 

got something fun. like at-shirt. 

16. 	 The last time I volunteered to help an agency was the only time I did anything for 

that organization. 

19. 	 My decision to continue volunteering with a particular organization is determined by 
whethermy peer group is continuing the activity. 
21. 	 One of the more important reasons I do volunteer work is to have fun with my 
friends. 
22. 	 I would rather do a volunteer activity with my friends than without them. 
24. 	 Most (or all) ofmy volunteer efforts involve raising money for charitable or 
nonprofit organizations. 
31. 	 I doubt that I would have done my last vohmteer activity ifmy peer group had not 
taken it on as a service project. 
33. 	 Although I think it is important to raise money to help needy people. I am not 
personally interested in working directly with such people. 
36. 	 My major responsibility toward homeless people is to not harm them or harass them 
in any way. 
41. 	 I prefer not to make long-term commitments to anyone agency orsocial cause. 
44. 	 It doesnft matter much what agency I do fund-raising for. as long as that agency is 
doing something positive. 
45. 	 I would be more likely to participate in a volunteer activity ifI thought I could meet 
people my age. 
49. 	 I would be more likely to participate in a volunteer activity ifit didntt require more 
than a few hours of my time. 
52. 	 I volunteer for activities that are more fun than they are serious. 
54. 	 IfI missed a volunteer activity. I would feel bad primarily because I had let my peer 
group down. 
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Realization 
3. 	 I would be involved in my volunteer activities whether or not I had friends working 
with me. 
6. 	 There are so many places and people that need my help, I'm not sure that I have the 
energy to do ail I should do. 
10. 	 I don't always feel comfortable talking about my volunteer activities with my family 
or some friends because I'm not sure they will understand my commitment. 
13. 	 The people who benefit from my volunteer activities have as much or more to offer 
me as I have to offer them. 
14. 	 A main reason I participate in my volunteer activities is that I have a good 
relationship with the agency supervisors. 
18. 	 I would be more likely to volunteer to help with a fund raiser ifI knew it was going 
to help an agency or organization with which I am personally involved. 
20. 	 I feel very loyal toward one particular organization or agency and do most orall of 
my volunteer work there. 
26. 	 I like volunteering regularly with a specific agency because I get close to the fuU­
time staffmembers. 
27. 	 I prefer to work. with local agencies, so my efforts benefit people from my 
community. 
32. 	 One reason that I do as much volunteer work. as I do is that I feel close to the other 
volunteers in the agency. 
35. 	 I would not change my volunteer activities even ifmy parents or friends 
disapproved. 
39. 	 The best thing I can think of to do for disadvantaged people is to provide help 
through their regular contributions of my time and efforts. 
46. 	 I sometimes feel overwhelmed by how frustrating volunteer work can be. 
51. 	 I usually feel overwhelmed at the complexity ofsocial problems like homelessness 
and hunger. 
55. 	 I probably am most motivated to do my volunteer work. because I personally know 
the people who benefit from my services. 
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Internalization 
4. 	 My volunteer experiences have changed the way I think. about spending money. 
7. 	 I would participate in a march or demonstration on issues that are important to me. 
9. 	 Many social organizations simply put "band-aids" over social problems. I 
participate in some activities that may lead to legal orpolitical changes that really 
hel p victims. 
11. 	 When I looked for employment after graduation, I was careful to work only for a 

company that operates in a way that I consider to be socially and morally 

responsible. 

15. 	 My main responsibility toward disadvantaged people is to work: toward changing 

social systems that cause them to be disadvantaged. 

17. 	 I am starting to realize how much I can learn through my volunteer work. 
23. 	 I often read news articles about social problems with which I am involved. 
25. 	 My involvement in volunteer work: has caused me to take voting very seriously. 
28. 	 I hate the tenns "disadvantaged", "needy" or "underprivileged" people. 
29. 	 I realize that the causes ofmost social issues are very complex. 
30. 	 I believe it takes more than time, money, and community efforts to change social 
problems; we also need to work for change at a national or global level. 
34. 	 I think carefully about giving money to organizations; I want my money to get to 
the root of social problems. 
37. 	 I am starting to understand that volunteer work at local agencies is not my only 
responsibility in trying to right social justice and solve social problems. 
38. 	 I often examine my motives for being involved with certain social issues to be sure 
I am not involved for selfish reasons. 
40. 	 I have considered andlorparticipated in campaigning for legislators, 
presidential candidates, etc., whom I consider to be socially responsible politicians. 
42. 	 I think about social justice and how I can make a difference. 
43. 	 I choose my volunteer work based on an issue about which I feel very strongly. 
47. 	 I sometimes think some agencies that focus on social issues are creating more social 
problems than they are helping. 
48. I often think about my own stereotypes. 

SO. I believe that I will be involved in social justice issues for the rest ofmy life. 

53. 	 I feel I am more committed to a social issue than to a social or community agency. 

56. 	 I do as much volunteer work as I do because I am committed to fighting social 
injustice. 
57. . While my volunteer work: can be frustrating at times, I seldom feel overwhelmed by 
that frustration anymore. 
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Those items excluded from the alumni survey: 
Exploration 
I doubt that my volunteer work. will ever have much effect on my career goals. 
Realization 
I leam and gain as much or more from the clients who benefit from my volunteer 
work as I learn from professors and supervisors. 
Internalization 
I get irritated with teachers or professors who do not include discussion about the 
social consequences of the material they are teaching. 
I often have to supplement the information introduced to me in classes with my own 
research for the moral implications of the content. 
I have done a number of class papers about a particular social issue that concerns 
me. 
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